
Supporting every student’s 
right to read





Committed to equity

All students have the right to read complex texts and engage in rich classroom discussions. 
Reading should help students both see themselves and experience new worlds—and should help 
them succeed academically, across subjects and into college. These principles guide our content 
creation and curation, and our dedication to reaching every student where they are.

In Amplify ELA, all students read the same text. They receive differentiated supports to ensure 
they can access these texts. In other words, we don’t dumb things down; we bring students up. In 
this brochure, you’ll learn more about our commitment to support struggling readers and writers 
and English Language Learners. 
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Differentiation

The Amplify ELA curriculum is designed so that, whenever possible, one engaging activity serves the 
needs of every student, providing appropriate challenge and access for all. The program was built on 
the principles of Universal Design for Learning and reviewed by CAST, a non-profit education research 
and development organization. In cases when Amplify’s Universal Design cannot meet the needs of all 
learners, the program provides materials that enable teachers to deliver differentiated instruction to 
help every student meet grade-level standards. 

Six levels to support all students

Designed for students with learning disabilities 
or who need significant scaffolding to read 
complex text. Supports include Writing 
Prompts broken into small segments, graphic 
organizers, shortened reading passages, 
guiding questions, simplified Writing Prompts, 
and/or sentence starters.

Designed for students reading and writing at 
grade level. Universal Design for Learning 
principles provide the foundation for these 
activities aimed at supporting students in 
reading and understanding complex texts.

CORE SUBSTANTIAL

Designed for English Language Learners (ELLs) 
at the Developing level. Supports include 
simplified vocabulary, word banks, visual 
cues, prompts broken into small segments, 
shortened reading passages, guiding questions, 
and/or sentence starters.

ELL/DEV

Designed for students who need clear and 
strategic supports for vocabulary, language, 
and syntax in complex texts, including ELLs 
at the Expanding level. Supports include 
guiding questions, a list of ideas to consider, 
sentence starters, and simplified language in 
Writing Prompts.

Designed for students approaching grade level 
and often able to work independently with 
vocabulary, language, and syntax in complex 
texts, including ELLs at the Bridging level. 
Supports include sentence starters.

MODERATE LIGHT

Designed for students who read and 
understand text at their grade level easily 
and fluently. The Core Writing Prompts often 
provide an appropriate challenge for these 
students. The Challenge prompts may ask 
students to compare two sections of text, 
create counterarguments, or find evidence to 
support both sides of an argument.

CHALLENGE
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Lesson activity

In Amplify ELA lessons, activities with a plus icon contain differentiation levels 
that provide supports and extension activities to meet the needs of all learners. 

Lesson Brief

Lesson Brief–Differentiation 

Directions in the Differentiation section of the Lesson Brief explain the types 
of supports provided in each level and when they may be helpful for particular 
students. This Differentiation section also provides suggestions and ideas on  
how to support ELLs with strategies not included in the differentiated activities. 

Write

Student Level Assignments 

In the Student Level Assignments 
screen, teachers easily drag and drop 
student names into the differentiation 
level appropriate for their needs. 

Conner,
Matthew

MODERATE (1)

Drucker,
Andrei

CORE (25)

Estrelia,
Edgardo

Fuentes,
Miriam

Goldstein,
Udi

Chang,
Adam

Dozier,
Savannah

LIGHT (2)

Fazzio,
Salvatore

CHALLENGE (1)

Levels:

Class:

Organize your students below so they will see the di�erentiated activity you believe is most
appropriate for them. This grouping will be saved and applied to all di�erentiated activities
students see going forward in this unit.

Class 1

SUBSTANTIAL (1)

Jones,
Anya

ELL DEV (1)

Jensen,
Kristen



English Language Learner supports

Amplify ELA provides many supports for English Language Learners (ELLs), allowing teachers to 
adjust instruction so that ELLs can access grade-level content along with their English-proficient 
classmates. These supports maintain academic rigor and high cognitive demand, while providing 
scaffolding to support learners at different language levels. They also help to reduce the language 
demands of learning while maintaining content and learning goals.

Supports include:

•	 Vocab App 

•	 Visual supports for differentiated prompts

•	 Definitions of key vocabulary in differentiated activities

•	 Word banks in many writing activities

•	 Discussion Sentence Starters, Response Starters for Share 
activities, and sentence starters for differentiated prompts

•	 Simplified language in student directions and Writing Prompts

•	 Chunked directions and prompts 

•	 Reduced amount of text 

•	 Text previews, or short context setting introductions, to foster 
reading comprehension

•	 Sentence frames to provide language conventions and support 
reading comprehension

•	 Graphic organizers 
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8B: Liberty & Equality
Text Previews 

English En español

Lesson 2: 
“What is the grass”

This passage is from the first autobiography written 
by Frederick Douglass, a man born into slavery who 
later became an activist, writer, and public speaker. 
In this passage, he shares what he remembers 
about his mother and the first few years of his life. 

Este pasaje está tomado de la primera 
autobiografía escrita por Frederick Douglas, un 
hombre que nació siendo esclavo y que más tarde 
llegaría a ser activista, escritor y orador. En este 
pasaje, comparte lo que recuerda sobre su madre y 
los primeros años de su vida.

 Sub-Unit 1: “Song of Myself”

 Sub-Unit 2: Narrative of the Life of Frederick Douglass

English En español

Lesson 1: 
“I was born in Tuckahoe” 

This passage comes from the first autobiography 
written by Frederick Douglass, an enslaved person 
who became an activist, writer, and public speaker. 
In this passage, he describes his earliest memories 
of the cruelty the enslaved people endured.

Este pasaje está tomado de la primera 
autobiografía escrita por Frederick Douglass, un 
hombre que nació siendo esclavo y que más tarde 
llegaría a ser activista, escritor y orador. En este 
pasaje, describe sus recuerdos más tempranos de 
la crueldad que soportaban los esclavos.

Lesson 2: 
The Blood-Stained Gate 

Douglass has been describing the kinds of things 
that happened on Colonel Lloyd’s home plantation. 
In this passage, he explains what provisions were 
given to the enslaved people there, and who was in 
charge of overseeing them.

Douglass ha estado escribiendo los tipos de cosas 
que sucedían en la plantación del hogar del coronel 
Lloyd. En este pasaje, explica las provisiones que se 
daban a los esclavos en ese lugar, y quién estaba a 
cargo de supervisarlos.

6B: Mysteries & Investigations
Text Previews 

 Sub-Unit 1: Fever 

English En español

Lesson 1:  
A Nightmare in Philadelphia

In the early 1900s, yellow fever was widespread 
and deadly, and medical researchers from multiple 
countries were attempting to understand and 
control it. This passage is from the introduction to a 
book about a few of those researchers.

A principios del siglo XX, la fiebre amarilla se 
había esparcido y era mortal, y los investigadores 
médicos de muchos países intentaban entenderla 
y controlarla. Este pasaje es de la introducción a un 
libro sobre unos cuantos de esos investigadores.

English En español

Lesson 1:  
Meeting a Monster

In the 1800s, epidemics of infectious diseases killed 
millions of people while researchers struggled to 
find a way to prevent them. This passage describes 
a disease called yellow fever and gives examples of 
its devastating impact.

En el siglo XX, las epidemias de enfermedades 
infecciosas mataban a millones de personas, 
mientras los investigadores luchaban por encontrar 
una manera de evitarlas. Este pasaje describe una 
enfermedad llamada fiebre amarilla, y da ejemplos 
de su impacto devastador.

Lesson 2:  
Monsters and Heroes:  
Introducing Dr. Walter Reed

Yellow fever epidemics were common in Cuba, 
so when the island became a U.S. territory, U.S. 
officials took action to contain the disease. This 
passage describes American doctor Walter Reed’s 
voyage to Cuba to research yellow fever, and the 
theories he planned to test there. 

Las epidemias de fiebre amarilla eran comunes en 
Cuba, así que cuando la isla pasó a ser territorio de 
Estados Unidos, los funcionarios tomaron medidas 
para contener la enfermedad. Este pasaje describe 
el viaje del médico estadounidense Walter Reed a 
Cuba para investigar la fiebre amarilla, y las teorías 
que planeaba probar allá.

 Sub-Unit 2: The Secret of the Yellow Death

7E: The Frida & Diego Collection
Text Previews 

English En español

Lesson 1: 
Scavenger Hunt:  
Introducing the Collection

In the early 20th century, Detroit was known for its 
contributions to automobile manufacturing. This 
article describes murals that Diego Rivera painted 
in Detroit to honor the city’s industrial history, and 
the controversy his murals prompted. 

A principios del siglo XX, Detroit era conocida por 
su participación en la fabricación de automóviles. 
Este artículo describe los murales que pintó Diego 
Rivera en Detroit para honrar la historia industrial 
de la ciudad, y la controversia que suscitaron 
sus murales.

Lesson 2: 
Scavenger Hunt:  
Exploring the Collection

This excerpt comes from a book written by Frida’s 
stepdaughter, who came to live with Frida and 
Diego when she was a teenager. In this passage, she 
describes the couple’s home and recalls what it was 
like to live with Frida.

Este fragmento está tomado de un libro escrito por 
la hijastra de Frida, quien se fue a vivir con Frida y 
Diego cuando era una adolescente. En este pasaje, 
describe la casa de la pareja y evoca cómo era vivir 
con Frida.

Lesson 3: 
Internet Research

Frida and Diego’s relationship had many ups and 
downs. In this letter, Frida opens up about the state 
of their marriage in 1934.

La relación de Frida y Diego tuvo muchos altibajos. 
En esta carta, Frida se sincera sobre el estado de su 
matrimonio en 1934.

 Sub-Unit 2: Scavenger Hunt and Internet Research

English En español

Lesson 1: 
Descriptive Language 

In this excerpt from Frida’s autobiography, she uses 
vivid details to describe Diego Rivera’s appearance, 
habits, and personality.

En este fragmento de la autobiografía de Frida, 
ella describe con vívidos detalles la apariencia, los 
hábitos y la personalidad de Diego Rivera.

 Sub-Unit 3: Descriptive Writing and Collection Research

7E:La colección Frida y Diego

7F:La colección Fiebre del oro

Descripción general de la unidad
Los artistas más famosos y provocativos de México, Diego Rivera y Frida Kahlo, formaban una extraordinaria 
pareja que vivió en una época extraordinaria. Eran almas gemelas y polos opuestos. Rivera era un brillante 
muralista y pintor cuya obra explora la historia y el futuro de la humanidad. Kahlo era una pintora intrépida 
cuyos pequeños autorretratos representan un intenso dolor físico y emocional a través de un lente surrealista. 
Rivera era enorme: 6 pies de alto y 300 libras, un remolino de energía e inteligencia. Kahlo era diminuta: 5 pies 
3 pulgadas y menos de 100 libras, a menudo postrada en cama con dolor, aunque siempre traspasando los 
límites del arte. Él decía, sobre ella: «Su obra es ácida y tierna... dura como el acero... y fina como el ala de una 
mariposa». Ella decía, sobre él: «Tuve dos grandes accidentes en mi vida, Diego, el tranvía y tú... y con mucho, 
tú eres el peor».

La historia de Diego Rivera y Frida Kahlo es compleja, intrigante y más que sorprendente. Ya verán...

Descripción general de la unidad
Cuando Sam Brannan, perspicaz comerciante y el primer millonario de la fiebre del oro, proclamó: «¡Oro! 

¡Oro! ¡Oro del río de los Americanos!», desencadenó una migración de unas 300,000 personas. La promesa 
de una fortuna instantánea atrajo a gente de todo el mundo y de todos los estratos sociales. San Francisco 
pasó de ser una diminuta comunidad de aproximadamente 200 habitantes en 1846 a una bulliciosa ciudad de 
casi 36,000 en 1852. Se tendieron carreteras, se construyeron vías del ferrocarril y se formó la legislatura de 
California. El Estado estaba prosperando, pero no así la mayoría de los mineros. Ellos luchaban contra las duras 
condiciones de vida, la enfermedad y el crimen. La mayoría de los buscadores de fortuna no se hicieron ricos; 
por el contrario, cuando abandonaron los campos de oro eran más pobres que cuando habían llegado. Y para 
los americanos nativos la fiebre del oro fue un desastre. Sus poblaciones cayeron de alrededor de 150,000 en 
1845 a aproximadamente 30,000 en 1870. En esta unidad descubrirán lo bueno y lo malo de la fiebre del oro de 
California. Después de todo, es el salvaje oeste...

Background and Context

Phineas Gage
Phineas Gage was injured when an explosion caused 
a metal rod to go through his skull. The rod, called a 
tamping iron, was made by a blacksmith. A blacksmith is 
a worker who shapes metal into objects, such as tools.

At the time of Phineas’s accident, there were many 
things that doctors did not know about medicine. 
They did not know that bacteria causes infections. 
When doctors did surgery, they did not always clean 
their hands or tools. Many people died from bacterial 

7C:Brain Science
Texts
Phineas Gage: A Gruesome but True Story About Brain Science by John Fleischman

Inventing Ourselves: The Secret Life of the Teenage Brain by Sarah-Jayne Blakemore

The Man Who Mistook His Wife for a Hat by Oliver Sacks

Introduction to the Texts
In Phineas Gage: A Gruesome but True Story About Brain Science, John Fleischman describes a terrible 
accident that happened in Vermont in 1848. An explosion caused a long piece of metal to go through the head 
of a man named Phineas Gage. Amazingly, he survived. Unfortunately, his brain did not work as well as it did 
before the accident. His behavior changed. Phineas’s case changed the way doctors think about the brain.

Many people believe that adolescents are a problem. But in her book Inventing Ourselves: The Secret Life 
of the Teenage Brain, Sarah-Jayne Blakemore says we need to reimagine how we think about young people. 
Blakemore describes the science of the brain, the important stages of development that we all experience, and 
what makes teenagers so...different.

In the excerpt from The Man Who Mistook His Wife for a Hat, Oliver Sacks discusses people alive today who 
have brain damage similar to Phineas Gage’s. 

infections because their immune systems were already 
weak from surgery. Your immune system is what helps 
your body fight infection, or heal after illness or injury. 

At the time of Phineas’s accident, doctors were starting 
to use anesthesia during surgery. Anesthesia is a 
medicine that puts people to sleep so that they do not 
feel pain during surgery.

Background and Context

Roald Dahl was born in 1916 in a section of Great Britain 
known as Wales. His parents were both from Norway, and 
the family spoke Norwegian at home. Roald’s father died 
when Roald was only three.

When he was nine years old, Roald went to a boarding 
school. This is a type of school where the children live at 
the school. They go home to their families only when the 
school is closed for vacation or on weekends. Roald did 
not like boarding school and wanted to live at home.

In the early 1900s, children at British boarding schools 
had tuck-boxes. In these large boxes, they kept food sent 
to them by their families. 

A headmaster is a person in charge of a school, like a 
principal. At Roald’s school, the headmaster sometimes 
used a cane made of bamboo to punish children who 
broke school rules. Bamboo is a light, flexible wood. 
When it hits people, it can feel like a whip. 

Roald Dahl’s first name is pronounced ROO-uld. He was 
named for the Norwegian explorer Roald Amundsen, who 
was the first person to reach the South Pole.

Roald Dahl wrote some of the most popular children’s 
books in the world. His book Charlie and the Chocolate 
Factory was made into two movies. His novels James  
and the Giant Peach and Matilda are also loved by  
young readers. 

6A:Dahl & Narrative
Text
Boy: Tales of Childhood by Roald Dahl

Introduction to the Text
In excerpts from his autobiography Boy, Roald Dahl tells stories about when he was a child. Some of these 
stories describe bad behavior by Roald and his friends and the harsh punishment they received.

Word Count: 291

Sources
•  “Roald Dahl,” Encyclopedia Britannica, britannica.com

• Dahl biography, Roalddahlfans.com

Keywords
boarding school

tuck-box

headmaster cane

Estimated Lexile Measure: 800–900L

Background docs

Each Amplify ELA unit comes with 
a background document to foster 
engagement, aid with comprehension, 
and establish context before students 
begin to read. These documents 
provide an introduction to each 
upcoming text; key vocabulary; and 
background information about the 
time period, setting, or key concepts 
students will encounter in the unit. 
English and Spanish versions available.

Text previews

Text previews, written at a lower 
Lexile level than the text, provide 
students with a preview of what 
they’re going to read and focus their 
attention on key ideas. English and 
Spanish versions available.

Reading supports: Materials to help students struggling with context and text complexity

Multi-language glossaries

Available in 11 languages: English, Arabic, Chinese, French, Haitian Creole, 
Portuguese, Russian, Spanish, Tagalog, Urdu, and Vietnamese.

Differentiated Writing Prompts

Differentiated Writing Prompts 
support struggling students by 
providing segmented prompts 
with simplified language, guiding 
questions, and sentence starters.

6C: The Chocolate Collection

Sub-Unit 3: Argumentative Writing
and Collection Research  Lesson 3 Writing Prompt

6C: The Chocolate Collection • Sub-Unit 3 • Lesson 3

Name: 
        

 Date: 
      

To write your response, use “Chocolate.”

1. Highlight lines in the poem that describe the rich taste of chocolate.

2. Dove creates vivid images in her poem. List two of those images here.

 
.

 
.

3.  Does Dove find chocolate irresistible? Describe two or three details from the poem to support 
your answer. (Hint: Irresistible means something you like so much that you have to have it.)

Choose one or two of these sentence starters to help you get started writing.

• I think Dove (does/doesn’t) find chocolate irresistible because 
     

. 

• In line 
     

, the author states, “
     

.”

• This example demonstrates 
     

.

6C: The Chocolate Collection

Sub-Unit 3: Argumentative Writing
and Collection Research  Lesson 3 Writing Prompt

6C: The Chocolate Collection • Sub-Unit 3 • Lesson 3

Name: 
        

 Date: 
      

To write your response, use “Chocolate.”

1. Highlight lines in the poem that describe the rich taste of chocolate.

2.  Dove creates vivid images in her poem to show how chocolate looks, feels, and tastes. List 
two of those images here.

 
.

 
.

3.  Does Dove find chocolate irresistible? Describe two or three details from the poem to support 
your answer. (Hint: Irresistible means something you like so much that you have to have it.)

Choose one or two of these sentence starters to help you get started writing.

• I think Dove (does/doesn’t) find chocolate irresistible because 
     

. 

• In line 
     

, Dove writes 
     

, which shows 
     

.

• When Dove says 
     

, it shows she feels 
     

 about chocolate.

The English-French Glossary aids students as they read passages with 
French vocabulary in Unit 6B: Mysteries & Investigations.
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Try Amplify ELA now!  
Visit amplify.com/ela to 
learn more.

© 2019 Amplify Education, Inc. 
All trademarks and copyrights are the property of Amplify or its licensors.


