
Unit 3: Environment and Survival
(with an assessment focus)
Grade 3, Part 1

School/District Name: LAUSD
Date: 
Presented by: 



Ice Breaker! 

● Question:  In the chat, 
share what experience you 
have had with assessments 
in the Amplify Science 
curriculum.



Dear teachers,

You do a job that is nearly impossible and utterly essential.

We are in your corner – extending your reach, saving you time, and 
enhancing your understanding of each student.

Thank you for working with us to craft rigorous and riveting learning 
experiences for your classroom. 

We share your goal of inspiring all students to think deeply, creatively, 
and for themselves.

Sincerely,
Amplify

Amplify’s Purpose Statement 



Norms: Establishing a culture of learners

● Take risks: Ask any questions, provide any answers.
● Participate: Share your thinking, participate in discussion and 

reflection.
● Be fully present: Unplug and immerse yourself in the moment.
● Physical needs: Stand up, get water, take breaks.
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○ To join Amplify ES Group: W4PK-W466-63F5B

Schoology
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Next Office Hour:

January 31, 2022

● Monday,  (4-5pm)

https://meet.google.com/uwc-uuaz-qdc?authuser=0

Upcoming LAUSD Office Hours
Last working Monday of the month

https://meet.google.com/uwc-uuaz-qdc?authuser=0


Part 1



● Introduction and Framing

● Unit Overview

● Formative Assessments

● Closing

Plan for the day: Part 1 



Overarching goals
By the end of this workshop, you will be able to:

❏ Internalize the unit
❏ Describe the overall structure of the Assessment System 
❏ Describe the overall structure and purpose the Formative 

Assessments.



Year at a Glance: Grade 3

Balancing Forces Inheritance and 
Traits

Environments and 
Survival

Weather and 
Climate

Domain: Physical 
Science

Domain: Life Science Domain: Life Science Domain: Earth and 
Space Science

Unit type: Modeling Unit type: Investigation Unit type: Engineering 
Design

Unit type: 
Argumentation

Student role: 
Engineers

Student role: Wildlife 
biologists

Student role: 
Biomimicry engineers

Student role: 
Meteorologists



Amplify Science Approach

Introduce a 
phenomenon and 
a related problem

Collect evidence
from multiple 

sources

Build increasingly
complex 

explanations

Apply knowledge 
to solve a 

different problem



● Introduction and Framing

● Unit Overview

● Formative Assessments

● Closing 

Plan for the day: Part 1 
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

Environments and Survival

Why are different organisms more likely 
or less likely to survive in an 
environment?
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

Environments and Survival

Problem:How can learning about how grove 
snails survive help engineers design effective 
solutions to problems

Role: Biomimicry Engineers

Students figure out how the traits of grove snails affect their survival in different 
environments. 
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

Coherent Storylines

Environments and Survival
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

Explaining the phenomenon: 
Science Concepts

What science concepts do you 
think students need to understand 
in order to explain the 
phenomenon?
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Level 3

Level 2

Level 1

Deep, causal 
understandingPrior knowledge

Environments and Survival Progress Build

When it is easier for 

organisms to meet their 

needs in an environment, 

they are more likely to 

survive.

There can be adaptive and 

non-adaptive traits in a 

population.

What is adaptive can change 

when the environment 

changes.

Assumed prior knowledge (preconceptions): Students are expected to have had previous opportunities to 
think about the needs of different organisms and the relationship between meeting needs and survival.
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Key Unit Guide Documents for Planning
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How can learning about how grove snails survive help 
engineers design effective solutions to problems?

Environments and Survival

Students’ figuring out why some grove snails are more 
likely to survive than others provides a captivating 
phenomenon that motivates students to investigate 
the survival of organisms in a changing environment.

T

Biomimicry Engineers

Why are different organisms more likely or less 
likely to survive in an environment?

Snails with yellow shells were more likely to survive in the past because their yellow color was an adaptive trait in 
their former environment. That area used to be sandy, so the snails with yellow shells blended in against the yellow 
sand. When the environment changed from sandy to brown grass, the yellow color became a non-adaptive trait; it is 
easier for birds to see the yellow snails against the brown grass.

Students use physical models, read informational texts, analyze data, and engage in student-to-student 
discussions to figure out why some snails are more likely to survive than others (structure and 
function, systems and system models). Students write scientific explanations about their findings and 
use their newfound understanding of how the traits of organisms affect the organisms’ survival 
(structure and function) in order to help an engineering firm design a robot that aims to mitigate the 
effect of an environmental change (systems and system models).



Questions? 



● Introduction and Framing

● Unit Overview

● Assessment System

● Closing

Plan for the day: Part 1 



Why do we assess our students?

Assessment

To evaluate students’ 
mastery and 

communicate with 
stakeholders

To monitor progress 
and provide timely 

support



Why do we assess our students?

Assessment

Summative 
assessment

Formative 
assessment
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End-of-Unit 
Assessment

Pre-Unit 
Assessment

K-5 Assessment System 

Critical Juncture Assessments

On the Fly 
Assessments

End-of-Unit 
Assessment

Self 
Assessments
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Level 3

Level 2

Level 1

Deep, causal 
understandingPrior knowledge

Progress Build
A unit-specific learning progression



© 2020 The Regents of the University of California

Level 3

Level 2

Level 1

Deep, causal 
understandingPrior knowledge

Environments and Survival Progress Build

When it is easier for 

organisms to meet their 

needs in an environment, 

they are more likely to 

survive.

There can be adaptive and 

non-adaptive traits in a 

population.

What is adaptive can change 

when the environment 

changes.

What new ideas are 
added at Level 2?

What new ideas are 
added at Level 3?

Assumed prior knowledge (preconceptions): Students are expected to have had previous opportunities to 
think about the needs of different organisms and the relationship between meeting needs and survival.
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Progress Build 
analysis

Read and analyze your unit’s 
Progress Build.

Work time

https://docs.google.com/file/d/1ouywAG9NG8zcaXQyAXNHJdekG-8ZaYEn/preview
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On-the-Fly Assessments

• Track student progress within a Progress 
Build level

• Embedded into instruction

• Assessment resource includes “Look for” 
and “Now what”

Level 3

Level 2

Level 1
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Grade 3 | Environments and Survival
Lesson 1.2: Investigating Needs 
for Survival
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Introducing Needs 
for Survival

Activity 1

10 MINLesson 1.2: Investigating Needs for Survival
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Let’s look at the grove 
snail data again and 
discuss what the bar 
graphs show us about the 
number of snails with 
yellow shells this year 
versus 10 years ago.

Activity 1Lesson 1.2: Investigating Needs for Survival
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Investigating Needs 
for Survival

Activity 2

30 MINLesson 1.2: Investigating Needs for Survival
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Each pair chooses one 
organism card. Place the 
other organism cards to 
the side. Also choose one 
environment card to 
start with.

Activity 2Lesson 1.2: Investigating Needs for Survival

Use the information on the 
cards to decide if the 
organism can meet its 
needs in that environment. 
Complete the table in 
your notebook.
 

Once finished, keep the 
same organism card and 
choose a new 
environment card. Repeat 
the process for all 
four environments.

Investigating Needs for Survival 

Choose Cards Complete Table Repeat
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Making Inferences 
About Survival

Activity 3

20 MINLesson 1.2: Investigating Needs for Survival



© The Regents of the University of California. All rights reserved.

How likely do you think it 
is that your organism 
would survive in each 
environment?

Activity 3Lesson 1.2: Investigating Needs for Survival
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Let’s think about what it means for 
something to be likely to happen.

Activity 3Lesson 1.2: Investigating Needs for Survival

Do you think it is likely to 
rain in this place? Why or 
why not?
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Imagine you are picking 
one of these marbles 
with your eyes closed. 
Are you likely to pick a 
red marble? Why or why 
not?

Activity 3Lesson 1.2: Investigating Needs for Survival
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Is this fish likely to 
survive in this 
environment? Why or 
why not?

Activity 3Lesson 1.2: Investigating Needs for Survival
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Vocabulary

inference

Activity 3Lesson 1.2: Investigating Needs for Survival

something you figure out based on observations 
and what you already know
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Turn to page 5 in your notebooks.

You’ll make an inference 
about whether your 
organism is likely to 
survive in each of the 
environments.

Activity 3Lesson 1.2: Investigating Needs for Survival
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Temperature
common collared lizard

We can make an inference about the common 
collared lizard surviving in the desert.

Activity 3Lesson 1.2: Investigating Needs for Survival
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Record an inference 
about whether your 
organism is likely to 
survive in each 
environment.

Activity 3Lesson 1.2: Investigating Needs for Survival

Systems Thinking About Survival Needs and Environment
Look for: As students discuss their inferences about whether an organism is 
likely or not likely to survive in a given environment, listen to how they are 
incorporating the environment into their reasoning. Students should be building 
an understanding that in order to determine whether or not an organism is likely 
to survive, they must think about the organism and its needs and also about the 
affordances of the environment. This is an early opportunity for students to 
practice systems thinking. Students should be learning to recognize that in order 
to answer the question about their organism (on page 5, Needs for Survival, in 
their notebooks), they must include in their thinking all the important parts of the 
system—the organism and its needs as well as the environment with which the 
organism interacts. Look for students who are focused on their organisms or 
their organisms’ needs without reference to the environment. Some students are 
likely to have ideas about some organisms being inherently good or bad at 
surviving or better at surviving than another organism, regardless of 
environment.

Now what? In order to focus students on the idea that an organism’s chances of survival 
depend on what is in its environment, have students look at the Red-Eyed Tree Frog 
Organism Card and the Tropical Forest Environment Card. Have students make an 
inference about how likely the red-eyed tree frog is to survive in a tropical forest. If students 
do not bring it up, point out that the tree frog can find food and water and can possibly 
avoid predators in the tropical forest environment. In addition, the temperature in a 
tropical forest is not too hot or too cold for the tree frog. Guide students to agree on the 
inference that the tree frog is likely to survive in this environment. Then, ask students if the 
tree frog is just better at surviving than the red fox, for whom the tropical forest would be 
too hot. Have students share their ideas and then focus them on the Grassland 
Environment Card. Ask students to make an inference about how likely the red-eyed tree 
frog is to survive in a grassland environment. Lead a discussion in which students conclude 
that a grassland environment does not have enough water, nor is the temperature good for 
the tree frog, so it is not likely to survive in a grassland environment. Emphasize that what 
is in an organism’s environment affects how well the organism can survive. Depending 
on the needs of your class, you may wish to conduct a whole-class discussion, a small-group 
discussion, or discuss with individual students.
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Additional formative assessment information

In addition to assessing concepts in the Progress 
Build, some On-the-Fly Assessments provide 
data about:

• Science and Engineering Practices

• Crosscutting Concepts

• Literacy skills

• Student collaboration

On-the-Fly Assessments
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Level 3

Level 2

Level 1

Critical Juncture Assessments

1.4 2.6 3.3
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Critical Juncture Assessments

• Track student progress between Progress 
Build levels

• Embedded into instruction

• Assessment resource includes “Assess 
Understanding” and “Tailor Instruction” Level 3

Level 2

Level 1
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Grade 3 | Environments and Survival

Lesson 1.4: The Survival Model
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Introducing the 
Survival Model

Activity 1

10 MINLesson 1.4: The Survival Model
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Step 1 
You will place your model pieces on the "Start here" 
box in the Environment.

Step 2
You will take 10 squirrel tokens out of the cup. Place 
1 squirrel token in each of 10 squares on the Survival 
Model Grid. Keep the remaining 20 squirrel tokens 
in the cup.

Step 3 
Then, you’ll decide who will go first.

Red Squirrel Survival Model: Set Up Overview 

Activity 2Lesson 1.4: The Survival Model
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You will roll the 
cube and move 
your piece. Follow 
the directions on 
the box where you 
land.

If you have 1 food 
card and 1 water 
card, trade them in 
for 1 squirrel 
token. Put the 
token on the grid.

After going around 
the Environment 5 
times, count the 
squirrel tokens on 
your grid. Record 
the number.

Red Squirrel Survival Model: Overview 

Step 4 Step 5 Step 6

Activity 2Lesson 1.4: The Survival Model

Raise your hand to 
trade Environment 
1 for Environment 
2. Set up and run 
the model again.

Step 7
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Engaging with the 
Survival Model

Activity 2

20 MINLesson 1.4: The Survival Model
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Activity 2Lesson 1.4: The Survival Model

These are the materials 
for the Survival Model.
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Step 1 
Place your model pieces on the "Start here" box in 
the Environment.

Step 2
Take 10 squirrel tokens out of the cup. Place 1 
squirrel token in each of 10 squares on the Survival 
Model Grid. Keep the remaining 20 squirrel tokens 
in the cup.

Step 3 
Decide who will go first.

Red Squirrel Survival Model: Set Up 

Activity 2Lesson 1.4: The Survival Model
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Roll the cube and 
move your piece. 
Follow the 
directions on the 
box where you 
land.

If you have 1 food 
card and 1 water 
card, trade them in 
for 1 squirrel 
token. Put the 
token on the grid.

After going around 
the Environment 5 
times, count the 
squirrel tokens on 
your grid. Record 
the number.

Red Squirrel Survival Model: Run 

Step 4 Step 5 Step 6

Activity 2Lesson 1.4: The Survival Model

Raise your hand to 
trade Environment 
1 for Environment 
2. Set up and run 
the model again.

Step 7
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Analyzing Survival Model 
Data

Activity 3

15 MINLesson 1.4: The Survival Model
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We will use a digital tool 
to graph the data so we 
can analyze it.

Each row in the table is 
for the data from one pair 
of students.

Activity 3Lesson 1.4: The Survival Model
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Critical Juncture: 
Think-Write-Pair-Share

Activity 4

15 MINLesson 1.4: The Survival Model
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Think-Write-Pair-Share Routine

Activity 4Lesson 1.4: The Survival Model

Think silently about 
the question.

Write your ideas 
about the question in 
your notebook.

Turn and talk to a 
partner about the 
question.

Think Write Pair

Share your ideas 
about the question 
with the class.

Share
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Turn to page 12 in your notebooks.

Why were the red squirrels 
more likely to survive in 
Environment 1 and less 
likely to survive in 
Environment 2?

Activity 4Lesson 1.4: The Survival Model

Students’ Understanding of Environment, Needs, and Survival
Assess understanding: At this point in the unit, students should understand that 
the likelihood of survival depends on how easy or hard it is for organisms to meet 
their needs in their environment. Students should understand that when it is easy 
for organisms to meet their needs in an environment, they are likely to survive; 
when it is hard for organisms to meet their needs in an environment, they are not 
likely to survive. In students’ responses (on page 12, Think-Write-Pair-Share: What 
Makes Red Squirrels More Likely or Less Likely to Survive?, in their notebooks), 
they should indicate that the red squirrels were more likely to survive in 
Environment 1 because it was easier for them to meet their needs than in 
Environment 2. Before students move on to Chapter 2, it is important that they 
are accounting for the environment when they consider whether or not 
organisms are likely to survive. In Chapter 2, this foundation serves as a basis for 
building an understanding of adaptive and non-adaptive traits.

Tailor instruction: If students are not understanding how the ability of an organism to meet its 
needs in an environment affects the organism’s chances of survival, have students return to the 
book Earthworms Underground. Ask students if an earthworm is more likely to survive in an 
environment with damp soil or in an environment that is very dry, such as a desert. Encourage 
students to use the information in the book to support their ideas. If students do not bring up the 
specific needs that earthworms have and connect those needs to the environment in which those 
needs can be met most easily, focus students on the need for water. Have them read page 12 
and then discuss in which environment the earthworm would be more likely to survive (the one 
with damp soil or a desert). Ask students to explain their ideas. Students should mention that 
since earthworms take in water through their skin, they need to make sure they don’t dry out. This 
makes the damp soil an environment in which it is easier to meet their need for water. If students 
do not bring it up, prompt them to consider whether it would be easy or hard to meet the need 
for water in a dry desert environment. Conclude the discussion by connecting earthworms’ 
ability to meet their needs to their chances of survival. Point out that students have 
determined that it’s easier for earthworms to meet their needs in an environment with damp soil 
than in a desert environment. Then ask, “What does that tell us about the environment in which 
earthworms are more likely to survive?” Guide students to connect ease of meeting needs to 
an increased chance of survival.
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Formative assessment information

Full text of assessment

● Embedded 
Formative 
Assessments 
document

Locating assessment resources

● Instructional guide

● Classroom Slides 
notes
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Additional formative assessment information

Full text of assessment

• Embedded Formative Assessments 
document

• Instructional guide

• Classroom slides notes

Additional resources

• Lesson Brief: Digital Resources

Locating assessment resources
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Additional formative assessment information

• Within assessments: 
• “Look fors” (OtF)
• “Assess Understanding” (CJ)

• Possible responses within the 
Instructional Guide

• Digital resources
• Assessment Guides
• Teacher References

Possible student responses
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Embedded formative assessments

1. Use the Embedded Formative 
Assessments document to get 
familiar with On-the-Fly and Critical 
Juncture Assessments in your unit.

2. Download the classroom slides for a 
lesson with an On the Fly 
assessment or Critical Juncture.

3. Read through the teacher notes and 
make note of any possible student 
responses. (You can copy and paste 
them into your notes for that slide.)

On-the-Fly and Critical 
Juncture Assessments
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Additional formative assessment information

• End of each chapter

• Grades K-1: Pair Share activity

• Grades 2-5: Independent Investigation 
Notebook activity

Student Self-Assessments

Level 3

Level 2

Level 1
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Data Collection Tool 
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Share Out

Go to the link in the 
chat and share your 
thoughts.

Jamboard



● Introduction and Framing

● Unit Overivew

● Assessment System

● Closing

Plan for the day: Part 1 



Overarching goals
By the end of this workshop, you will be able to:

❏ Internalize the unit
❏ Describe the overall structure of the Assessment System 
❏ Describe the overall structure and purpose the Formative 

Assessments.
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Additional resources 

Caregivers

Caregivers

https://amplify.com/science-caregivers
https://amplify.com/science-caregivers
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LAUSD Microsite- 
https://amplify.com/lausd-science



Additional resources and ongoing support

Customer Care

Seek information specific to 
enrollment and rosters, technical 
support, materials and kits, and 
teaching support, weekdays 
7AM-10PM EST and weekends 
10AM-6PM EST.

help@amplify.com

800-823-1969

Amplify Chat



End of Part 1



Break

10:00 - 10:30



Unit 3: Environment and Survival
(with an assessment focus)
Grade 3, Part 2

School/District Name: LAUSD
Date: 
Presented by: 



Part 2



Overarching goals
By the end of this workshop, you will be able to:

❏ Understand the pre and post assessments in this unit. 
❏ Understand how the formative assessments build to the 

summative assessment.



● Pre Unit Assessment

● Summative assessment

● Closing

Plan for the day: Part 2 



● Pre Unit Assessment

● Summative assessment

● Closing

Plan for the day: Part 2 
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End-of-Unit 
Assessment

Pre-Unit 
Assessment

K-5 Assessment System 

Critical Juncture Assessments

On the Fly 
Assessments

End-of-Unit 
Assessment

Self 
Assessments
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Level 3

Level 2

Level 1

End-of-Unit 
Assessment

Pre-Unit 
Assessment

K-5 Assessment System

Critical Juncture
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Grade 3 | Environments and Survival

Lesson 1.1: Pre-Unit Assessment
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Becoming Biomimicry 
Engineers

Activity 1

20 MINLesson 1.1: Pre-Unit Assessment
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In this unit, we will take on the role of engineers 
working for an engineering firm, or company. 

Let’s read our first message from Dr. Jasmine 
Neel, the lead engineer at the engineering firm.

Activity 1Lesson 1.1: Pre-Unit Assessment
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This is a reference book 
that we will use in our 
work as engineers.

Notice the word 
biomimicry. We will use 
the book to learn more 
about what it means.

Activity 1Lesson 1.1: Pre-Unit Assessment
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Introducing the Grove 
Snail Population

Activity 2

15 MINLesson 1.1: Pre-Unit Assessment
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We will be studying a 
group of grove snails 
living in a specific area. 

A group of one kind of 
living thing is called 
a population.

Activity 2Lesson 1.1: Pre-Unit Assessment
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The engineering firm sent 
photographs of the two 
types of snails in this 
population: snails with 
yellow shells and snails 
with banded, or 
striped, shells.

Activity 2Lesson 1.1: Pre-Unit Assessment
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Unit Question
Why are different organisms more likely or less 
likely to survive in an environment?

Activity 2Lesson 1.1: Pre-Unit Assessment
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Chapter 1 Question
Why are the snails with yellow shells not 
surviving well?

Activity 2Lesson 1.1: Pre-Unit Assessment
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Writing Initial Explanations
Activity 3

25 MINLesson 1.1: Pre-Unit Assessment
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Next, we’ll think about why 
the snails with yellow 
shells aren’t surviving as 
well and try to explain why 
that might be happening.

Activity 3Lesson 1.1: Pre-Unit Assessment
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         This photograph of the 
study area where the 
snails live may help you 
think of ideas.

Activity 3Lesson 1.1: Pre-Unit Assessment
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Let’s review the directions 
and questions on both 
pages to make sure 
everyone understands 
what to do.

Activity 3Lesson 1.1: Pre-Unit Assessment
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Answer the questions to 
explain your ideas.

Activity 3Lesson 1.1: Pre-Unit Assessment
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Pre-Unit Assessment

Locate the Assessment Guide in 
Lesson 1.1 of your unit and read 
it.

Lesson 1.1



● Pre Unit Assessment

● Summative assessment

● Closing

Plan for the day: Part 2 
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Level 3

Level 2

Level 1

End-of-Unit 
Assessment

Pre-Unit 
Assessment

K-5 Assessment System

Critical Juncture
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End-of-Unit Assessment

• Summative assessment of  
mastery of science concepts

• Formative assessment of 
Science and Engineering 
Practices

3-dimensional assessment opportunity
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End of Unit Assessment for Environments and Survival

Lesson 3.4- Part 1 Lesson 4.4- Part 2

There are 2 parts to this summative assessment.



© The Regents of the University of California. All rights reserved.

         

Grade 3 | Environments and Survival

Lesson 3.4: End-of-Unit 
Assessment Part 1
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Reflecting on 
Key Concepts

Activity 1

10 MINLesson 3.4: End-of-Unit Assessment Part 1
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Key Concept

When an environment changes, traits that 
were adaptive might now be non-adaptive.

Activity 1Lesson 3.4: End-of-Unit Assessment Part 1
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Key Concept

When the environment changes, that doesn’t 
mean that organisms can decide to change 
their traits to survive.

Activity 1Lesson 3.4: End-of-Unit Assessment Part 1



© The Regents of the University of California. All rights reserved.

Making Inferences 
from Data

Activity 2

20 MINLesson 3.4: End-of-Unit Assessment Part 1
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Activity 2Lesson 3.4: End-of-Unit Assessment Part 1

The engineering firm sent data about 
the grove snails and their environment.

Read and discuss the 
data cards.
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Activity 2Lesson 3.4: End-of-Unit Assessment Part 1

Now we’ll make inferences based on 
the data.

Why were snails with 
yellow shells more likely 
to survive in their 
environment 10 years 
ago?
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Writing Scientific 
Explanations

Activity 3

30 MINLesson 3.4: End-of-Unit Assessment Part 1
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What Is a Scientific Explanation?

1.  It answers a question about how or why something happens.

2.  It describes things that are not easy to observe.

3.  It is based on ideas you have learned from investigations and text.

4.  It is written for an audience.

5.  It uses scientific language.
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Write your scientific 
explanation.

Activity 3Lesson 3.4: End-of-Unit Assessment Part 1
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End of Unit Assessment Part 1

Version A

Version B

There are 2 versions of the assessment
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Locate End of Unit Assessment
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End-of-Unit Assessment

Open and skim your 
End-of-Unit Assessment 
Guide for lesson 3.4 

Work time
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End of Unit Assessment for Environments and Survival

Lesson 3.4- Part 1 Lesson 4.4- Part 2

Part 2 of this summative assessment.
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Grade 3 | Environments and Survival

Lesson 4.4: End-of-Unit 
Assessment Part 2
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Reading About 
Tooth Structure

Activity 1

10 MINLesson 4.4: End-of-Unit Assessment Part 2
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Today we will focus on designs for the mouth 
of the RoboGrazer. 

First, we will learn about the giraffe traits and 
structures that will inspire our designs.

Activity 1Lesson 4.4: End-of-Unit Assessment Part 2
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Exploring the 
RoboGrazer Simulation

Activity 2

10 MINLesson 4.4: End-of-Unit Assessment Part 2
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https://docs.google.com/file/d/1XWdhkXsLvw4jasMNVLhve_v7b-62yZiU/preview
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Planning Robot Teeth
Activity 3

15 MINLesson 4.4: End-of-Unit Assessment Part 2
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Criteria

• The robot neck helps the robot reach plants that are high up and 
   plants that are down on the ground.

• The robot neck helps the robot reach a lot of plants quickly.

• The robot teeth can grab plants and break them down into very 
   small pieces.

Activity 4Lesson 4.4: End-of-Unit Assessment Part 2
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Transfer the letters 
showing the types of 
teeth from your 
End-of-Unit Design 
planning sheet to your 
notebook page.

Activity 4Lesson 4.4: End-of-Unit Assessment Part 2
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Click on the Student Apps 
Page in your bookmarks.

Scroll down and click on 
the Environments and 
Survival unit.

Click on the orange box 
with a 1 to access the 
Simulation and test your 
Version 2 design. 

Open the RoboGrazer Simulation

Step 1 Step 2 Step 3

Activity 4Lesson 4.4: End-of-Unit Assessment Part 2

https://apps.learning.amplify.com/elementary
https://apps.learning.amplify.com/elementary
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Turn back to page 67 in your 
notebooks. 

Activity 4Lesson 4.4: End-of-Unit Assessment Part 2

Record the data from 
your test in the Sim—the 
quality and amount of the 
plant material—in 
your notebook.
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Turn to page 70 in your notebooks.

Take turns sharing about 
your designs. Then, 
record new ideas for 
improving your design.

Activity 4Lesson 4.4: End-of-Unit Assessment Part 2
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Locate End of Unit Assessment
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End-of-Unit Assessment

Open and read your 
End-of-Unit 
Assessment Guide 
for lesson 4.4 

Work time



Questions? 



● Pre Unit Assessment

● Summative assessment

● Closing

Plan for the day: Part 2 



Overarching goals
By the end of this workshop, you will be able to:

❏ Understand the pre and post assessments in this unit. 
❏ Understand how the formative assessments build to the 

summative assessment.
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Program Hub

Use the Amplify Science Program Hub to find 
useful resources for implementing Amplify 
Science, including unit overview videos and 
planning tools.



© 2020 The Regents of the University of California

LAUSD Microsite- 
https://amplify.com/lausd-science



Additional resources and ongoing support

Customer Care

Seek information specific to 
enrollment and rosters, technical 
support, materials and kits, and 
teaching support, weekdays 
7AM-10PM EST and weekends 
10AM-6PM EST.

help@amplify.com

800-823-1969

Amplify Chat



End of Part 2


