
Welcome to Amplify Science!

1. Please log in to your Amplify Account. 

2. Sign in using link dropped in chat.

3. In the chat, share your school, your current 
instructional context (remote/hybrid/in-person), & 
how long you’ve been teaching Amplify Science.
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Follow the directions below as we wait to begin. 



New York City

2

Date xx
Presented by xx

Engaging English Learners in 3-D Learning
Grade 7



Remote Professional Learning Norms

• Take some time to orient yourself to the platform
• “Where’s the chat box? What are these squares at the top of my 

screen?, where’s the mute button?”

• Mute your microphone to reduce background noise unless 
sharing with the group

• The chat box is available for posting questions or 
responses to during the training

Make sure you have a note-catcher present

• Engage at your comfort level - chat, ask questions, discuss, 
share! 

33



Use two windows for today’s webinar

 Window #1

 Window #2



Overarching goals
By the end of this 3-hour workshop, you 
will be able to:
● Articulate the critical role that language 

and literacy play in developing scientific 
understanding.

● Identify strategies that support students’ 
disciplinary literacy and language 
development. 

● Recognize the embedded instructional 
design and identify additional supports 
for English learners in an Amplify Science 
instructional sequence.

●
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Plan for the day 
●   Framing the day

○ Welcome and introductions
○ Anticipatory activity

● The role of language & literacy
○ Language, science, or both activity
○ Science & engineering practices

● Research-based principles
○ Expert groups

● Instructional sequence
                                   *BREAK*

● Analyzing an instructional sequence
○ Embedded instructional design & additional 

supports
● Differentiation for an upcoming lesson
● Individual planning with @Home resources

○ Multimodal approach @Home
● Closing

○ Reflection & additional resources
○ Survey



On the Jamboard “post”….

● What current 

strategies do you have 

in place for supporting 

English Learners in 

your classroom?

Anticipatory activity



Questions?
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Language of the science classroom

The ways that students and teachers use oral and 
written language to interact with each other, to obtain 
information from written materials, and to participate in 
discourse to construct understanding about science. 
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Language, science, or both?
    Sort on Jamboard.  What trends do you notice?
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Page 5
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Science and Engineering Practices
1. Asking questions (for science) and defining problems (for 
engineering) 
2. Developing and using models 
3. Planning and carrying out investigations 
4. Analyzing and interpreting data 
5. Using mathematics and computational thinking 
6. Constructing explanations (for science) and designing 
solutions (for engineering) 
7. Engaging in argument from evidence 
8. Obtaining, evaluating, and communicating information 
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● Principle 1: Leverage and build students’ informational 
background knowledge. 

● Principle 2: Capitalize on students’ knowledge of language.
● Principle 3: Provide explicit instruction about the language 

of science. 
● Principle 4: Provide opportunities for scaffolded practice.
● Principle 5: Provide multimodal means of accessing science 

content and expressing language.

5 principles for supporting English 
learners

Page 2
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Supports for English learners

5 Principles

Additional supports
(teacher support tab & 

differentiation brief)

Embedded 
instructional design
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● Principle 1: Leverage and build students’ informational 
background knowledge. 

● Principle 2: Capitalize on students’ knowledge of language.
● Principle 3: Provide explicit instruction about the language 

of science. 
● Principle 4: Provide opportunities for scaffolded practice.
● Principle 5: Provide multimodal means of accessing science 

content and expressing language.

5 principles for supporting English 
learners



Multimodal, phenomenon-based learning 

19

In each Amplify Science unit, 
students embody the role of a 
scientist or engineer to figure 
out phenomena.

Through problem based deep 
dives, they gather evidence 
from multiple sources, using 
multiple modalities.



Amplify Science approach
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Multimodal learning
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Gathering evidence from different sources

Do

Talk
Read

Write Visualize

Science Concept

✎

_____
_____
_____

_
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Expert groups collaborative work time
● Form one group for each principle (will have to be 

assigned randomly according to breakout room).
● Each group will read about their principle.
● Groups will discuss their principle, then create a Google 

slide to highlight key elements of their principle. Be 
creative!

● Each group will share and discuss their Google Slide 
“posters” with the group.

22



Principle 5: Provide multimodal means of accessing 
science content and expressing language.

© 2018 The Regents of the University of California23

Do

Talk
Read

Write Visualize

Science Concept

✎

_____
_____
_____

_
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Virtual group presentations round 1
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Questions?



26

Plan for the day 
●   Framing the day

○ Welcome and introductions
○ Anticipatory activity

● The role of language & literacy
○ Language, science, or both activity
○ Science & engineering practices

● Research-based principles
○ Expert groups

● Instructional sequence
                                   *BREAK*

● Analyzing an instructional sequence
○ Embedded instructional design & additional 

supports
● Differentiation for an upcoming lesson
● Individual planning with @Home resources

○ Multimodal approach @Home
● Closing

○ Reflection & additional resources
○ Survey



© 2018 The Regents of the University of California

Who are our English learners?

27

● What language(s) do they speak?
● How long have they been at your school?
● What is their English Proficiency level?
● What are they like as a learner?
● What are they like socially? 
● Do they have peers in school who speak their 

same home language?
● What are their areas of strength? 
● Where do they need the most support?
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Reflecting with students in mind

28

Choose one student who is an English 
learner who you currently teach.

During the instructional sequence , reflect 
on how your focal student is supported by 
the embedded instructional design & 
additional supports embodied by your 
group’s principle.



Exemplar instructional sequence

29
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Plate Motion

@Home Lesson 4
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Plate Motion @Home Lesson 4

Begin today’s lesson by 
reading and writing to 
complete the A New 
Message from Dr. 
Moraga activity. 

A New Message from Dr. 
Moraga 

A New Message from Dr. Moraga page or Lesson 2.1, Activity 1

https://apps.learning.amplify.com/curriculum/#/unit/8a31e0f9506c8fa201525fa684ba654a:2020-2021/cardstack/ff80808156991d150157444bae6f4c2a/ff80808156991d150157350811804967/ff80808156991d15015744259a9c4ba3?cardKey=ff80808156991d150157445183c94c3a
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Plate Motion @Home Lesson 4

Chapter 2 Question
How did the South American Plate and African 
Plate move?

Dr. Moraga’s question is also our Chapter 2 Question: 
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Plate Motion @Home Lesson 4

We know Earth’s plates move because we can 
see a pattern of earthquakes along plate 
boundaries. Earthquakes provide evidence of 
plate motion. 

But we don’t yet know how plates move. 
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Plate Motion @Home Lesson 4

Today, we will investigate this question:

Investigation Question:
How do Earth’s plates move?
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Plate Motion @Home Lesson 4

Today we will gather evidence that can tell us 
what conditions on Earth allow plates to 
move.
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Plate Motion @Home Lesson 4

To figure out how plates 
move, we will need to 
learn more about the 
layer just below the 
plates.

This layer is called the 
mantle.



© The Regents of the University of California. All rights reserved.

The layer called the mantle starts somewhere 
between 65 and 100 kilometers below Earth’s 
surface. 

Like the plates, the mantle is made of solid 
rock. You will use the Sim today to find out 
more about the mantle.

Plate Motion @Home Lesson 4
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Plate Motion @Home Lesson 4

What are some examples 
of hard solids?

What are some examples 
of soft solids?
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Plate Motion @Home Lesson 4

Next you will work in the 
Sim to gather evidence 
about the mantle. You 
will make the mantle 
softer or harder, and 
observe how the plates 
move after you make the 
change. 
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Plate Motion @Home Lesson 4

Follow the directions and 
complete the Considering 
the Mantle Sim activity. 

Considering the Mantle page or Lesson 2.1, Activity 2

https://apps.learning.amplify.com/platemotion
https://apps.learning.amplify.com/curriculum/#/unit/8a31e0f9506c8fa201525fa684ba654a:2020-2021/cardstack/ff80808156991d150157445604d84c57/ff80808156991d150157350811804967/ff80808156991d15015744259a9c4ba3?cardKey=ff80808156991d150157445b5fd34c88
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Plate Motion @Home Lesson 4

What did you observe 
when the mantle was set 
as hard, solid rock? 

What about when it was 
set as soft, solid rock?
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Plate Motion @Home Lesson 4

How did changing the 
hardness of the mantle 
affect the motion of the 
plates in the Sim? 

What can you conclude 
about the mantle from this?
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Plate Motion @Home Lesson 4

The Considering the Mantle Sim activity 
provides evidence that a soft, solid mantle 
allows the plates to move. 

This model shows us that the mantle must be 
a soft solid, not a hard, rigid solid. 
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Plate Motion @Home Lesson 4

mantle
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Plate Motion @Home Lesson 4

What does it mean to be soft, solid rock? How 
is that different from hard, solid rock? 

In this activity, you will watch a video of an 
exploration of two physical materials, one soft 
solid and one hard solid, to help you better 
understand how the characteristics of the 
mantle and the plates are different. 
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Plate Motion @Home Lesson 4

These are the materials you 
will see in the video 
demonstration:

a soft solid (Silly Putty), and 

a hard solid (a plastic cube)

You’ll observe how these 
materials behave differently.
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Plate Motion @Home Lesson 4

As you watch the video, 
record your observations. 
You may need to watch 
the video a few times to 
make your observations. 

Exploring Characteristics of the Mantle page 

 



© The Regents of the University of California. All rights reserved.
tinyurl.com/AMPPM-07

http://www.youtube.com/watch?v=O-pDHuxEhII
http://tinyurl.com/AMPPM-07
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Plate Motion @Home Lesson 4

Now, you’ll talk about what you observed. 
You’ll need a partner for this activity. 

Remember, your partner could be a classmate 
on the phone or someone at home with you.
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Plate Motion @Home Lesson 4

Using the notes you took 
during the video, discuss this 
question with your partner:

 How is a soft, solid material 
different from a hard, solid 
material?

Your partner could be a classmate on the phone or someone at home with you.
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Plate Motion @Home Lesson 4

Based on your observation of the Silly Putty, 
how would you describe the soft, solid rock 
that makes up the mantle?
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Plate Motion @Home Lesson 4

How do you think the soft, solid mantle allows 
the plates above it to move?
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Plate Motion @Home Lesson 4

Next, you will use a 
routine called Word 
Relationships to help you 
to reflect on the work you 
did in the Sim and the 
observations you made 
of the Silly Putty and the 
plastic cube, using 
scientific language. 
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Plate Motion @Home Lesson 4

You will use these words 
to create sentences that 
answer questions about 
how these parts of Earth 
work together, in order to 
explain this to visitors at 
the Museum of West 
Namibia. 
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Plate Motion @Home Lesson 4

The purpose of the Word Relationships routine is 
to help you use scientific language to explain 
what you have been learning. 

You will again need a partner for this activity.

Your partner could be a classmate on the phone or someone at home with you.
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Plate Motion @Home Lesson 4

You will follow these steps to complete the Word 
Relationships Routine:

Make Sentences
Use at least two of the words in the Word Bank to create 
sentences that answer both questions and explain how 
these parts of Earth work together. You do not have to 
use all the words, and can use words more than once. 

Take Turns
With your partner take turns as both the speaker and 
listener. 

Create More Than One Sentence
There are many ways to answer the questions, and you 
will need to create more than one sentence.
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Plate Motion @Home Lesson 4

You’ll use at least two 
words to create each 
sentence.
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Plate Motion @Home Lesson 4

For example, you might 
use these two words to 
say, “The plates on Earth 
sit on top of the soft solid 
material of the mantle.” 
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Plate Motion @Home Lesson 4

Complete the Word 
Relationships Routine to 
create sentences that 
help explain how Earth’s 
plates, plate boundaries, 
and mantle work 
together. 

Word Relationships

Word Relationships page or Lesson 2.1, Activity 4  

https://apps.learning.amplify.com/curriculum/#/unit/8a31e0f9506c8fa201525fa684ba654a:2020-2021/cardstack/ff80808156991d150157446717d94ced/ff80808156991d150157350811804967/ff80808156991d15015744259a9c4ba3?cardKey=ff80808156991d150157446b6cec4d28
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Plate Motion @Home Lesson 4

Remember, we are investigating this question. 

How do Earth’s plates move?
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Earth’s plates move on top of a soft, solid 
layer of rock called the mantle.

Plate Motion @Home Lesson 4

This key concept is something we learned with the two investigations 
we did today. It helps us to answer the Investigation Question. 

5.
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Plate Motion @Home Lesson 4

We will learn more about how plates move 
and how scientists study different kinds of 
plate movement in the next lessons. 
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Plate Motion @Home Lesson 4
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Plate Motion

@Home Lesson 5
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Plate Motion @Home Lesson 5

Today, we will investigate this question:

Investigation Question:
What happens to the plates and the mantle at plate 
boundaries?
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Plate Motion @Home Lesson 5

In previous lessons, we 
learned that the plates 
can move because they 
are on top of the soft, 
solid mantle. 
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Plate Motion @Home Lesson 5

Investigation Question:
What happens to the 
plates and the mantle at 
plate boundaries?

This Investigation 
Question is still about 
plates and the mantle, 
but we are going to focus 
more specifically on what 
happens to the mantle 
and the plates at plate 
boundaries. 
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Plate Motion @Home Lesson 5

Once you have a better 
understanding of this, it will 
bring you closer to assisting 
the Museum of West 
Namibia in determining what 
type of plate movement got 
the Mesosaurus fossils 
where they are today.
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Plate Motion @Home Lesson 5

Dr. Moraga from the 
Museum of West Namibia 
sent us an article that will 
help us understand what 
happens to the plates and 
mantle at plate boundaries.



Plate Motion @Home Lesson 5

For the next activity you will complete written 
work, either on paper or online. Check with 
your teacher about how you will complete and 
submit work in this @Home Unit.

print
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Plate Motion @Home Lesson 5

Remember, in this class we use an Active Reading 
approach when we read. You will use this approach 
today when you read the article Dr. Moraga sent.

Science reading can be especially complex. It is 
important to read science texts actively, so you 
really understand what you read. Active Reading 
helps you to pay attention and learn when you 
read. 
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Plate Motion @Home Lesson 5

The following slides show how a 7th grade 
student named Zora made annotations on a 
digital version of the “Listening to Earth” article. 

You will see what Zora was thinking about when 
she was reading. You will also see each 
annotation that she made. Making annotations 
is part of the Active Reading approach to 
reading science texts.
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Plate Motion @Home Lesson 5

By looking at Zora’s annotations you will learn 
more about: 

● how to annotate to show your thinking. 
● some strategies you can use, such as 

asking questions and making connections 
and identifying challenging words. 
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Plate Motion @Home Lesson 5

You can follow along in 
your article as you see 
what Zora did with her 
annotations on the next 
slides. You can also add 
your own annotations. 

“Listening to Earth” article  or Lesson 2.2, Activity 2  

https://apps.learning.amplify.com/curriculum/#/unit/8a31e0f9506c8fa201525fa684ba654a:2020-2021/cardstack/ff80808156991d150157487abcb950a8/ff80808156991d150157350811804967/ff80808156991d1501574848ec1c4f76?cardKey=ff80808156991d1501574886c9115140
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Plate Motion @Home Lesson 5

Zora began by reading 
the title of the article.
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Plate Motion @Home Lesson 5

After reading the title Zora thought:

“That is a strange idea --  ‘Listening to Earth’ 
...especially when you think about how listening to 
Earth might be related to plate boundaries! I’m 
going to ask some questions about that right 
away.”

The next slide shows the annotations she made. 
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Plate Motion @Home Lesson 5

After adding her questions about the title in an 
annotation, Zora kept reading. 

Zora read the entire first paragraph of the 
article before stopping. When she was reading 
she realized that the word ‘hydrophones’ was 
an unfamiliar word. 
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Plate Motion @Home Lesson 5

Zora thought: “Since the word hydrophones is unfamiliar, 
I am going to read the sentence again, to see if it can 
help me understand what this word means”
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Plate Motion @Home Lesson 5

After rereading, Zora saw that the sentence 
explained that a hydrophone is a microphone that 
can travel underwater. 
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Plate Motion @Home Lesson 5

Zora decided that she 
should highlight this 
challenging word. She 
knew that doing this 
would help her  
remember to come back 
to it later, so she could 
learn even more about it. 
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Plate Motion @Home Lesson 5

Zora knew that she still had questions about the 
first paragraph. She decided to make an annotation 
to record them.
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Zora also decided she had a connection she wanted to record. She 
read that Dr. Dziak wanted to learn more about plate boundaries -- 
and she did too! Zora added an annotation with this connection. 
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Plate Motion @Home Lesson 5

How will you use 
these guidelines when 
you read today?
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Plate Motion @Home Lesson 5

Read and annotate 
“Listening to Earth.”

“Listening to Earth” article  or Lesson 2.2, Activity 2  

https://ereader.learning.amplify.com/#/reader/8f3d8d8d-2ad4-48ab-a8b9-26edbdbee8a3?filter=subGenre&label=Science%3E%3E%3EPlate%20Motion
https://apps.learning.amplify.com/curriculum/#/unit/8a31e0f9506c8fa201525fa684ba654a:2020-2021/cardstack/ff80808156991d150157487abcb950a8/ff80808156991d150157350811804967/ff80808156991d1501574848ec1c4f76?cardKey=ff80808156991d1501574886c9115140
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Plate Motion @Home Lesson 5

Annotations help you keep 
track of, and remember, 
your thinking. 

The next step in Active 
Reading is discussing your 
annotations. You’ll need a 
partner for this activity. 

Your partner could be a classmate on the phone or someone at home with you.
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Plate Motion @Home Lesson 5
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1. Choose several interesting questions,  connections 
or ideas to share with a partner. Tag each one with 
#share. 

2. Talk about your chosen annotations with a partner. 
Tag each annotation with #discussed if you were 
able to resolve your questions, or if you discussed 
a connection or idea.

Plate Motion @Home Lesson 5
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What interesting or unanswered questions do 
you still have about the article after talking 
about your annotations with a partner?

Plate Motion @Home Lesson 5
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Plate Motion @Home Lesson 5

The habit of annotating does not develop 
overnight. It takes time. Sophisticated readers 
are always practicing reading actively. 
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Plate Motion @Home Lesson 5

We just read about a scientist who is studying 
two types of plate boundaries: convergent 
boundaries and divergent boundaries.

The next two slides provide definitions for 
these important words. 



© The Regents of the University of California. All rights reserved.

Plate Motion @Home Lesson 5

convergent
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Plate Motion @Home Lesson 5

divergent
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Plate Motion @Home Lesson 5

To converge means to come together. 
Convergent plate boundaries are the 
boundaries where two plates are moving 
toward each other. 

To diverge means to move apart. Divergent 
plate boundaries are the boundaries where 
two plates are moving away from each other.
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Plate Motion @Home Lesson 5

Remember, we are investigating this question:

Investigation Question:
What happens to the plates and the mantle at plate 
boundaries?
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Plate Motion @Home Lesson 5

What did you learn from the article about what 
happens to the plates and the mantle at plate 
boundaries?



© The Regents of the University of California. All rights reserved.

 

Published and Distributed by Amplify. www.amplify.com

Plate Motion @Home Lesson 5



Questions?
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Plan for the day 
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○ Welcome and introductions
○ Anticipatory activity
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○ Language, science, or both activity
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● Research-based principles
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● Instructional sequence
                                   *BREAK*

● Analyzing an instructional sequence
○ Embedded instructional design & additional 

supports
● Differentiation for an upcoming lesson
● Individual planning with @Home resources

○ Multimodal approach @Home
● Closing

○ Reflection & additional resources
○ Survey



BREAK (15 minutes) 
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(Your group’s principle)
How is this principle embedded into the 

instructional design?
What additional supports are available (from either your 

own educator’s toolkit or the Amplify Science differentiation brief & 
teacher support tab) to implement this principle?

104

Navigate to the exemplar 
lesson’s differentiation brief & 

teacher support tabs for 
further insights.
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Virtual group presentations round 2

105



Questions?
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Lesson # Type of support Instructional suggestion For whom? When? 

How would you use or modify the suggestion?

1.3 Paired work: 
model

Strategic partnering Pairs working on the token 
model (if possible: share 
with the whole group 
afterwards)  

● Make sure Aamina is paired with someone who speaks either Somali 
or Arabic and who speaks English at a higher proficiency level than 
Aamina (3 or above); also consider someone she is comfortable with;

● Make sure Josue is paired with someone he is comfortable with; try 
to find someone he can support with the math involved during the 
activity so he gains confidence and feels like he can share thinking 
(in pair and whole group)

Planning for differentiated supports
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Planning for differentiated supports
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● Navigate to a lesson you’ll teach in the upcoming 
week.

● Skim the lesson to get a sense of the activities.
● Navigate to the Differentiation section of the Lesson 

Brief, and read the “Specific differentiation strategies 
for English learners” section.

● Use the “Planning for differentiated supports” graphic 
organizer to record your plan.

Page 9
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Planning for differentiated supports
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Additional support considerations
● Additional practice time
● Strategic grouping 
● Additional resources (multilingual glossary, 

word banks, other environmental print)
● Increased support for gradual release of 

responsibility
● Alternative response options



Questions?
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Plan for the day 
●   Framing the day

○ Welcome and introductions
○ Anticipatory activity

● The role of language & literacy
○ Language, science, or both activity
○ Science & engineering practices

● Research-based principles
○ Expert groups

● Instructional sequence
                                   *BREAK*

● Analyzing an instructional sequence
○ Embedded instructional design & additional 

supports
● Differentiation for an upcoming lesson
● Individual planning with @Home resources

○ Multimodal approach @Home
● Closing

○ Reflection & additional resources
○ Survey



AmplifyScience@Home
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A suite of resources 
designed to make 
extended remote and 
hybrid learning easier for 
teachers and students. 



Temperature Check
Rate your comfort level accessing and navigating the Amplify 
Science @Home Resources

1 = Extremely Uncomfortable

2 = Uncomfortable

3 = Mild

4 = Comfortable

5 = Extremely Comfortable 



Step 1 Step 2

Step 3 (choose 
your grade)

Step 4 (scroll 
down and choose 
your unit)



Multimodal Instruction @ Home
After reading each modality’s description, provide a current support you 

would provide for your ELL students during remote & hybrid instruction in 
the doc. 
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Support: 

Do: In Chapter 1, 
students use physical 
materials to observe 
the patterns of 
earthquakes at plate 
boundaries.

Talk: There are multiple 
opportunities for students to 
discuss their observations of 
patterns on Earth’s surface and 
what these patterns reveal 
about geologic processes. 
These include patterns of 
earthquakes, volcanoes, and 
geologic landforms (mid-ocean 
ridges and trenches).

Read:  Students read an 
informational text about 
plate boundaries. Divergent 
and convergent boundaries 
have characteristic patterns 
of geologic activities and 
landforms that are called 
out in the text.

Write: During the 
course of the unit, 
students write to explain 
their observations of 
patterns on Earth’s surface 
and how these patterns 
are indicative of geologic 
history and activity.

Support: Support: Support:

Visualize: Students use 
the Plate Motion Simulation to observe 
patterns of geologic activity, such as 
volcanoes and earthquakes, that occur 
along plate boundaries. Students 
represent their ideas about patterns of 
plate motion by creating visual models 
of plates and plate boundaries in cross 
sections, using the Plate Motion 
Modeling Tool.   

Support:
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Remote resources for Supporting English Learners
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● Optional investigation notebook pages
● Digital copy of vocabulary words
● Access to lesson level powerpoints (editable)
● Remote learning access for students (via Program Hub)

○ Student readers (English/Spanish)
○ Modeling tools/Sims/Practice tools
○ Videos with calls to action (English/Spanish)
○ Student slides, packets, and sheets ( editable)



Questions?
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Plan for the day 
●   Framing the day

○ Welcome and introductions
○ Anticipatory activity

● The role of language & literacy
○ Language, science, or both activity
○ Science & engineering practices

● Research-based principles
○ Expert groups

● Instructional sequence
                                   *BREAK*

● Analyzing an instructional sequence
○ Embedded instructional design & additional 

supports
● Differentiation for an upcoming lesson
● Individual planning with @Home resources

○ Multimodal approach @Home
● Closing

○ Reflection & additional resources
○ Survey
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1- I’m not sure 
how I’m going 
to do this!

5- I have a 
solid plan for 
how to make 
this work!

3- I have some 
good ideas but 
still have some 
questions.

Revisiting our objectives 
Do you feel ready to…
● Articulate the critical role that language and literacy play in developing 

scientific understanding.
● Identify strategies that support students’ disciplinary literacy and language 

development. 
● Recognize the embedded instructional design and identify additional 

supports for English learners in an Amplify Science instructional sequence.



New York City Resources Site
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https://amplify.com/amplify-science-nyc-doe-resources/

Site Resources 
● Login information
● Pacing guides
● Getting started guide
● NYC Companion Lessons
● Resources from PD sessions
● And much more!

https://amplify.com/amplify-science-nyc-doe-resources/


Amplify Science Program Hub
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A hub for Amplify Science resources

● Videos and resources to 
continue getting ready to teach

● Amplify@Home resources

● Keep checking back for updates



Additional Amplify resources
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Program Guide
Glean additional insight into the 
program’s structure, intent, philosophies, 
supports, and flexibility. 
https://my.amplify.com/programguide/co
ntent/national/welcome/science/

Amplify Help
Find lots of advice and answers from the 
Amplify team. 
my.amplify.com/help

https://my.amplify.com/programguide/content/national/welcome/science/
https://my.amplify.com/programguide/content/national/welcome/science/


Additional Amplify Support
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Customer Care
Seek information specific to 
enrollment and rosters, technical 
support, materials and kits, and 
teaching support, weekdays 
7AM-7PM EST.

When contacting the customer care 
team:

● Identify yourself as an Amplify Science 
user.

● Note the unit you are teaching.
● Note the type of device you are using 

(Chromebook, iPad, Windows, laptop).
● Note the web browser you are using 

(Chrome or Safari).
● Include a screenshot of the problem, if 

possible.
● Copy your district or site IT  contact on 

emails.

scihelp@amplify.com

800-823-1969

Amplify Chat



Final Questions?



Please provide us feedback!

URL:  https://www.surveymonkey.com/r/BY56SBR

Presenter name: XXX
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https://www.surveymonkey.com/r/BY56SBR

