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Welcome, LAUSD educators!

Amplify ELA is different to make a difference. Unlike other K-6 or 6-12
programs, Amplify ELA was carefully crafted to respond to the unique
challenges, strengths, and interests of growing adolescents.

With Amplify ELA by your side, you can rest assured that skills will be
taught and the standards will be covered, all while ensuring you are free
to focus on what’s most important—bringing text to life in your classroom
and providing each student the right instruction at the right time.
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started using Amplify. £ 20y
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together and compare
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Welcome, LAUSD educators!

Different to make a difference.

HI

Flexible implementation

We recognize that you need the flexibility to use
technology in the way that meets the needs

of your students. With Amplify ELA’s strong
connection between print and digital, you get

to choose the implementation method that
works best for you. Digital licenses allow for
online completion of work, teacher feedback
and grading, and digital class management,
while traditional print resources allow for a more
familiar paper and pencil experience.
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100-Day Pathway

With 180 days of instruction, you never have to
worry about running out of instruction. However,
because many sixth grade teachers like to reserve
time for favorite novels and projects, we provide
an optional 100-Day Pathway. This abridged
version of the curriculum ensures full standards
coverage while allowing you the flexibility to
incorporate all your favorite content.

Rich, complex, and diverse text

Engaging all learners and teaching great
literature in fresh ways is at the heart of the
program. The text that students encounter
throughout the year was carefully selected to
ensure both an opportunity to read rich and
complex pieces of work as well as to expose
adolescent learners to different people,
cultures, ways of life, and experiences, helping
them become more aware of and empathetic to
differences they encounter in real life.



Unparalleled differentiation

Our embedded differentiation features six levels
of support ensuring that one activity can truly
serve the needs of every student, and provide

appropriate levels of challenge and access for all.

More specifically, the program was built on the
principles of Universal Design for Learning and
was reviewed by CAST, a non-profit education
research and development organization.

@ o & o
R 0

Integrated and designated ELD

Every core lesson includes point-of-use
support for English learners. For those ELs
needing even more support, Amplify ELD—the
English language development companion to
Amplify ELA—provides additional, dedicated
instruction designed to give ELs more time
with text (including previewing and revisiting
key content within core instruction) to build

a foundation of academic vocabulary and
background knowledge.

Robust system of assessment

All units include a robust system of embedded
assessment that provides teachers actionable
student performance data long before end-
of-unit or benchmark exams. The Embedded
Assessment Measure (EAM) reports allow
teachers to easily track and interpret student
performance without ever interrupting the flow of
daily instruction to test students.
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Pedagogical approach

Educating early adolescents is a critical endeavor with unique challenges and
opportunities. That’s why every Amplify ELA lesson is designed to help teachers
establish a classroom where students thrive academically, socially, and emotionally,
while developing the essential skills of reading, writing, speaking, and listening.

:

Critical and collaborative
engagement

Amplify ELA lessons foster a classroom
community that thrives on a wide range of
student observations. Lessons immerse
students in interactive close reading activities
and cognitively challenging work, and keep them

engaged through a variety of collaborative, digital,

and project-oriented learning opportunities.
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Integrated approach/
targeted objectives

Students explore the most compelling aspects
of text passages with instruction that targets

key standards. By integrating analytic reading
practices, evidence-based writing, and academic
discussion, students are able to harness and
develop the power of their ideas.

3

Text at the center

Great texts spark curiosity, reveal layered
meanings, reflect a diversity of perspectives and
identities, and cultivate meaningful conversation
and reflection. Amplify puts complex text at the
center of every lesson and activity to build the
vocabulary, knowledge, and literacy skills students
need to succeed in middle school, high school,

and beyond.




4

Multimodal and strategic
technology

Activities harness multiple learning modes, using
media tools, digital apps, and a variety of visual
and physical experiences to strategically support
and enhance student learning.

5

High expectations/
strong supports

Distinct levels of differentiation mean that all
students—struggling readers, students ready for
advanced work, and English learners—can take
on the challenge of rigorous work while data and
digital tools allow teachers to ensure progress.

6

Timely feedback and actionable
data

Embedded formative assessment measures and
targeted feedback tools mean teachers can make
timely decisions about their instructional strategy
and provide the guidance students need to thrive
as readers and writers.
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Text selection

The design of every Amplify ELA unit begins with the selection of rich, complex texts that focus
on topics and themes relevant to growing adolescents. Units are then designed to target the most
powerful aspects of each text and engage students in a multitude of activities that put text at

the center of instruction. Texts become more complex throughout the year as students’ reading
skills grow, adding up to a rigorous sequence that rewards effort and builds knowledge across
subject areas.

Amplify worked with teachers and literacy experts to compile a list of titles Texts in the Amplify ELA curriculum cover a wide range of topics, themes,

to consider for the ELA curriculum, then tested those texts in classrooms. and genres, with differentiated supports that ensure that all students can
These tests assessed text complexity by considering three essential parts: work through each reading and lesson. Taken as a whole, the texts show

the text's quantitative and qualitative aspects and the task that students will students a diverse picture of the world, while fostering a lifelong love of reading.

perform with it.

Texts were selected for Amplify ELA using the following criteria:
Quantitative measures analyze specific aspects of text (e.g., word

frequency and difficulty, sentence length, and text cohesion). - Text complexity as defined by qualitative, quantitative, and reader and
task measurements as required by state standards and the Amplify Text

0000 QT:1090L Complexity Index

Qualitative measures analyze the complexity of the text's structure, - Balance of literary @ and informational @ texts
language conventions and clarity, knowledge demands placed on readers,

and levels of meaning or purpose. - Varied representation of genres: novels, plays, poetry, biographies, and

other full-length texts
[ I J QL:2

- Varied representation of diverse cultures, perspectives, and authors
Reader and task measures analyze reader attributes such as motivation,

o e - E ing texts that extend | i d t student th
knowledge, and skill with the level of difficulty of each task. NEaging texts tat extend learning and support students as they

build knowledge
( 1 ] RT: 2

- Grade-appropriate texts, with scaffolding and compelling activities to
support student engagement

- 100% authentic texts

« Alibrary with more than 650 complete books, both classic and
contemporary, encompassing a wide range of genres, topics, and cultural
perspectives

8 | AmplifyELA



Social and emotional learning (SEL)

Social and emotional learning (SEL) is embedded in Amplify ELA lessons, classroom culture, and
professional development. The rich texts at the heart of the program provide a foundation for SEL,
exposing students to different people, cultures, ways of life, and experiences to help them become
more aware of and empathetic to differences they encounter in real life. Activities accompanying
these texts in the curriculum reflect core SEL principles through a focus on cooperative learning,
self-assessment and self-reflection, and competence and confidence building.

Classroom routines and guidelines are woven into the program to support students in improving their
self-management skills and building a community of readers and writers.

Examples of SEL principles at work in Amplify ELA:

Fostering empathy Collaborating Writing from personal experience
Summer of the Mariposas by Guadalupe Garcia Students work together to establish rules and Students write about a specific place and time
McCall is a novel that follows the journey of the processes for Socratic seminars and develop in their lives, using descriptive details to reveal
Garza sisters into Mexico and back, but it also qguestions aimed at thoughtful and thought- emotion in their personal narratives.
navigates the personal journey that the girls take provoking dialogue.

to find themselves, one another, and their family.
This journey is part of what makes this novel such

a good fit for grade 6 students.
Program Guide | 9



Culturally responsive pedagogy

Amplify ELA is built on the conviction that equitable
instruction is vital to an effective program—that curricula
must provide all students with the same opportunities to
achieve academic success, and that texts must be relevant
to culturally diverse classrooms.

With that in mind, Amplify ELA lessons provide:

+ Multiple levels of reading and writing supports to allow every student,
including English learners, to read and write about the same texts.

« A culturally diverse collection of authors, protagonists, and topics to
ensure that texts are relevant and relatable.

+ Numerous feedback moments with opportunities for teachers to
understand their students’ stories and create a community of learners.

« Afocus on communication from teacher to student and student to
student, through frequent small-group collaborations and large-group
activities such as debates and Socratic seminars.
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English Language Development

Amplify ELA is built on Universal Design for Learning
principles and designed to ensure all students can work
with the same rigorous texts.

Amplify.

Integrated ELD support

Embedded scaffolding, differentiation,
and additional activities within Amplify
ELA help English learners participate in
the same core activities as their English
speaking peers.

Designated ELD support

Companion ELD lessons and activities
provide dedicated time outside of the
core instruction for English learners to
build background knowledge, academic
vocabulary, and close reading skills.
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Integrated ELD support

With Amplify ELA’s integrated ELD support, every student is given a chance
to shine. Embedded supports for English learners (ELs) enable all students to
engage with and participate in discussion of the same grade-level texts.

EL supports include:

Text previews in English and Spanish

6E:Summer of the Mariposas

Text Previews

§7 Sub-Unit 1: Summer of the Mariposas

Lesson1:
The Importance of Beginnings

English
The five sisters find a dead body in their swimming
hole. In this passage. they weigh the pros and cons
of telling the authorities about the body and discuss
what else they could do with it

En espaiol

Las cinco hermanas encuentran un cad
poza. En este pasaje, sopesan 0s pros |
de informar a las autoridades sobre el ¢
discuten qué otra cosa podrian hacer c¢

Lesson 2:
Understanding Odilia

Atthe end of Chapter 1, the sisters find a large sum
of money on the dead man and an ID showing that
he was from El Sacrificio—where their father is
from and abuelita (grandmother) stilllives. Odilia
doesn'tlike Juanita's plan to take the body back
there, and the chapter ends with Odilia seeing a
woman in white watching from across the river.

Chapter 2 begins with the sisters packing for a trip
to El Sacrificio, and Odilia locking them in the house
while she tries to talk to Mama at work. In this
passage, Mama refuses to talk to Odilia, so Odilia
tries one more trick to keep her sisters home. When
her plan fails, she s forced to make a decision.

Alfinal del Capitulo 1, las hermanas enc
una fuerte suma de dinero que llevaba ¢
el hombre y una identificacion que mue
era de El Sacrificio, el lugar de donde es
de ellas y donde atin vive su abuelita. A |
le agrada el plan de Juanita de llevar el ¢
regreso a ese lugar., y el capitulo termin
ella ve a una mujer de blanco que obser
otro lado del rfo

El Capitulo 2 comienza con una escena
hermanas empacan para un viaje a E1 S
Odilia las encierra en la casa mientras ir
con Mama en el trabajo. En este pasaje,
niega a hablar con Odilia, asf que esta ir
truco mas para retener a las hermanas
Cuando su plan falla, se ve obligada a tc
decision

SRl [l

6E: El verano de las mariposas

de Guadalupe Garcia McCall

6E: Summer of the Mariposas

by Guadalupe Garcia McCall

Texts
‘Summer of the Mariposas by Guadalupe Garcia McCall
Excerpt from Enrique’s Journey by Sonia Nazario

Introduction to the Texts

Guadalupe Garcia McCall was born in Piedras Negras. Mexico, Her family immigrated to the United States
when she was six years old. Garcia McCall’s Mexican American ancestry influences her writing. Her hometown
of Eagle Pass, Texas, is the setting of her novel Summer of the Mariposas. I the novel, five sisters find a dead
body. The sisters g0 0n a quest to take the body to Mexico, They face many challenges, such as an evil witch
and awid chupacabras. Thankfuly, they have help from La Llorona, a legendary figure from Mexican folklore.
Summer of the Mariposas is inspired by a well-known Greek myth.

In Enrique’s Journey, Sonia Nazario writes about a long and dangerous real-life trip taken by a teenage boy.
Enrique leaves his home in Honduras, a country in Central America, hoping to be reunited with his mother,
who went to the United States when he was younger. This part of the story tells of Enrique’s traveling by train
through Mexico.

Background and Context

La Llorona The Odyssey

La Llorona, or “the wailing woman."is a legendary figure The Odyssey is an epic poem written by the ancient
lklor d die Greek poet Homer. The poem tells the story of the hero

(co. Su familia emigré a los Estados Unidos cuando ella
} de Garcia McCallinfluyen en su obra. Su ciudad natal de
Enlanovela,
bara trasladar el cuerpo a México. Enfrentan muchos
pras. Afortunadamente, reciben ayuda de La Liorona,
4 inspirada en un

‘eal,largo y peligroso que emprende un adolescente.
a Central— con el anhelo de reencontrarse con su
més pequefio. Esta parte de a historia cuenta el viaje

La Odisea

La Odisea es un poema épico escrito por el antiguo poeta

griego Homero, El poema narraa historia del héroe

Odiseo, quien viaja de regreso a casa tras a guerra de

Troya. Odiseoy sus hombres navegan durante diez aflos
truos. L

y las diosas los ayudan y los lastiman en su dificil travesia.
La Odisea es un mito griego. Un mito es una historia
inventada sobre dioses y diosas o humanos valientes.

ina community or culture. Inthe story of La Liorona, she
drowns her children because she is overcome with anger.
Her ghost then cries and looks for her lost children. There
are different versions of the story. One version connects
La Liorona to the fall of the Aztec Empire. Another version
traces La Liorona back to the Aztec goddess Coatlicue.

12 | AmplifyELA

Odysseus, who s traveling home after the Trojan War.
Odysseus and his men sail for ten years. They fight many

long the way. Gods and goddesses help and
hurt them on their difficult journey. The Odyssey is a
Greek myth. A myth is a made-up story about gods and
‘goddesses or brave humans.

Unit Background and Context
summaries in English and Spanish

Differentiated writing prompts with
simplified language, guiding questions,
and sentence starters

Name: Date:

6C: The Chocolate Collection
Sub-Unit 3: Argumentative Writing

and Collection Research ® Lesson 3 Writing Prompt

To write your response, use *Chocolate.”

1 Highlight lines in the poem that describe the rich taste of chocolate.

2. Dove creates vivid images in her poem to show how chocolate looks, feels, and tastes. List
two of those images here.

3. Does Dove find chocolate irresistible? Describe two or three details from the poem to support
your answer. (Hint: Irresistible means something yo. like so much that you have to have it)

Choose one or two of these sentence starters to help you get started writing.

- I'think Dove (does/doesn't) find chocolate irresistible because
« Inline . Dove writes . which shows.

shows she feels. about chocolate.

+ When Dove says

6C: The Chocolate Collecton « Sub-Unit3 « Lesson3



n = @
Table of Contents

°
100% read

Summer of the Mariposas Multi-Language
Glossary

Summer of the
Mariposas

Multi-Language
Glossary

Spanish translations of key texts —————————————

in research-based Collections units

Summer of the Mariposas Multi-Language Glossary

Summer of the

Multi-L y

This glossary contains translations for all Reveal Words in this unit into the
following languages:

- Arabic
« Chinese

« French

« Haitian Creole
« Portuguese
- Russian

« Spanish

« Tagalog

« Urdu

« Vietnamese

The Reveal Tool provides an accessible synonym for the word that will enable
students to keep reading the text with minimal interruption.

@

Caballeros:

Hemos hecho un informe acerca de la manera en que los
peones son transportados desde el continente y del trato
que reciben en las plantaciones de cacao de laisla.

H Descubrimos lo siguiente:
‘iados alas
ocruel
Gentlemen, >n causados
We have made a report about how workers are brought )

from the mainland, and the way they are treated on the
island cocoa estates. Here is what we found out:

Most Angola natives are shipped to the islands against
their will, and they are treated cruelly once they get there.
These offenses are certainly caused by the present system.

We have read the publication entitled The Boa Entrada
Plantations and shared several copies with our friends.
Even on that well-run estate, there are far too many deaths,
and too few births. Because of this, each year, thousands of
new workers must be brought over.

Most often, it is the new workers who die. This is exactly
what one would expect, since these people are forced to
leave their homes to work across the sea, without any hope

Personalized Vocab App instruction
featuring EL-appropriate word lists, unique
games, and additional visual supports

Multi-Language Glossaries in Arabic, Chinese,
French, Haitian-Creole, Portuguese, Russian,
Spanish, Tagalog, Urdu, and Vietnamese
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Designated ELD support

Amplify ELD, the companion program to Amplify ELA, provides dedicated ELD

instruction following a six-lesson cycle. During each lesson cycle, instruction
revolves around text passages pulled from the core ELA text. This approach

ensures ELs have ample time to interact with and understand a text, which in
turn boosts their proficiency in reading and with the other language domains.

Lesson1

Conversation & Collaboration lessons focus
on oral language development through
partner work and small-group activities
with the goal of helping students build
background knowledge and analyze and
produce language.

Lesson 2-5

Students work with two passages from

the ELA core text that are integral to
understanding the characters, concepts,
and overarching message of the whole text.
For each passage, students participate in
close reading, vocabulary work, and partner
and whole-group discussions. In addition,
they draft written responses to prompts
that are first discussed as a whole class.

Lesson 6

Students work to unpack complex sentences
and revise and finalize their written
responses to whole-class prompts.

14 | AmplifyELA

Text

Activities

Lesson 1

Conversation &
Collaboration

Lesson 2

Introducing &
Connecting to
Text

Lesson 3

Responding to
Text

Lesson 4

Introducing &
Connecting to
Text

Lesson 5

Responding to
Text

Lesson 6

Unpacking a
Super Sentence

(paper lesson) Passage 1 Passage 2 Passage 1 or
Passage 2
Build Background Vocabulary Language
Analyze Language Introduce New Review/Expand Introduce New Review/Expand Unpack a Complex
Vocabulary Vocabulary Vocabulary Vocabulary Sentence
Produce Language
Read/Discuss
Read/Discuss to Reread/Discuss to Read/Discuss to Reread/Discuss to
Comprehend Support an Opinion Comprehend Support an Opinion
Discuss: What's Discuss: What's
Your Story? Your Story?
Connect to a theme/ Connect to a theme/
topic in the passage topic in the passage
Writing Language Writing
Conversational Response to Text Grammar Grammar Revision Assignment
Writing Instruction and Instruction and for Lesson 2 Writing
Practice Practice

Share/Discuss




Unit Overviews

Amplify ELA consists of six multimedia units. In grade 6,
five of the units focus on complex literary texts while two
are Collections units based on primary source documents
and research.
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Grade 6 core units

6D: The Greeks

©

6A: Dahl & Narrative

®

6B: Mysteries & Investigations 6E: Summer of the Mariposas

OO ©

-~

1 ﬂ - ////\
6C: The Chocolate Collection a2 . 6F: The Titanic Collection
OO : ' 0[O,

@ Literary
@ Informational
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Grade 6

6A: Dahl & Narrative

SUB-UNIT1 - 1 LESSON SUB-UNIT2 + 10 LESSONS SUB-UNIT 3 - 12 LESSONS SUB-UNIT 4 - 4 LESSONS

TEXTS
« Boy: Tales of Childhood by Roald Dahl « Excerpt: The Story of My Life by Hellen Keller @
+ “Choice” from Inside Out & Back Again by « Excerpt: The Secret Garden by Frances 0000 (QT:1090L
Thanhha Lai

Hodgson Burnett ( 1) QL:2

« Excerpt: Tony Hawk: Professional (1 RT:2
Skateboarder by Tony Hawk with

Sean Mortimer

ACTIVITY HIGHLIGHTS TOPIC & THEME

READING WRITING TEXT FEATURES
Narrative writing: Use dialogue, details, and The impression of Observe how an author Focus ona momentin the Memoir with vivid
description to brir;g Y t’o life ' a moment creates a character text and develop a unique descriptions and 20th-

perspective about it century British slang
Writing workshops: Respond with constructive
comments to peers’ writing
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6B: Mysteries & Investigations

SUB-UNIT1 - 1 LESSON SUB-UNIT2 - 15LESSONS SUB-UNIT 3 « 6 LESSONS SUB-UNIT 4 « 4 LESSONS SUB-UNIT5 « 5LESSONS

Grade 6

Students read stories about yellow fever and Sherlock Holmes, then develop hypotheses by cataloging theories and exploring details and clues.

TEXTS
» The Secret of the Yellow Death: A True Story
of Medical Sleuthing by Suzanne Jurmain

» Excerpt: Fever 1793 by Laurie Halse Anderson

ACTIVITY HIGHLIGHTS

Evidence evaluation app: Evaluate the evidence
that supports or refutes three competing scientific
theories

Role-play: Assume the identity of a medical
experiment volunteer and debate the ethics of human
subjects

Detective apps: Investigate clues and draw conclusions
about Sherlock Holmes's detective stories

18 | AmplifyELA

* “The Speckled Band” and “The Red-Headed
League” by Sir Arthur Conan Doyle

* “Yellow Fever Circles Brazil’'s Huge Cities”
by Shasta Darlington and Donald G. McNeil Jr.,

The New York Times
TOPIC & THEME READING WRITING
Reading like an Assess the credibility Explain which trait is
investigator of evidence used to most useful to problem-

support conclusions solving investigators

OO

0000 QT:750L-1170L
00 QL:3
000 RT:3

TEXT FEATURES
Detective stories,
inductive reasoning,
narrative nonfiction of
scientific discoveries



Grade 6

6C: The Chocolate Collection

SUB-UNIT 1 « 4 LESSONS SUB-UNIT 2 « 4 LESSONS SUB-UNIT 3 « 4 LESSONS SUB-UNIT 4 « 4 LESSONS SUB-UNIT5 « 8 LESSONS

Students conduct independent research to better understand the strange and wonderful roles that chocolate has played throughout history.

TEXTS
« Excerpt: Chocolat by Joanne Harris + Excerpt: “Prehistoric Americans Traded Chocolate for ®®

. Excerpt: The Dharma Bums by Jack Kerouac Turquoise- ” by Christine De||'Am0re, Nationa/ Geogl’aphic NeWS o000 QT: 860L-1540L
0000 (QL:4

- “Is It Fair to Eat Chocolate?” by Deborah Dunn, Skipping Stones » Excerpt: “Dark Chocolate: A Bittersweet Pill to Take” by _
0000 RT:4
Mary Brophy Marcus, USA Today

+ Excerpt: Appendix C Statement from Labor in Portuguese
West Africa by William A. Cadbury

Letter from Lord Rothschild to Laurence Fish

« “Pilot Dropped Candy Into Hearts of Berlin,” ABC News
« “Can Chocolate Be Good for My Health?” by Katherine
Zeratsky, MayoClinic.org

« Excerpt: “Good Harvest” by Karen E. Lange, All Animals/The

Humane Society of the United States « “Chocolate” from American Smooth by Rita Dove

- “Eat More Chocolate, Win More Nobels?” by Karl Ritter and * Excerpt: Act |, Scene Eight from Cosi fan tutte: English
Marilynn Marchione, Associated Press National Opera Guide 22
ACTIVITY HIGHLIGHTS TOPIC & THEME READING WRITING TEXT FEATURES
Independent research: Construct research Facts and stories of Identify various sources’ Synthesize information Primary and secondary
questions and explore online for answers chocolate through perspectives on a topic from several sources to source materials, varied
the ages develop an argument topics and perspectives

Debate: Argue for or against including chocolate in
school lunches

Multimedia presentation: Create an interactive
timeline to illustrate research findings
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Grade 6

6D: The Greeks

SUB-UNIT1 « 6 LESSONS SUB-UNIT 2 - 7 LESSONS SUB-UNIT 3 « 6 LESSONS SUB-UNIT 4 « 5 LESSONS

./‘!/t/

Using Greek myths, students move from considering the state of a single person to contemplating broader questions concerning the role people play in
the world and the various communities they inhabit.

TEXTS

* “Prometheus” from Heroes, Gods and Monsters « “Arachne” from Selected Tales from Ovid by @

of the Greek Myths by Bernard Evslin Ted Hughes 0000 QT:870L-1140L
« Excerpts: The Odyssey by Homer, translated by « Excerpt: The Arabian Nights’ 0000 QL:4

E.V.Rieu Entertainments,“Second Voyage,” by \ b REs

Andrew Lang
ACTIVITY HIGHLIGHTS TOPIC & THEME READING WRITING TEXT FEATURES
Quest: Explore the world of Olympian gods and meet Maq vs. gods in Analyze what symbolic Write about the Modern prose retelllings of
the characters of Greek mythology ancient Greece characters show about development of a shared myt'hs and trapslatlon of
human nature theme in two texts ancient narrative poem

Performance: Interpret the text by acting out scenes
from Greek myths

Myths in your own words: Reimagine Greek myths
by changing point of view, chronology, or key details

20 | AmplifyELA




6E: Summer of the Mariposas

SU

B-UNIT1 « 20 LESSONS SUB-UNIT 2 « 5LESSONS

Grade 6

~ - ""’!vﬂ"v ;

Students enact three critical reading moves to practice both the small- and large-scale analyses involved in reading novels.

TEXTS
«  Summer of the Mariposas by Guadalupe * “The Iron Horse” passage from Enrique’s
Garcia McCall Journey by Sonia Nazario
« Excerpt: The Odyssey, a graphic novel by « Excerpt: The Odyssey by Homer, translated
Gareth Hinds by E.V. Rieu
ACTIVITY HIGHLIGHTS TOPIC & THEME READING

The hero's journey

Hero’s journey map: Complete your own map of the
through Aztec mythology

hero's journey in Summer of the Mariposas

Aztec Loteria cards: Research Aztec mythology and
use Loterfa-inspired templates to present key figures

Meet the author: Watch and discuss videos of
Guadalupe Garcia McCall, author of Summer of
the Mariposas

Trace a character's arc
from the beginning of a
novel to the end

WRITING

Analyze how character
traits assist a heroic
character on their journey

¥ U

( 1 ] QT: 840L-860L
00 QL:3

TEXT FEATURES

Latinx YA novel
incorporating magical
realism, Aztec mythology,
hero's journey
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Grade 6

6F: The Titanic Collection

SUB-UNIT1 « 4 LESSONS SUB-UNIT 2 « 4 LESSONS SUB-UNIT 3 « 4 LESSONS SUB-UNIT 4 -« 4 LESSONS SUB-UNIT5 « 8 LESSONS

A o m R -

o
cnc'°°

® / =

\ l\ : { [ 1[' _____ [Tess / ‘ \ \/)\\
: / ulzlll@ i!l?l"? %@ 5 y o 6 O

\ g RPN .

N / ll-' i:rr'TI.In !““o @ @

N . Fas o o %, ©

|

Students explore primary source documents and take on the role of a passenger from the Titanic's manifest to consider gender and class issues as they
research and write narrative accounts from the point of view of the passengers.

TEXTS
+ “Discovery of the Titanic” by Lapham'’s Quarterly editors « Introduction from Sinking of the “Titanic” Most Appalling @@
- “MAY BE WAIFS’ MOTHER. Mme. Navratil of Nice Believes Ocean Horror by Jay Henry Mowbray, Ph.D., LL.D 8666 Ot 300L-1620L
Babies Saved from Titanic Are Hers,” The New York Times « Excerpt: Chapter 7—“There Is Your Beautiful Nightdress 00666 Q-4
« Excerpt: “The Iceberg Was Only Part of It” by William J. Gone” from A Night to Remember by Walter Lord
Broad, The New York Times » Excerpt: Testimony of Olaus Abelseth from United States
« Excerpt: Chapter 6—“Women and Children First!” from Senate Inquiry
Sinking of the Titanic and Great Sea Disasters by Logan Marshall » Final Wireless Transmissions Aboard the RMS Titanic,
« “Rusticles on Titanic Contain New Iron-Eating Bacteria, April 14,1912
Study Says,” by Jack Philips, Epoch Times » Untitled Poem read at the Titanic Memorial Dedication in
Belfast, Ireland—June 1920, anonymous
ACTIVITY HIGHLIGHTS TOPIC & THEME READING WRITING TEXT FEATURES
Role-play: Assume the identity of an actual Titanic Thelive; anld experiences Compargand contrast Develop a question, Compelling arf[ifact;
passenger, then research their experience and write a of the Titanic passengers p_erspectlves ona conduct research, from voyage, including
letter from their point of view o single event and create a menus, journals, letters,

multimedia project and photographs
Socratic seminar: Engage in student-led discussions

about research topics

Multimedia presentation: Create social media
passenger profiles and share insights with the class

22 | AmplifyELA f °/\’%




Story Writing

Story Writing sub-unit:

» Creating a Believable Character

5\_
"_-"
"}7'

Dynamic character development and
plot structure.

Grades 6

ACTIVITY HIGHLIGHTS

Creative writing: Use dialogue to reveal character
and drive plot

Develop plot: Analyze mentor texts to understand
plot structure

Writing workshop: Provide and receive
constructive feedback

Grammar

Grammar sub-units:

* What Is a Complete Sentence?

» Expanding the Complete Sentence

» Understanding the Pronoun

» Pronoun Usage: Agreement and Reference
* Verb Tense

» Verb Moods, Modals, and Voice

» Punctuation

« Mastering Conventions |, Il, Il
Key grammar topics, foundational review, « Mastering Conventions IV: Spelling
and grade-level practice.

ACTIVITY HIGHLIGHTS
Practice: Select directed exercises

Teacher led: Instruction for whole-class activities

Integrate grammar skills: Structured opportunities

to weave skills into writing

Program Guide
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Instruction for blended learning models

Amplify ELA’'s new blended curriculum can be used in classrooms with Amplify ELA’s blended approach keeps a strong connection between
limited access to devices, allowing teachers to make choices about print and digital by having the teacher project uniquely digital moments
when their students use devices without compromising learning or full as students work in their print Student Editions and Writing Journals. This
standards coverage. approach works when Wi-Fi or devices are unavailable for both brief or

extended periods of time.

TeaCheI‘ Print Teacher Edition

fatipost

e
s

propiyE-P

Digital teacher edition

Teacher projection

& Summer of the Mariposas

Blesos e -]

(The Hero’s J Ourney,

CPPY Ordinary Iy, Pl
, 3
A & e NN~ 6% ClloAd,,,.

6A: Dahl & Narrative o — Lesson1 Materils
bt et e
B from Aristotie and Dante Dis
yores vemdato g oate Do
bt o the Secrets of the Universe, Going

JE—

5 Lessons 25Lessons

2
6C: The Chocolate Collection 6D: The Greeks
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Student

Digital student edition

= AmpIIfyELA > 60:Thecreeks > Subunt3 > Lessan3

Write: Reimagining

Minerva's Tapestry.

AmplifyELA

v 2 [ron—

Arachne

Minerva portrayed the divine

History of her city, Athens,

And how it came to be named.

‘There were the twelve high gods
surrounding Jove.

She ch d each one:

Jove in his majesty and thunders,
Neptune splitting a crag

With histrident, and the ocean
Gushing from the crevasse—

By which he claimed the city.

And herself,

‘The Greeks

= 4 g

1. How would Minerva describe Arachne’s (and

humans’) key character traits?
2. Your teacher may ask you to draw your tapestry.
Otherwise, use the space provided to describe your

tapestry.

Minerva's tapestry shows the power she and other gods.
and goddsses have; i raminds Arachno tha the gods.
are in contolof many things.

Arachne's tapestry shows the many ways tha gods and
goddesses such as Minerva have ticked humans: it
rominds Minerva tha she, 0o, icked Avachne.

Both of the tapesties make an argument about the
gods and theircharacter trat.

spear,

‘The high-ridged helmet on her head

And over her breasts the aegis.

And, where she speared the earth,

Silvery alives

whie
Avachme depicts the gods as deceitul and unfai.

Print Student Edition

T.H.White ng Arthur
legendswith fai, history, and humor, and A Wind n the Door (1962) by
Madeleine LEngl o Joan Ak

1t

Arachne

Excerpt from “Arachne” in

Selected Tales From Ovid

Translated by Ted Hughes

the tapestry

for
Review lines 141-195, o rory of how the god Jupitr obtaned Wi uan

the contest—it also describes
wife, Europa.

1 Whatis the humar

@@‘@

}

/ The Greeks

This journal belongs o:

1 Europa doing in this description

rachne's argument thatthegoss

/4

Writing Journal

®.

Db 0ot

Wity <
M Promy e
| Mt Arachne:,
2 onidhine g, €' (ang, b,
3 O Wi 5 Y aragy
oo g A Y cny, sy
oo actr

W Arsone . ang traitgy
T
St oty W e tra, Y Dityg

your

our
90esty o

0 odloy Y Shy g
$RL 0 1y map

traly P‘N‘mw:: "va b lm hM aads
N e 2 Tk 4

i e o rachrg.

e g o
b o e e e

o ! P dpic)s WJMZ{ P
: 3k od

e tapestry?

g Vooe, §0
o lce g W*MVALM desr ‘n'\a/ Pumaq
e 0, 2. oo

Bl it Sy o g W"mﬁrmz.

B by oo 5 Do Wit e o
g Sl foyeaye . AfAKAMrE&:;HmJ,Q

08 othor hur ;
ik X . e tene oo :ﬁm i
100 USe Heir SKills 40 Cregre
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Inside a lesson



Amplity has put it all
together in one place so
we can hook our kids
with engaging material,
then track how well ¢
they’re performing.

»: b
...............
o o
°
.......
................
......................
........
..........
........
.......
....................
000, %0,% 0 o, % o o8 s
000 %0 @ B B0 @ BLe 8 =
A

L e
® )
o ® » .... [ B .\\
.....
.......
.....
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Digital navigation (Teacher)

AmplifyELA

1 Sub-Unit 2 Lesson 3 Activity/Learning Object
YT — . R e G T . :i i T ’ ' °

Summer of the Mariposas
. “esson 2: Lesson 3:
Lesson 1: 5 ol ST
. oftbe Garsa iner
The Importance of e
Beginnings
Summer of the -
Mariposas s i jons: i,ﬁiﬂ' 5
by Guadalape Garcia McCll R
2ALessons ot ®
= ~

e = o pr— O
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Print navigation (Teacher Edition)

LifyELA

Summer of the Mariposas

Insixth grade,

hothe

own Loteria cards Summer of the Write an Essay
Mariposas susunT2 - stessons
suwinm - aessons

ot

Essay Prompt:

1 Sub-Unit Overview 2 Sub-Unit at a Glance 3 Preparation Checklist

Program Guide | 29



Structured ELA lesson routines with flexible activities

Build vocabulary

Develop word knowledge

Students work with the adaptive Vocab App to
build key text and academic vocabulary and track
their level of mastery.

30 | AmplifyELA
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Close read

Collaborate and interpret text

Students read analytically to build content
knowledge and analyze writers' intentions, choices,
and claims. Through a wide variety of activities,
students unpack the text by analyzing evidence,
discussing interpretations, collaborating, working
visually, listening to readings, and developing
connections across texts.

Performance task

Develop and present ideas

Students continue to refine their understanding
of the text, topic, and standard with frequent
writing activities that ask them to develop

their analyses with claims and evidence. To

show further evidence of their learning and
communicate their ideas, students also participate
in Socratic seminars, discussions, performances/
presentations, role-playing a character from the
text, or trying on a writer's style.



—

\

Reflect

Solidify learning

Amplify lessons offer two ways for students to
reflect on learning at the end of the lesson.

 Exit Ticket: Quick snapshot of students’
understanding of the standard targeted by
the lesson'’s close reading.

* Wrap-Up: An opportunity to reflect on the
ideas discussed, extend students’ thinking,
or preview upcoming material.

® @)

Independent work

Solo

Students apply their developing reading skills
to a new text by annotating and answering a
range of auto-scored questions that track their
reading comprehension.

The following
pages show how
the Amplify ELA
routines and

activities come
togetherin a
lesson from
6E: Summer of
the Mariposas.

Program Guide | 31



1 Overview & planning

= AmplifyELA > 6& summer of the Mariposas

@ & VOCABULARY Vv cLass ? TEACHER » READING Ef)
Lesson Brief Vocabulary Activities Present: Download the Unit Introduce: Ji's World - Work Visually: Reading an 5
7 (9 Activities) Torte mags |

Lessoml: Vocabulary Activities
The Importance of =
Beginnings « Z wrrucriows

Open the Vocab App.

)

eeeeeeeeeee oy eV o @ . ? SeaTot TeOpuring & ot T Whattokep 5 et >
et P Ykt Fais it
e
@ RESETLESSON & GENERATE PRINTABLE LESSON GUIDE @ nssicn IO s |
Overview Overview Materials

Lesson Objecti
-esson Objective Summer of the Mariposas begins with a bang. In the Prologue, we

meet five sisters, learn that they have been running wild since their
father disappeared, and then see them discover a dead body. It
should not take much to convince your students to read on and find
out what happens next.

2 AllProjections
Preparation

Skills & Standards Summer of the Mariposas Multi-Language

Words to Use

Differentiation
The first chapter of a new book is an opportunity for a reader to pick

up early clues of character and setting, note possible tensions or
conflicts, and establish a context for the story to come. In this lesson,
students . identify questions, what

=y Summer of the Mariposas
B 5 prologue

[y Summer of the Mariposas
=/ 1-The Skull

may be important in the text they read

First, students listen s the Prologue is read aloud and work in groups
to highlight ke d identify key questions. They will

] Opening Lines 1

The Lesson Brief equips teachers with the tools they need to plan
instruction. It begins with an Overview, which describes the big ideas
students will grapple with, and summarizes the lesson’'s sequence
of activities. Next, there is a Preparation section, which points out
key moments and materials to prepare. The Preparation section also
describes the location and content of the lesson'’s Exit Ticket.

The Lesson Brief also includes: the Lesson Objective, which details
the reading, writing, and/or speaking and listening objectives; Words
to Use, which points out key vocabulary from the reading; Skills &
Standards, which lists the focus and coverage standards; and
Differentiation, which describes differentiated supports and provides
additional suggestions for modifying activities.

32 | AmplifyELA

The Vocab App helps students master vocabulary words through
game-like activities based on morphology, analogy, synonyms/
antonyms, and deciphering meaning. They also help students
develop dictionary skills by focusing on parts of speech, etymology,
and multiple meanings. In addition, EL-appropriate word activities
ask students to match an English definition, Spanish translation,
context sentence, audio pronunciation, and visual definition. These
activities also align to vocabulary standards.

STUDENTS

potential

ELA Teacher
contrast
former

. - = ares » ~

Yowreup,kid-jumponitt process «

=4

:

Vocab play screen (Student view)

Vocab Reporting (Teacher view)




(8Activities)

READING

[ .
Lesson arier Veomimpieiies V 2 fron i I
the Monomyth
Work Visually: The Journey Thus Far W B
Students will identify what parts of the hero's journey their reading has covered to o

consider the novel's structure.(15 min) INSTRBENAL

Instructional Guide Possible Responses My Notes Standards

Card 1 Students consider how the Prologue defines the “ordinary world” of the hero’s journey.
Card 2-4: Students identify moments in the text that align to the initial hero's journey elements.

1. Introduce Activity - WHOLE CLASS

Q As you read this novel, we will discuss how it fits and doesn't fit the pattern of the hero's journey.

Q As you get closer to the end of the book, your ideas may change, so we can continue to rethink how the

author may be developing her version of the hero's journey.

Q Let's practice with one piece of the hero's journey. Remember, you may develop this idea further as you

read more.

If you choose to have students do this in print, distribute the PDF - Print Option for Hero's Journey Project.

2. Activity on Card - INDIVIDUAL

Bimrme ¥ D Werse ¥ Q) s © ] e P S 1

or
Activities)

Reading The Prologue [y - |

INSTRUCTIONAL
GhioE,
Instructional Guide My Notes

‘The video may be used in place of reading aloud or playing the audio in Sub-unit 1, Lesson 1, Activity 2.

Video Description: Guadalupe Garcia McCall reads the Prologue aloud.

Watch Guadalupe Garcia McCall's
interview segment “Reading The

Prologue”’

Visualization activities are an essential part of Amplify ELA, as they
open the door to more comprehensive understanding of complex
texts. In these learning experiences, students break apart the

text in visual ways or use visual cues to “see” key details as they
construct meaning.

Visualization activities include using an app to “see” the evidence
for and against scientific theories, making storyboards and planning
visual adaptations of texts to “read like a movie director,” and
comparing and contrasting illustrations with key textual moments.

Students benefit from using listening comprehension skills as they

build fluency with complex texts. In these close reading experiences,

students listen to the text, perform the text out loud, or watch a
dramatic reading of the text.

Program Guide




1ng of our hair, which was not o

lumpy with dirt residue from the river

'VOCABULARY V 2 READING § Eq 3 READING : @ CLASS y ? 5 INDIVIDUAL

Vocabulary Activities Connect Text: Who Is Odilia? Connect Text: Annotate Wrap-Up: Odilia’s Exit Ticket . . .
Odlla’ Characterand Po.. 4 Personalty particles clinging to her bangs. I reached ove

bigger pieces of debris out of them as I mullea

Reveal: By clicking on these
pre-selected words, students access
short, contextual definitions for key

Connect Text: Who Is Odilia? &% B

tough situation

Students identify details from Odilia’s speech, actions, and appearance to begin to W predicament, d h | | ) b |
make inferences about her.(12 min) poL. ST A . . .. ana cnallenging vocabulary.
' o “Well, it's not like we'll have a choice. This is ging y
tucked her shirt into her shorts, as if that was g

Instructional Guide Possible Responses My Notes Standards
- a difference.
The twins nodded at each other. “This is
his is huge,” they said in unison. They

Card 1: Students review character traits by considering how friends might describe their character.

Card 2: Students identify details in one short passage to develop a first impression of Odilia.

Card 3: Students continue highlighting character observations and discussing the character traits they identify.
hino each anther's centences The
1. Activity on Card - INDIVIDUAL

2. Discuss Responses - WHOLE CLASS

Ask students to share some of the words they listed, and why they chose them. R
Push students to describe actions, words, thoughts, appearances, and perceptions that would lead someone to describe them that Annotations

way.
Q Search annotations

Q People recognize your character traits by observing how you act, what you look like, and what you say or

Filter by:
think in different situations. -
Snly knew what & Hiighiight All Chapters
[ Notes

0 Bookmarks

Highlight, Bookmark, and Notes:
The digital highlighting, bookmarking,
and annotation tools allow students to
save and review any text notes from
any lesson.

A Chapter2,20.2
“That's insane,” | growled ... solutions
coming to mind.

Reading standards establish high expectations for all students, even
as they enter sixth grade at a variety of reading levels. In Amplify
ELA lessons, students access universal supports embedded in the

eReader (and built into the print versions of the text) to help them — B { | We'utins conrsain.. theho
participate fully in grade-level activities. ' B

_Y/ Chapter2,20.2
“That's insane,” | growled as | pedaled

[@ Thisindicates some awl
between the family me

Point-of-use vocab in print:
The print Student Edition places
key vocabulary words and their
relevant definitions in the text
margin to support students and
keep them reading.

“The Iron Horse” passage
from Enrique’s Journey
by

eading Settings

Text Size

A

Line Spacing

Show Paragraph Numbers

Text size and line spacing: Students
can adjust text size and line spacing to
find what work best for them.

patron saint: guide

- e B (h and protector
mself

T | Derailments:

occurrences of
trains falling off
tracks

Show Annotations

Show Reveal Words
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) Teschen - - n i P cse 9
Lesson Brief | Discuss: Readingan Image = Discuss: Watching the Wiite: Describing Details - Share >
(9 Activities) I Prologue YouNotice

< 20f2 HAND IN

Students notice and describe the details in the text that reveal emotion, ' )'

Differentiated supports: Five levels of
differentiated supports can be assigned
in the moment or in advance to help
every student work productively.

Ao
ne
DIFFERENTIATION

@ @ - Write: Describing Details You Notice

just like they did with the posters. (12 min) e e T o
® Prologue How hopeful do you think Ji-l
is at this moment in her story?
! I'was born on Chinese New Year. Which details in the Prologue
2 Carefully, my parents chose my name: Ji-li, et
meaning lucky and beautiful. The ped that I P oir of the Cultural
would be the happiest girl in the world. B I ==
3 AndIwas. == o
4 I'was happy because I was always loved and Word Count: 140 . . .
respected. I was proud because I was able to excel ) g #url ) ertlng within the dlgltal platform:
dah redt d. Lwas trasting, Jiliis very hopeful at the Ji-Li states she is very i
andatways expected fo succeed. ©was trusting, beginning ofthis story. In Having the text at hand allows students
too. I never doubted what I was told: “Heaven and the prologue, she state that [T o ) . . .
carth are great, but greater stillis the kindness of she “was happy.” she “was beginning of this story. In to see their reading annotations and
’ ) always loved and 3 prologue, she state that sh i . R
the Communist Party; father and mother are dear, respected,” she was s chg “was happy” she “Was alw easily copy evidence from the text into
but dearer still is Chairman Mao.” proud” (paragraph 4). Her utifu SAVE m loved and respected,” she . A B
5 With my red scarf, the emblem of the Young family always expects her 1 in eV “was proud” (paragraph 4 their ertlng. And for teachers, pol nt-of

Pioneers, tied around my neck, and my heart
bursting with joy, I achieved and grew every day
until that fateful year, 1966.

to succeed, which might
make some people
nervous, but she
remembers that she was

3 Her family always expect
to succeed, which migh

some people nervous,
remembers that she

use tips provide clear guidance on the
best ways to support students.

to excel”. She kno
family wants he-

Two or three times a week, students complete their reading work by
developing a piece of writing to refine their reading analysis. They
write for 10-15 minutes, focusing on one claim in response to a
prompt, and using evidence from the text in support of their claim.

SCORES

Custom Score

In this lesson, students build on their discussion of the setting and
their analysis of the passage to determine the author's point of view
at the start of her memoir.

N Data collected for Reporting

ASSESS SKILLS

Conventions

Automated Writing Evaluation:

By clicking into an activity in Classwork,
teachers are able to see all students’
work and give targeted feedback.

as proud” (paragraph
that her family wants
story, she says that

to describe herself

Use of Evidence

1 2

4

3

Send Feedback
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cLass

cLass

Group 208
< Connect Text: WhattoKeep =
inMind

CLASS ?
Wrap-Up: The Dead Man ;

INDIVIDUAL
Exit Ticket

. INDIVIDUAL
« Solo

L)

cLass WRITING p
< 5 Present: The Introduction @ 6 Write: The Introduction ‘£ 7 Sharing Q 8 Wrap-Up ? 9
Sharing =+ B

Students reflect on their writing and select one convincing sentence to share.(5 min) il
o INSTRUCTIONAL
GUIDE
Instructional Guide My Notes

Card 1: All students refer to Response Starters as needed to help them comment on specific elements that had an impact on
them.

Card 2: Students who are sharing use this card to find their own writing.

Share Writing - WHOLE CLASS

Call on 2 or 3 volunteers to share.

The valuintaar chanild call an 1-2 lictanare tn rnmmant | b Seroll formore &

®o

36

Establishing a supportive writing community in the classroom helps
students develop their voices as writers. Each writing activity is
coupled with a sharing session, where clear routines and student-
facing feedback protocols support students as they share and
respond to each other’s writing. Here, students try out their writing
with an audience of their peers to figure out how to express their
ideas in a clear and convincing way. In addition, these sharing
sessions allow students to learn from the range of perspectives in
the classroom.

Clear and consistent Response Starters ensure that students
provide feedback that targets key skills and focuses on where
a student is using a skill effectively, fostering an effective and
supportive feedback environment.

| AmplifyELA

1. What is the major change in the Garza
family at the beginning of the story?

I PR OLOGUE @ The father leaves the family and is

not heard from again.

The parents bicker with each
other, which is unusual behavior
EL CAZO: “Hazme caso o te caso con un sapo.” for them.

THE POT: “Listen to me or I will make you
‘marry atoad.”

— aplay on the multiple meanings of the word @
caso

The girls’ grandmother moves to
Mexico.

(pay attention and wed/marry)

1 Scrollformore &

e O

The Exit Ticket at the end of each lesson aligns to a lesson focus
standard. Exit Ticket reporting provides teachers with a quick gauge
of students’ ability to work with that standard.

Exit Tickets assess students’ understanding of the standard
targeted by the lesson's close reading. Wrap-Ups offer an
opportunity to reflect on the ideas discussed, extend students’
thinking, or preview upcoming material.

N Data collected for Reporting



arour s cuass ? NOIVIDUAL o INDIVIDUAL e
5 Connect Text: WhattoKeep Wrap-Up: The Dead Man Exit Ticket L4 Solo L4
inMind ;

estd en su huerto.”

narrating the story?

@ Velia
Juanita

THE SKULL: “The skull of the dead man
l is in his grove.”

uanita reacted first. Being fourteen and only second

oldest, she didn't usually take charge. But when she felt
Jthe corpse floating beside her, she started pulling Pita

out of the water as if she were a sopping Raggedy Ann

doll. @ Pita
“Holy shiitake mushrooms!"” the twins, Velia and Delia,

shouted in unison, frozen in place by the sight of the body

bobbing up and down and side to side only a few feet away

fromus.
| shrieked the wav Mama would have if she'd been there

< Back D@ 6>

Nearly every lesson ends with a Solo—a reading activity students
are meant to complete independently before the following lesson.
In most Solos, students read a passage and answer questions
designed to assess their understanding, draw their attention to
important details, and develop their familiarity with a range of
question types. Each unit also features a few Solos where students
choose one of the 650+ books in the Amplify Library, read for 20
minutes or more, and provide feedback about the book.

Reading comprehension Solos are differentiated to support students
reading below grade level. Supports include text previews, which are
written at a lower Lexile level and help students focus on key ideas;
reduced text, which focuses students on the most critical passages;
and a reduced selection of comprehension questions.

N Data collected for Reporting

Solo ] Sub-Unit 3] Lessan 1

6) Why did Ji-li smile at Wang Qi?

(&) Wang Qi was her best riend.

Wang Qi sat respectfully
waiting for the principal.

‘ o Wang Qi was also chosen to

audition.

Wang Qi might choose Ji-li to
be a performer.

Mobile Solos: Students without a computer at
home can complete their Solos on their phone.
All Solo responses submitted on a mobile

device will automatically sync with the digital
curriculum, so students can receive automatic
scoring and teachers will receive data on student
performance. Students who complete Solos on
their phone will want to use the Student Editions
so they can consult the text while answering
comprehension questions.

Program Guide
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Inside a lesson
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Data and feedback

Amplify ELA builds formative assessment moments
into each lesson, so that teachers receive important
data without having to stop teaching. This regular,
reliable information about each student’s performance
allows teachers to tailor timely, actionable feedback and
instruction to individual students’ needs.



Homescreen puts data at your fingertips

Homescreen provides teachers with a snapshot of recent student performance. From Homescreen,
teachers can quickly see how the class performed on reading comprehension in the last Solo
assignment and on the last formative writing assignment. Homescreen also identifies and highlights
students in need of additional support or feedback from the teacher.

Through Homescreen, teachers can quickly access the digital curriculum, Reporting, and Classwork.
With these features at their fingertips, teachers are able to dig in deeper to see more information about
student performance and manage students’ differentiation levels.

AmplifyELA

®

o o Digital curriculum
6th Grade ELA Period 1 -~

9 Reporting
0 RETURN TO CURRICULUM

INsiGHTS y

eo0o e Classwork
Needs Support w‘#g >-

COURSE OVERVIEW > These students need your feedback I icht

— — — { to boost their writing skills. nSlg S
9 LAST SOLO COMPREHENSION

Solo C Alyssa Perez °>

6E Sub-Unit1Lesson 4

6E Summer of the Mariposas

Sub-Unit1 Lesson &

0,
63 A) Percentage of the class scoring ' )
75% or above on their Solo. F Christopher Nelson
REPORTING >

Amy Chen

Revise Writing: Lesson 4
88 6E Sub-Unit1Lesson 5
((CEDS) Average word count of the class in
response to a Writing Prompt.

CLASSWORK >
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Embedded Assessment Measure
supports personalized instruction

The EAM system examines student performance on selected reading and
writing activities, taking into account the difficulty of each activity. Teachers
then receive EAM reports that provide an at-a-glance look at which students
are at risk in each of the three core domains. EAM reports also provide
recommendations about how to group students for differentiated instruction
and extra practice during Flex Days.

All Amplify ELA units include a robust system of embedded assessment that
provides teachers actionable student performance data long before end-
of-unit or benchmark exams. The Embedded Assessment Measure (EAM)
reports allow teachers to easily track and interpret student performance
against the three core domains of Reading, Writing, and Language without
ever interrupting the flow of daily instruction to test students.

1. N Data collected for Reporting 2. Performance data

3. Clear teacher reporting

40

from lessons analyzed

on three core domains

Lesson1 Lesson 2 Lesson 3
\L \L \L P > LR 64%
T -
= 0. g 0
Reading Reading Writing -
[ ) ®e ¥V ... ( Yoo e Ymroe{ e o Reading
[} A A
\ _ . ..........................
Writing Exit Ticket Exit Ticket ~ © o
€T3 673
Exit Ticket Solo Solo
o o

| AmplifyELA




Embedded Assessment Measure for Flex Day 4

o Class Overview

For each category of the core skills, what percentage of the class

is at what level?

KEY

- Level 4 - Advanced
= 75th percentile

Level 3 - Meeting Expectations

50th-74th percentile

Level 2 - Below
25th-49th percentile

- Level 1 - Far Below
< 24th percentile

Not Scored

9 Flex Day Recommendation

Language Group
5 students 29.4 % of class

Student L
Carson, Ellis '
Attenson, Jenna ‘

Benditch, Alex

Young, Andrew

Escalante, Jamie

Language -

Reading

Writing .

B kev

Recommended grouping for differentiated instruction in the selected Flex Day

w

5 students 29.4 % of class

Student

Alexiy, Max

Dean, Allie

Gregoravich, Sasha

Dweck, Carol

Seymonovich
Vygotsky, Lev

|
Reading Group

The percentage of class on track (level 3 and 4)

Language 64%’ Reading@ Writing 670/0)

Show Percentile

L R w Student L

[ ) [ ] Ashley, John

Do Jun, Kimmy

' Ferasi, Farhad

® o Al-Fihri, Fatima

o0 I o
Obama, Michelle [ ]
Bryk, Anthony '

Work scored on a daily basis paints a clear picture of where students need support.

|
Writing Group
7 students 41.2 % of class

o Class Overview

Recommended groups for

targeted instruction
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Classwork enables timely feedback

With Classwork, teachers can view and comment on student work and progress.

In the Activities tab, teachers will see activities submitted by their students. , ] 0 9 e
Teachers can choose to see all activities or select specific activities. SthiGradelEPAReHC] Sl ACTIVITIES EORIECLIOS LEVELS

» Click on a specific activity to review students’ scores and the differentiation
level each student completed. Teachers can also access Reporting from this AcTviTy ; LAsT ¢ CLASSAVERAGE FEEDBACK
page to see more detailed information about their class and individual students. Write a Body Paragraph 20722 suatom o 2 ~
» While on the Activities page, teachers can click on an individual student’'s name LW,E:T P Leve rocus  conv W:/m cum,,sm::m woros m:g:j JR—
to view the student’s work, provide feedback, review auto-scores for Automated ot al-Fifi e 40 @ @ @ o o o =
Writing Evaluation (AWE), or provide a custom score or grade. If needed, teachers
can click View Activity to go to the Digital curriculum and see the full activity. Herbert Ginsburg S A®e @ @ @ A 63 2 (=]
Eric Donald Hirsch ;'f;‘fgdg"lhm * 2 2, @ B 121 o 4
In the Portfolio tab, teachers can view student work, one student at a
time. This tab also allows teachers to review status, scores, and feedback fovtatas smen e @ @ @~ e b
provided, and jump into student work at any time. Kenneth Koch Not Started
The Levels tab allows teachers to quickly view student differentiation levels, 2 o
so they can easily make adjustments based on student work or scores.

With commenting, teachers can send timely feedback to students with the
click of a button.

Write: Describing Details You Notice

7A: Red Scatf Girl & Narrative Sub-unit 3 Lesson 1

¢ ¢ ELA Student ~ ELA Student -
SHOW READING SCORES o COMMENTS
How hopeful do you think Ji-li is at this moment in her story?
write a general comment here @

Which details in the Prologue lead you to think so?
@ & & & These three supportive ()

Ji-li is very hopeful at the beginning of this story. In the prologue, she states that she @"was happy,” she details are strong evidence!

“was always loved and respected,” she “was proud” (paragraph 4). Her family always expects her to

succeed, which might make some people nervous, but she remembers that she was “able to excel.” She @ When you explain how the words @
knows that her family wants her to be “the happiest girl in the world,” (paragraph 2), and she also feels that show her hope, | understand

the leaders of her country are doing good things. At this stage of the story, she says that she has a your reasoning.

@"heart bursting with joy” (paragraph 5), which are words that show she is an extremely hopeful young girl.
Overall, the words she uses to describe herself and the situation of her life at this point are full of hope for
42 | AmplifyELA her life.

highlight text to create an inline comment

Word Count: 138




Reporting tracks
student progress

Reporting provides teachers with detailed
information on student progress with reading and
writing skills. In Reporting, teachers can track
productivity, comprehension growth, and Solo
(or homework) completion, as well as view overall
scores for specific skills.

o Writing Skills: Productivity
(Conventions, Focus, and
Evidence also available)

Comprehension

Solo Completion

-~

Assessment Report

€ Writing Skills: Productivity *

Average of students scoring
How are students progressing against the skill of Productivity? 85+ on past 3 writing prompts 42 %

su1

SU su-3

SHOW SKILL: .

© Productivity - -
) Conventions

) Focus

) Evidence 20

'WORDS WRITTEN

ot e e

L3 L5 7 L8 L L2 L5 L2

@ See Details

9 Comprehension *

What % of the section is scoring 75% or above on their solos?

sasiens 85%

Su1 su-2 su-3
CURRICULUM GOAL 100

75% correct

MY GOAL
% correct

@ See Details

© soloCompletion

What % of the section is completing their Solos?

Class Average O O 0,
Last 3 Lessons ]. A)

CURRICULUM GOAL 100

completion

@ See Details

A ment R i 20/20 S, 18/24 Sashs 75 % 6o
ssessment Report

Key Ideas and Integration of
Details Craft and Structure Knowledge and Ideas

4.9 /7 roints 9.85 /13 roints

3.25/ 4 ronts

43
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Inside a lesson

44 | AmplifyELA

Standards alignment and differentiation

Amplify ELA provides 100% standards-aligned lessons in
both print and digital formats, with instant access to focus
and coverage standards available as teachers move through
the lessons.

Universal Design for Learning (UDL) principles are at the
heart of Amplify ELA, so the core curriculum is accessible to
most students. For those needing additional help, five levels
of differentiation are embedded within the lessons.



Amplify’s approach to standards

Amplify ELA has an integrated approach to standards instruction.

Lessons target the most compelling aspects of selected text passages,

and instruction focuses on one or two standards that best support that
work. These standards are identified as a lesson’s focus standard(s). To
ensure that students are working toward the level of rigor demanded by
the standard, Amplify uses qualitative and quantitative measures, reader
and task analysis, and Depth of Knowledge assessments. At the same time,
working with complex text demands that readers work across standards.
Amplify ELA lessons support this inclusive type of text exploration, rather
than offering isolated standards practice. Those standards less central to the
lesson are identified as coverage standards.

Amplify ELA makes it easy for teachers to identify and evaluate students’
work with standards:

» The focus standard(s) are identified in the Instructional Guide and called
out within the activities that provide practice and instruction aligned
with those standards, allowing teachers to plan or adapt instruction
accordingly.

assages from the preceding a

eengage the reader in that passage. (12 min)

« The Exit Ticket at the end of each lesson aligns to a lesson focus standard.
Exit Ticket reporting provides teachers with a quick gauge of students’ INSTRUCTIONAL GUIDE
ability to work with that standard.

FOCUS STANDARDS
« Eachlesson also lists the coverage standards that students work with, / —
A CCSS.ELA-LITERACY.SL.7.1
allowing teachers to see full standards coverage throughout the program. / !

| Engage effectively in a range of collaborative discussions (one-on-one, in
‘ partners on grade 7 topics, texts, and issues, building on others’ ideas and‘
| |

\ CCSS.ELA-LITERACY.RL.7.5 /E

\\ Analyze the structure an author uses to organize a text, including howﬂ/
and to the development of the ideas.
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Assessment

With Amplify ELA’'s assessment tools, teachers don't have to wait until the end of a marking period to
find out how their students are doing, nor do they have to interrupt instruction to gather performance
data. The following assessment opportunities are embedded throughout the curriculum, providing
teachers with the data they need to meet the needs of every student.

Formative assessments

Solos

Students complete individually .
before class

Teachers view scores in .
Classwork

Teachers track comprehension
growth in Reporting .

Summative assessments

In-lesson reading activities

Students complete individually or .
in groups during class

Teachers have suggested
responses and follow-up
questions in Instructional Guides

Teachers view responses and .
scores in Classwork

during class

In-lesson Writing Prompts

Students complete individually .

Teachers have suggestions for
On-the-Fly supportin
Instructional Guides

Exit Tickets

Students complete individually
at the end of class

Teachers view responses and
scores in Classwork

Teachers find Automated Writing
Evaluation (AWE) scores, assign

their own rubric-based scores,
and provide students with written

feedback in Classwork

Teachers track productivity

in Reporting

Unit essays

46

Assess student understanding of content and
student mastery of reading and writing skills
and standards

Include argumentative and informative prompts

Provide practice with every stage of the writing
process, from brainstorming to editing

| AmplifyELA

Unit reading assessments

Assess student understanding of content and
student mastery of reading skills and standards

Include reading comprehension questions and
constructed response prompts

Provide practice with the types of questions and
activities students may encounter on end-of-
year state and national assessments

Interim assessments

Assess student mastery of ELA skills and
standards and provide information on progress
toward end-of-year state and national
assessments

Include reading comprehension questions and
constructed response prompts

Provide practice with the types of questions and
activities students may encounter on end-of-year
state and national assessments



Differentiation

The Amplify ELA curriculum is designed so that, whenever possible, one engaging activity serves the
needs of every student, providing appropriate challenge and access for all. The program was built on
the principles of Universal Design for Learning and reviewed by CAST, a non-profit education research
and development organization. In cases when Amplify's Universal Design cannot meet the needs of all
learners, the program provides materials that enable teachers to deliver differentiated instruction to

help each and every student meet grade-level standards.

Six levels to support all students

@ core

Designed for students reading and writing at
grade level. Universal Design for Learning
principles provide the foundation for these
activities aimed at supporting students in
reading and understanding complex texts.

" MODERATE

Designed for students who need clear and
strategic supports for vocabulary, language,
and syntax in complex texts, including ELs
at the Expanding level. Supports include
guiding questions, a list of ideas to consider,
sentence starters, and simplified language in
Writing Prompts.

A sussTANTIAL

Designed for students with learning disabilities
or who need significant scaffolding to read
complex text. Supports include Writing
Prompts broken into small segments, graphic
organizers, shortened reading passages,
guiding questions, simplified Writing Prompts,
and/or sentence starters.

LIGHT

Designed for students approaching grade level
and often able to work independently with
vocabulary, language, and syntax in complex
texts, including ELs at the Bridging level.
Supports include sentence starters.

@ :L/oev

Designed for English learners (ELs) at the
Developing level. Supports include simplified
vocabulary, word banks, visual cues, prompts
broken into small segments, shortened
reading passages, guiding questions, and/or
sentence starters.

® cHALLENGE

Designed for students who read and
understand text at their grade level easily
and fluently. The Core Writing Prompts often
provide an appropriate challenge for these
students. The Challenge prompts may ask
students to compare two sections of text,
create counterarguments, or find evidence to
support both sides of an argument.
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Lesson activity

Lesson Brief—Differentiation

In Amplify ELA lessons, activities with a plus icon contain Directions in the Differentiation section of the Lesson Brief explain the types
differentiation levels that provide supports and extension of supports provided in each level and when they may be helpful for particular

activities to meet the needs of all learners.

students. This Differentiation section also provides suggestions and ideas on
how to support ELs with strategies not included in the differentiated activities.

Student Level Assighments

In the Student Level
Assignments screen,
teachers easily drag and
drop student names into
the differentiation level
appropriate for their needs.

48 | AmplifyELA

1

Lesson Brief

4|?mfh e-shoulder

Assign students to the level of support tha

“\ DIFFERENTIATION “ v
\ v + Core \
4 Students write to explain Douglass's view of just\
\ \
| @ Challenge |
\4\ This alternate Writing Prompt challenges studené
V\ Douglass’s view of "justice” with the slaveho Ider'/f
Differentiation /

v » » Substantial, ELL (Dev), Moderate

This alternate Writing Prompt pulls in respo
provides sentence starters to help studen’
iustice in a slaveholding society.

— //
Organize your students below so they will see the differentiated activity you believe is most
appropriate for them. This grouping will be saved and applied to all differentiated activities
students see going forward in this unit.
Class:
Class 1
Levels:
M SUBSTANTIAL (1) @ @ ELLDEV (1) © [ MODERATE(1) @ A LIGHT(2) @ ¥ CORE(25) ©® WCHALLENGE()) @
;N __________y B N |
— Jones, — Jensen, — Conner, — Chang, — Drucker, — Fazzio,
~ Anya ~ Kristen ~ Matthew — Adam ~ Andrei ~ Salvatore
_ Dozier, _ Estrelia,
~ Savannah ~ Edgardo
— Fuentes,
~ Miriam
Goldstein,

Udi




English learner supports

Amplify ELA provides many supports for English learners (ELs), allowing teachers to adjust instruction
so that ELs can access grade-level content along with their English-proficient classmates. These
supports maintain academic rigor and high cognitive demand, while providing scaffolding to support
learners at different language levels. They also help to reduce the language demands of learning while
maintaining content and learning goals.

Supports include the following:
« Vocab App
Visual supports for differentiated prompts
- Definitions of key vocabulary in differentiated activities
Word banks in many writing activities

+ Discussion Sentence Starters, Response Starters for Share activities,
and sentence starters for differentiated prompts

Simplified language in student directions and Writing Prompts
«  Chunked directions and prompts
Reduced amount of text

« Text previews, or short context setting introductions, to foster
reading comprehension

Sentence frames to provide language conventions and support
reading comprehension

« Graphic organizers
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Reading supports: Materials to help students struggling with context and text complexity.

Background docs

Each Amplify ELA unit comes with

a background document to foster
engagement, aid with comprehension,
and establish context before students
begin to read. These documents

provide an introduction to each
upcoming text; key vocabulary; and

background information about the
time period, setting, or key concepts

students will encounter in the unit.
English and Spanish versions available.

Multi-Language Glossaries

Available in 11 languages: English, Arabic, Chinese,
French, Haitian Creole, Portuguese, Russian,
Spanish, Tagalog, Urdu, and Vietnamese.

English-French Glossary

a wealth of une mine de

plenty of plein de

abates atténue

lessens amoindrit

activists militants

those who fight for a ceux qui se battent pour
cause une cause

address s’adresser

speak to parler a

Mysteries &
Investigations

Multi-Language
Glossary

The English-French Glossary aids students as they read passages

with French vocabulary in Unit 6B: Mysteries & Investigations.

50 | AmplifyELA

Text previews

Text previews, written at a
lower Lexile level than the text,
provide students with a preview
of what they’re going to read
and focus their attention on
key ideas. English and Spanish
versions available.

Differentiated Writing Prompts

Differentiated Writing Prompts
support struggling students by
providing segmented prompts
with simplified language, guiding

questions, and sentence starters.

8B: Liberty & Equality

Text Previews

Text Previews

nnnnnnnnnn

...

6C: The Chocolate Collection
Sub-Unit 3: Argumentative Writing
and Collection Research

= Lesson 3 Writing Prompt

Name: Date:

6C: The Chocolate Callection
Sub-Unit 3: Argumentative Writing

and Collection Research ® Lesson 3 Writing Prompt

To write your respons, use “Chocolate.

1

two of those images here.

he poem to support
Jhave to have it)

P
your )

Choose one or two of these sentence starters to help you get started writing




Challenge level support

Amplify ensures that advanced students can work at their level through
embedded Challenge supports and additional activities, while the Amplify
Library, Archives, and Novel Guides provide support for more independent work.

+  Embedded Challenge level: Differentiated prompts in the Challenge
level push advanced students beyond the Core prompt by asking them to
compare two texts, create counterarguments, or find evidence to support
both sides of an argument.

- Additional Challenge work: These extra activities at the end of many lessons
challenge students to read a new text and independently apply lesson skills
to a written analysis of this text.

* Novel Guides: The Novel Guides can also be a compelling resource for
students needing additional challenge. The guided reading questions
and writing prompts included with each Novel Guide can be printed and
distributed to offer additional reading opportunities and further challenge
students working at an advanced level.

- Amplify Library: For those advanced students able to pursue academic
study independently, the Amplify Library offers an extensive resource of
more than 650 books ranging in reading level from grades 3-12.

« Archives: Within the Amplify Library, there are 17 curated Archives, each
including 10-12 textual and multimedia sources, focused on a compelling
topic for independent study. Archives cover topics closely related to the texts
studied in the Amplify ELA units, and include two research questions to focus
students’ exploration.

Archive topics include:

» Body Snatchers * Harriet Tubman and the

» Cesar Chavez and Migrant Workers Underground Railroad

» Chinese Cultural Revolution * Modern Day Romeo and Juliet

- Edgar Allan Poe + Norse Mythology

. CHALLENGE

What is Odysseus's defining character trait? What
other character traits does Odysseus display that
portray him as either a simple or a complicated
person? Provide three reasons based on the text to

explain your answer.

==== D c

>~
~
=
ii
i
il
i

Word Count: O

Write here...

Challenge level Writing Prompt

E:

Chichen
Itza

N = © Chichen Itza Archive Q [ & ERESRE

Research Questions

1. Describe how Mayans used elements of nature

when building the structures at Chichen Itza.
2. How has popular belief led to a
misunderstanding of Mayan history?

NEXT

Chichén Itza Archive
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Additional program
components



I like all the
different videos
and apps inside the
lessons, they help
me understand
what we're reading.
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Additional program components

54 | AmplifyELA

Multimodal and supplemental resources

Amplify ELA welcomes students into a vibrant community
of readers and writers. Each activity is designed to support
meaningful student interactions with the text and with
their peers. Unique multimodal experiences such as apps
and Quests keep students engaged, while supplemental
resources such as the Poetry in America units, Amplify
Library, Novel Guides, and Grammar units support and
extend learning.



Amplify Library

The Amplify Library comprises more than 650 classic and contemporary fiction
and nonfiction books in their entirety. The collection spans a wide range of
genres, topics, and cultural perspectives—a diversity meant to support students
as they develop literacy skills. The titles have Lexile levels spanning grades 3-12,
providing books for students with varied reading abilities. The collection includes
classics such as The Call of the Wild as well as modern titles including Walk Two
Moons and Inside Out & Back Again. These texts are all aimed at supporting

and extending work done with the core texts and fostering a love of reading and
learning in all students.

Genre My Library Lists Lexile Level ~ + Q Search library

eoireo sy MARC ARONSON & CHARLES R. SMITH JR.

WALTER DEAN MTERS

| s e
i

RoseRT sumLeisn

B R saRci

RoscRTUPSYTE

CHARLES B SHIT R,

A FULL DAY OF FULL COURT

Surprise Me!

— — . x
ESIL o) | Venture into a new 2 Walk Two Moons o Recently Read

3‘ realm... - < By Sharon Creech

Fantasy books to transport you to other
worl

Q Favorite this book

w Continue Reading ¥ Download

OIW THE BAGRT oLt
11T Book Lists

Award Winners
I

the
changeling
© g GL‘ QSynopsis

ummer of the The Call of the Ella Enchanted The Changeling Down the Rabbit
Wwild Hole

Walk TwoMoons St
Mariposas

9 Book information

0 Lexile Level: 770

Creech intricately weaves together two tales, one funny, one bittersweet,

In her own singularly beautiful style, Newbery Medal winner Sharon e Lexile Level

to create a heartwarming, compelling, and utterly moving story of love,

Coming-of-Age Stories I0ss, and the complexity of human emotion.

Thirteen-year-old Salamanca Tree Hiddle, proud of her country roots and
the “Indian-ness in her blood." travels from Ohio to Idaho with her Genres

eccentric grandparents. Along the way, she tells them of the story of.

4}
changeling
® Genres

The Adventuresof  Anneof thelsland  Breadcrumbs The Changeling  Chasing Redbird o
Huckleberry Finn ( Fiction

Fantasy & SciFi

Published in 1994
Cover art: © 2012 by Zdanko Basic.

More

'@‘% [/ | Copyright ©1994 by Sharon Creech. Published by HarperCollins Publishers.

Delow the

(0}

Above World Alice’s Adventures  Awakening Below the Root:  Breadcrumbs.
in Wonderland Book One of the
Green Sky Trilogy
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Custom apps

The Amplify ELA curriculum includes a variety of custom apps in several units.
These interactive experiences are strategically placed to allow students to

work with key text elements or skills in new ways.

R

TR R i ]

= Saxe-Coburg Square =

lcS

- NN

1. There is a bank branch near the Q
pawnshop.
2. Sherlock thumps the ground Q

outside Wilson’s pawnshop.

3. Sherlock looks at the knees of Q
the assistant’s trousers.

IR
R SO

es the cée mean to Sér&[}

ve | /'

Le, ‘Lnere’s anoHner vacancs on H@ League o" H-e
d Men.

Clve 2 /°
such a fellow for phcfogmpl-a.

ve 3 /'

ill avail said M Duncan Ross: ‘neither sickness
hov ama”vihﬂ else. There you must sl’as, or you

ved /

ain fault

Case #2,Clve | /

And now, Doctor; we've done our work, so its Fime we
‘Iad Some P'ﬂa

Case #2,Clve2 /
WLa did you beal the pavement?

Case #2,Clve 3 /

My dear doctoy, this is a kime For observation, not for
talk. We ave spies in an enemy’s counl'va We know

Review the clues in Sherlock's
notebook and write a brief statement
about what Sherlock discovered in his

investigation.

WRITE STATEMENT
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"..a gaping fireplace, after the
fashion of old country-houses...

“He had trained it, probably by
the use of the milk which we
Saw..

Scene of the Crime
(6B: Mysteries & Investigations)

Students arrange items in a room to match their understanding of
a description of the room as it appears in Sir Arthur Conan Doyle's
“The Speckled Band.”

Weighthe\Evidence: Yellow Fever Origin Theol

1. How factual is this evidence?

2. Rate the credibility.

Low an
EEEEEEEEEEE crepmuy
B First was an idea suggested by Dr e
Giuseppe Sanarelli. A few years earlier this or
ReevanT

Italian researcher had announced thata | ReevawT
type of bacteria called Bacillus Icteroides

Evidence
BN (6B: Mysteries & Investigations)

What is the cause of yellow fever? Students identify and evaluate
evidence for each claim. Once all the evidence is ranked, cartoon
avatars battle it out to see which claim prevails.

potential

contrast
felled
former
area
‘That's a good looking group. Go anytime
you're ready. process
- 7 > 3
Lo | 4
N
' i
< You've completed 2 You got 2 activities LEVEL4
activities today correct today e

Q Vocab

(All units)

The Vocab App helps students master vocabulary words
through game-like activities that challenge students to think
through morphology, analogy, and synonyms/antonyms, and
to decipher meaning through context.

Roald Dahl Roald Dahl

We turned away and walked towards
the school. Al of a sudden we had
begun to feel slightly uncomfortable.
There was something not quite right
about the shop being closed. Even
Thwaites was unable to offer a
reasonable explanation. We became
silent. There was a faint scent of
danger in the air now. Each one of

us had caught awhiff of it. Alarm
bells were beginning to ring faintly
in our ears. (Mr Coombes, 15)

 Focus | 11 -

Roald Dahl

Roald Dahl

‘ Spotlight
Z (All units)

7/

Highlight and project strong examples of student work.
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Quests: Immersive experiences

Quests are immersive team experiences. Students collaborate to solve
mysteries, explore neurological disorders, and make sense of historical events.
These week-long narrative lesson plans build on the literacy skills students have
been developing in the core lessons while shaking up classroom routines and
allowing students to take the lead.

e Myth World
_jfw (6D: The Greeks)

< Select your challenge...

ORLD
Telmet o

Students use their devices to
climb Mount Olympus or cross |
the Mediterranean Sea to Crete, ¢ £ ~
discovering new myths along h % ﬁ
the way.

e Sword of He

The Sword of Heracles was a The Shield of Athene was last There is only one place to start

gift from the hero's father, seen on the island of Crete, looking for the Helmet of

Zeus. Follow the great protected by the mighty Hades: down in the land of the
Heracles on his many Minotaur. Set sail from the dead! Explore the underworld
adventures to earn the right to shores of Athens to cross tolearn the fates of those who

carry Zeus’s blade! Poseidon’s sea and retrieve it! have gone before you!

4

.‘1’0’""‘
wy’

b
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Novel Guides

Amplify ELA's Novel Guides provide teachers with flexible study guides
for the books they most want to teach, some of which are available in the
digital Amplify Library. Students focus on the strongest aspect of each
novel as they explore and analyze key themes.

As opposed to the complete lessons, these guides provide students with
lean, targeted instruction that follows Amplify ELA's pedagogy as they
explore great literature.

Nations! Bk Am.

Copyriggeted Mater i

jasonreynolds

JANAE MARKS

RUNNING ro- IS LIFE, OR FROMIT?

of BROWN GIRL DREAMING

The diverse selection of books in this series presents a range of genres

and themes, from mystery to nonfiction and from social justice to identity
and courage. Students explore classics and contemporary award winners,
expand their literacy skills, and discover the rewards that come with close
reading compelling texts. The Novel Guides are designed to be used flexibly
and offer suggestions for implementation.

All Novel Guides are housed in the Amplify Library as downloadable and
printable PDFs. They include student worksheets and instructions for the
teacher to guide their students through a close read of a passage, and all the
way to the end of a book.

Bk e Prvm mawsng APt al e Mamds s Py ot

JQ%&)/S;-'(% E SONIA. W-ZAN"C_)_
) :
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Poetry in America

Amplify ELA partnered with Harvard professor Elisa New to create
dynamic multimedia poetry lessons. These activities are focused

on a diverse selection of contemporary poetry based on the public
television series Poetry in America. The engaging lessons combine
Amplify ELA’s close reading pedagogy with video interviews with
celebrities such as Regina Spektor, President Joe Biden, and Shaquille
O’Neal discussing the power of poetry.

These poetry lessons are designed to be used flexibly, at the discretion
of the teacher.

Author Richard Blanco
reading his poem “Looking
for the Gulf Motel.”

Richard Blanco \

2013 Presidential Inaugural Poeth il

2 PARTNER i GROUP
- Making Observations: Enjoying Language:
Specific and Universal Elanco's "Mirror Effect”

)

Looking for the Gulf Motel

Marco Island, Florida

Richard Blanco

There should be nothing here | don't remember . . .

The Gulf Motel with mermaid lampposts

and ship's wheel in the lobby should still be
rising out of the sand like a cake decoration.
My brother and | should still be pretending

we don't know our parents, embarrassing us
as they roll the luggage cart past the front desk
loaded with our scruffy suitcases, two-dozen
loaves of Cuban bread, brown bags bulging
with enough mangos to last the entire week,

o INDIVIDUAL .
L 4 Ve -
clearly or that feels most powerful in
the poem. Be ready to share your

thinking.

2. What are two new things
you noticed about the speaker

or the speaker's family?




Targeted grammar practice

Teachers can choose when and how to use these materials to best suit their students’ needs.

The Grammar Pacing Guide in the Materials section of each Flex Day provides detailed
recommendations for sequencing the following resources.

Mastering Conventions is a series of three downloadable PDF resources that
provide extensive coverage of both remedial and grade-level grammar topics.
Mastering Conventions contains materials for direct, whole-class, or small-
group instruction, as well as individualized practice.

J dentifying and Fixing Misplaced Adjectives

LESSON

1

Alejandro moved tons of snow with the red child' shovel

My dog devoured a delicious handul of trats.

‘The tom womanis coat hung over the chair.

Tamara removed the spicy dish of chicken from the oven.

| Martinremoved the smelly meris socks from islocker.
/e

o

Quill#

Amplify has also partnered with Quill.org to
provide students with a set of online tools
that help them apply grammar to their writing

through interactive activities.

4 .

Prepositions (Time): At, In, On.

Concept Overview

By the time the crew of the Endurance was rescued,
their clothes were lose/loose because they had lost
weight.

By the time the crew of the Endurance was rescued,

their clothes were loose because they had lost
weight.

@ Well done! That's the correct answer.

Next Activity

N
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The foundation



When we saw
Amplify and what it

had to offer, there
was nothing else that

even came close.
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Reading/Fluency

The middle grades are an essential period in the life of a reader. As the
adolescent brain enters a phase of rapid growth, students are asked to
draw on developing abilities to plan, coordinate, and consider intellectual
interactions. Across subjects, students must learn to use their reading skills
to build knowledge, solve problems, synthesize material, identify multiple
perspectives, and analyze information. Students enter the middle grades
with a wide range of reading abilities, making it even more important to
develop these skills carefully.

“My own mind began to grow...”

To build these crucial capacities, readers at this age require deliberate practice
with critical analysis. They need to access a purposeful sequence of text types
and perspectives, gather evidence from the text, develop interpretations,
consider the range of interpretations in the classroom community, and refine
their understandings of both literal and figurative meaning. At the same time,
texts are becoming increasingly complex, and most readers need support to
continue to develop their reading fluency in the face of new vocabulary and
unfamiliar syntax.
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The Amplify reading program

The Amplify reading program aims to ensure deliberate practice with critical
analysis, develop students’ reading accuracy, and build student’s knowledge
through the following reading opportunities:

Close reading activities: Daily lessons and instruction provide clear practice
through structured close reading activities, where students closely read—
and reread—using the lens of the standards to discern what the writer is
saying, analyze their choices, evaluate their claims and assumptions, and
build content knowledge. These close reading activities are designed to
engage and foster critical thinking with the texts, supporting students as
they make meaning and develop their own analyses through a small set of
repeated moves.

« Analytic reading cycle: A basic cycle of reading instruction in these lessons
asks students to:

Select specific details from the text.

. Describe what they see in those details.

. Explain what those observations might signify.

. Connect moments or details within one text or across texts to build a larger
idea or understanding. In every unit, Amplify ELA lessons ask students to
describe and explain their ideas based on close observations of the text,
encouraging them to develop their own more complex analyses using these
fundamental building blocks.

A wN =

* The importance of collaboration: Just as strong readers check their analysis
and understanding as new content is presented, the close reading activities
provide ample opportunities for teachers to facilitate a discussion or partner
students to compare their evidence and interpretations of the text. For this
reason, most activities are designed to support a range of interpretations—as
opposed to a pure reading comprehension exercise.

Independent reading activities (Solos): In the Solo activities at the end

of core lessons, students apply their developing skills to a new text while
answering a range of auto-scored questions that track their ability to read
a level text with accuracy. The close reading activities provide practice with

the analytic cycle to build reading comprehension, while the Solos check
students’ level of independent reading comprehension to help teachers
understand their progress and decide whether or not to provide additional
Amplify supports for fluency practice.

Reading in the Collections: The research-based Collection units in each
grade provide opportunities for students to build content knowledge and
adapt their reading skills to work with a variety of primary and secondary
sources around a particular topic. The activities in the Collection units are
designed to support students as they skim to find key pieces of information
to answer a research question, compare perspectives of two or more
articles, determine relevant sources and their credibility, and gather
pertinent information for a discussion or debate.

Reading in the Amplify Library: The Amplify Library offers an extensive
variety of texts spanning many genres, interests, and reading levels to give
students continual access to additional class and independent reading
opportunities.

Foundational reading supports

Word knowledge: The ability to access increasingly complex texts requires
an increasing vocabulary and understanding of how words work. Amplify's
Vocab App provides students with daily exposure to the key and challenging
words needed to parse meaning from each text, as well as practice with a
variety of activities that help students understand how to use context clues,
word relations, morphology, and contextual definitions.

Fluency support: The design of the Amplify reading program ensures that all
students have access to fluent readings of each new text and opportunities
to practice fluency themselves, but studies show that struggling readers
benefit significantly from regular and deliberate fluency practice. With that in
mind, each Amplify Flex Day contains a fluency activity, allowing students to
regularly practice fluency (both rate and expression) with a partner using the
unit text.
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Writing

Students in the middle grades are invested in becoming effective
communicators. Their thinking about text is gaining nuance, yet their grasp of
sentence structure and their skill with using textual evidence often trails behind
this complexity of thought. The Amplify writing program provides students
with frequent practice with the types of writing called out in the standards.
More importantly, it gives students ample practice figuring out what they
notice and think about a subject that matters to them, then finding just the
right words to communicate their thinking to readers.

Getting started with writing in Amplify

The Get Started lessons in the first unit of each grade begin with short
narrative writing. Students start learning about writing as an opportunity to
express a particular point of view, to “show” a reader how they observe the
world. Responding to prompts like “Write about one moment when you were
nervous” helps students accomplish three important goals:

« Build the writing-productivity muscle: The first ten days of instruction
are designed to set up the habits and routines of a productive classroom
community—most essentially, making sure that every student can produce
120-140 words (depending on the grade) in 10-12 minutes.

Jump-start key writing skills: In these narrative writing activities, students
practice focusing on one moment from an experience and using precise
observations to describe that moment.

- Establish a community of readers and writers: The lessons provide
materials and instruction to establish a structured writing routine: 10-12
minutes of independent writing with the teacher conducting short On-the-Fly
conferences to support skill development, and a sharing session where
students learn protocols for sharing their work with peers and providing
targeted feedback.
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The Reading/Writing connection: Writing to develop and
communicate an idea

After the Get Started lessons, Amplify’s writing instruction draws
students into more complex work with text. Two or three times a week,
the close reading session is followed by a 10-12-minute writing session,
where students focus on one claim in response to an argumentative or
informational prompt, use evidence from the text in support of their claim,
and use conventions to communicate clearly.

As students move from unit to unit, they continue to respond to these
almost-daily Writing Prompts, with this same emphasis on the skills of a
focused claim, developed use of evidence, and clear use of conventions.
This consistency supports continued progress with skills that play a key
role in both argumentative and informational writing. And while this work
is progressing, Amplify's Automated Writing Evaluation (AWE) provides
continual measurement data about these skills each time a student writes,
so teachers can understand patterns of progress, compare one piece of
writing to another, and prioritize students for particular supports.

Summative essays: Writing to present and persuade an audience

These essay subunits move students through a 4-5-lesson writing process
to plan, draft, revise, and polish a multi-paragraph argumentative or
informational essay. These lessons build on the skills students have been
developing in the writing activities of the core curriculum: Productivity,
Focus, Use of Evidence, and Conventions. Students apply these skills to build
structured body paragraphs around the same topic or theme, sequence and
connect body paragraphs, formulate transitions between body paragraphs,
write introductions that capture the logic of body paragraphs, create
conclusions that begin to capture the larger meaning, and use rules of
conventions and citations to produce a polished essay.

Writing in the Collections: Writing to answer a question

The research-based Collection units provide the same regular routines and
essay activities as the other core units, but also have students conduct short
research projects where they develop a research question, identify relevant
and credible sources of information, and integrate information into a short
piece of writing. In these units, students also work on a creative Writing
Prompt, such as writing from the point of view of an actual Titanic passenger.

Supporting student writing: Providing targeted feedback
and practice

Feedback plays a critical role in helping students meet the challenge of
writing, which is why Amplify provides tools to help teachers give students
regular, targeted feedback.

« On-the-Fly supports: The On-the-Fly supports embedded in each writing
activity offer teachers guidance on how to provide effective over-the-
shoulder support for each Writing Prompt.

»  Written feedback tools: Amplify Classwork contains tools for teachers to
efficiently review and assess students’ written work and provide students
with small bites of feedback, allowing students to identify where and how
they used a taught skill effectively.

« Spotlight: Spotlight is a digital app within the Amplify ELA digital curriculum
that enables the teacher to easily highlight strong examples of student
work and project these excerpts to use for instruction—or simply for
student appreciation!

+ Flex Days and Revision Assignments: The Revision Assignments built
into the Flex Days and embedded within the early lessons provide regular
instruction and opportunities for students to practice a taught skill, while
also practicing the skill of revision.
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Speaking and listening < ®

Strong texts necessitate and support frequent collaborative discussion.

As students determine key ideas and details, notice a writer's craft, and
integrate information from the text with what they know, they need to
consider a range of interpretations to refine their understanding. Amplify
lessons provide regular opportunities for students to practice and benefit
from sharing their thoughts in academic conversation, more formal
discussions and debates, and prepared performances and presentations.
These opportunities are fully integrated into the process of close reading and
rigorous writing to complement and support students’ literacy work.

“With every word I spoke, it seemed the rain began to wane.”

- Daily academic discussion: The teacher instructional materials note key
moments for discussion in pairs, small groups, or the whole class as part of
the lesson’s close reading session. These discussions have clear direction and
purpose—sometimes they serve to surface the range of observations students
have gathered from their first read; other times, they have students use those
observations to collaborate and refine their understanding of the text.

Formal debates and discussion: Working with complex texts or multiple
texts surfaces a range of questions and perspectives. Formal debate
structures challenge students to use evidence-driven argument and
counterargument, and to understand and evaluate the logic and strength

of an opposing perspective. Amplify’s Socratic seminars and fishbowl
discussions support students as they develop norms and processes to allow
for an effective exchange of ideas in their classrooms.

- Performance and presentation: Across grades, students have opportunities
to work with the text, their ideas, and their peers through various types of
performances and presentations. As students plan and perform a scene
from a text, engage in conversation as they role-play as passengers on
the Titanic, or deliver their own version of an abolitionist speech, they are
learning to adapt language from the text to a particular purpose.
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Amplify ELA research base

Grounded in learning science and tailored for adolescent learners, Amplify ELA is a strong integrated curriculum that
promotes a rigorous and riveting classroom culture around literacy for all. Amplify ELA is based on extensive research
into learning, cognition, and how students develop literacy skills. The program challenges all students to work
critically and successfully with complex text, taking into account the specific developmental needs and motivations of

this age group.

The Amplify ELA curriculum is built on five research-based pillars:

1. A focus on adolescent engagement

Educating young adolescents is a critical endeavor with unique challenges
and opportunities. Middle grade students are peer oriented and thrive

when given collaborative, social, and experiential learning opportunities,?
and middle grade education should therefore include relevant, challenging,
and exploratory curricula with varied and diverse teaching approaches.?
Accordingly, Amplify ELA targets student engagement and leverages
adolescents’ natural inclinations toward collaboration, exploration, and
autonomy. This can be seen across the Amplify ELA curriculum in the careful
selection of engaging texts, in collaborative activities, and in student-led
inquiry-based immersive interactive learning experiences. Psychologically,
middle grade students seek to become independent, desire recognition for
efforts and achievements, are self-conscious and sensitive to criticism, and
generally exhibit a drop in self- competence in academic subjects.? Amplify’s
curriculum aims to cultivate intrinsic motivation—the inherent tendency to

seek out challenges, explore, and learn. Feelings of competence, relatedness,

and autonomy are paramount to intrinsic motivation,®* and Amplify ELA
fosters these through components such as differentiated support, frequent
feedback, student-led discussions, and routines that build a collaborative,
productive, and empathetic community of readers and writers.

2. Text at the center

Text types: Amplify ELA cultivates literacy through rich, multimodal
experiences of high-quality texts. Research suggests that students should
work with a rich balance of fiction and informational text to build knowledge
of both world and word.# Studies also stress the importance of including

a variety of engaging texts that appeal to culturally diverse students.> ©
Providing students with domain-specific complex texts enables them to

build critical literacy skills and gain necessary content knowledge.*” Amplify
places engaging rigorous texts that reflect a range of cultures, ethnicities,
and experiences at the center of each learning experience, sequenced so that
students continue to build knowledge as they progress to the next grade.

Reading and writing. Reading and writing are best taught together. To write
well, students need to become skillful readers of texts.® Amplify ELA’s effective
instruction in reading comprehension emphasizes close reading—the intensive
analysis of high-quality text “in order to come to terms with what it says, how it
says it, and what it means.” This type of reading is a key component of college
and career readiness.® Close reading instruction is linked to significant gains in
reading proficiency and students’ self-perceptions around reading, particularly
for struggling readers.!° Student writing is influenced by the books they
read.!** Additionally, strong writing instruction and practice improves reading
comprehension and fluency.'® Therefore, writing and reading activities are
highly connected in the Amplify ELA curriculum. Students in Amplify ELA write
regularly for an authentic audience and are given frequent writing prompts to
both paraphrase and interpret the texts they are reading.
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Vocabulary. Vocabulary knowledge plays a critical role in reading
comprehension and overall academic success,*'° and research suggests
vocabulary instruction should include frequent, varied, direct, and
contextualized exposures to words?® and extended in-depth instruction in
definitional and contextual information and word-learning strategies.?*=23
Additionally, students should have regular and varied encounters with Tier
Two (high-frequency and sophisticated words that students often do not
know) and academic vocabulary.?*2> Amplify’'s approach to vocabulary
instruction encompasses all of these components, and Amplify ELA’s
embedded Vocab App provides students with differentiated content drawn
from the texts in their current unit.

3. High expectations and strong supports

Amplify ELA meets students where they are while maintaining grade-level
rigor for all. Through its differentiated instruction model, the curriculum is
designed to “provide equity of access to excellence for the broadest possible
range of learners.” 26 Research on differentiated instruction shows broad
benefits in student achievement and school satisfaction for a wide variety of
learners.?’-2° Amplify provides six levels of activities, designed to support a
range of English learners (ELs), students with special needs, and advanced
students. To support reading comprehension and language production,
Amplify ELA employs scaffolds such as text previews, simplified language,

visual supports, sentence starters or frames, word banks, guiding questions,

graphic organizers, and sentence models.

4. Active, multimodal, and collaborative learning

Students thrive when classroom activities are social and varied.? Amplify
ELA employs direct instruction, student-centered active learning,
multimodal instruction, and ample opportunity for student collaboration.
Explicit instruction—direct teaching, teacher modeling, and guided
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practice of literacy skills 3°—is highly effective, particularly for promoting
acquisition of literacy skills.®-30:31 Additionally, the middle school movement
calls for instruction that gets students to actively construct knowledge
through problem-solving, questioning, or inquiry.2 Amplify students have
many opportunities for active inquiry and learning, including whole-class
discussions, small-group work, Reader's Theater, and Quests. Amplify ELA's
effectiveness is maximized when students use the curriculum’s many digital
tools and affordances. Materials supplied in several presentation modes can
facilitate learning and retention of information, particularly for lower-achieving
students.??34 Last, research on effective reading programs demonstrates the
importance of collaboration in middle grade classrooms.35-37 Within Amplify
ELA, there are frequent opportunities for collaboration as students analyze
texts, during writing activities, and across student-led activities such as
fishbowl discussions, Socratic seminars, and debates.

5. Feedback and assessment

Amplify ELA’s curriculum incorporates many opportunities for formative
assessment—or assessment designed to give feedback on student
performance that leads to improved learning outcomes.38 Frequent feedback
motivates students, empowers them to be self-regulated learners, and is
critical to their success at a given task.3?4° Low-stakes formative assessment
moments provide opportunities for student growth and learning and are
critical to academic success.2* Within Amplify ELA, software tools and
rubrics enable teachers to provide students with written feedback and
measure each student's progress. They also auto-assess students’ vocabulary
acquisition and performance on comprehension tasks. Additionally, Amplify’s
unique Embedded Assessment Measure tracks students’ reading, writing,
and language performance across lessons and provides teachers with
recommendations on how to best support each student.
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help students reach their academic goals. I
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— Deborah Sabin,
Chief Academic Officer, Amplify ELA
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Customer support

Help

Scroll to the bottom of the Global Navigation Menu
to access Help, where you'll find answers to the most

frequently asked questions.

Teachers can also access Help at my.amplify.com/help.

Amplify Resources

The Amplify Resources website provides additional
’F I information for teachers, including planning and pacing
guides, supports for teaching, screencasts, and tutorials
to help teachers understand how to use all parts of the curriculum.
On the site, teachers will find information about teaching reading,
writing, vocabulary, and grammar; assessment; and providing
feedback and differentiation.

Teachers can easily access the Amplify Resources website through the
Global Navigation Menu, or at resources.learning.amplify.com.
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Intercom

For any questions, connect with Amplify directly from the
. digital curriculum by clicking on the Live Chat icon. Your
— question or comment will go directly to Amplify Customer
Care team and will be answered promptly.

Amplify Customer Care

n Amplify staff is ready to help with any issues you may
@ have regarding any aspect of the ELA program, from
pedagogy to technology.

To contact us, simply email: elahelp@amplify.com or call 1
(800) 823-1969 if you prefer to speak to someone directly.
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For more information about Amplify ELA,
visit amplify.com/amplify-ela-lausd.

www.amplify.com property of Amplify or its licensors.

EO0082 - Amplify ELA - Program Guide for LAUSD





