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Ice Breaker!

Question: In the chat,
share what experience you
have had with assessments
in the Amplify Science
curriculum.
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Amplify’s Purpose Statement

Dear teachers,
You do a job that is nearly impossible and utterly essential.

We are in your corner - extending your reach, saving you time, and
enhancing your understanding of each student.

Thank you for working with us to craft rigorous and riveting learning
experiences for your classroom.

We share your goal of inspiring all students to think deeply, creatively,
and for themselves.

Sincerely,
Amplify



Norms: Establishing a culture of learners

e Take risks: Ask any questions, provide any answers.

e Participate: Share your thinking, participate in discussion and
reflection.

e Be fully present: Unplug and immerse yourself in the moment.
e Physical needs: Stand up, get water, take breaks.



Schoology

- To join Amplify ES Group: W4PK-W466-63F5B
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Part 1




Plan for the day: Part 1

e Introduction and Framing
e Unit Overview
e Formative Assessments

e Closing




Overarching goals

By the end of this workshop, you will be able to:

d Internalize the unit
d  Describe the overall structure of the Assessment System

Q Describe the overall structure and purpose the Formative
Assessments.

@ o

o)

Amplify.



Year at a Glance: Grade 1

Animal and Plant
Defenses

Domain: Life Science

Unit type: Modeling

Student role: Marine
Scientist

Light and Sound

Domain: Physical Science

Unit type: Engineering
Design

Student role: Light and
Sound Engineer

Spinning Earth

Domain: Earth and Space
Science

Unit type: Investigation

Student role: Sky Scientist



Amplify Science Approach

Introduce a Collect evidence  Build increasingly  Apply knowledge
phenomenon and from multiple complex to solve a
a related problem sources explanations different problem



Plan for the day: Part 1

e Introduction and Framing

e Formative Assessments

e Closing




AmplifyScience



the same?

Sky Scientists

p

on the phone.

AmplifyScience



pinning Earth

Coherent Storylines

I Chapter 5: Why was
it nighttime for Sai
| Chapter 4: What will when he called his
[ Chapter 3: Why did Sai see in the sky grandma durmathh...

daytime change to when he calls his ,
Chapter 2: Why was nighttime while Sai grandma tomorrow?
it daytime for Sai talked on the phone? 7 4Lessons
Chapter 1: Why did when it was 6 Lessons
the sky look nighttime for his...
different to Sai than
to his grandma?

4 Lessons

5 Lessons

AmplifyScience



xplaining the ph
Science Concepts

What science concepts
students need to un

order to expw

omenon?

AmplifyScience



Spinning Earth Progress Build

Assumed prior knowledge (preconceptions): Students are assumed to know that the sun is a very bright,
relatively large object sometimes seen in the sky and that stars are bright, small objects seen in a darker sky.

Level 4
Level 3 Earth spins
continuously.
Level 2 Earth Spins
Level 1 Facing or facing away

T from the sun changes
The sun is visible in the _
_ what we see in the
daytime; stars are
o . sky.
visible in the nighttime.

Prior knowledge] f beep, caus.al
J 1 understanding




Key Unit Guide Documents for Planning

Planning for the Unit Printable Resources

Unit Overview v (@ Coherence Flowcharts _
- Unit Map v (&3 Copymaster Compilation
- Progress Build v (Z1 Flextension Compilation

Getting Ready to Teach v [ Investigation Notebook

Materials and Preparation v (@ Multi-Language Glossary

Science Background v (2 NGSS Information for Parents and

Guardians
Standards at a Glance v

@ Print Materials (8.5” x 11")

Teacher References [T Print Materials (11" x 17”)

Lesson Overview Compilation v

Standards and Goals y Ohlneteeamtion

Teaching without reliable classroom
3-D Statements v internet? Prepare unit and lesson
materials for offline access.

Assessment System v
Embedded Formative Assessments v < SHiEGRE >
Books in This Unit v
Apps in This Unit v

Flextensions in This Unit v

L




Core Unit Planning & Internalization

T Spinning Earth

Overview
[Resources: Unit Overview, Teacher's Guide, Coherence Flowchart, Unit Map, 3-D Statements]

What is the phenomenon/real-world problem students are investigating in i Student Role:
vour unit?

Why doesn't the sky always look the same? Sky Sclentists

Unit Question: Relationship between the Unit Phenomenon and Unit
Stiidénts 1nvesﬂ§101e the connection between the
Wh\/ does the SKY look different at different phenomena, starting with day and night, and including
the path the sun seems to follow across, and how that
times? relates to an understanding how the workings of the
universe affect how we live our lives.

By the end of the unit, students figure out...
Students make observations of the daytime sky and read about observations of the nighttime sky. It changed from

daytime to nighttime because Earth is spinning. The sun makes the same pattern in the sky every day because
Earth spins one full time every day. They observe that there is a seasorl pattern fo the length of daytime and
nighttime over the course of a year.

How do students engage with three-dimensional learning to figure out the phenomenon/real-world problem in your unit?

Students collect and analyze data from firsthand investigations and secondary sources to
explain why we see the patterns that are visible in the dayﬂme and nighttime sKy (patterns,
cause and effect, sysfems and sysTem models).

28



Questions?

Amplify.



Plan for the day: Part 1

e Introduction and Framing

e Unit Overview

e Closing




Why do we assess our students?

Assessment

To evaluate students’
mastery and

To monitor progress

and provide timely
support

communicate with
stakeholders




Why do we assess our students?

Assessment

Formative Summative

assessment assessment




K-5 Assessment System

Pre-Unit | NN N @ ________________________ End-of-Unit
Assessment Assessment

Critical Juncture Assessments
® ® ® ©

On the Fly
Assessments

® ©© O O

Self
@ @ © [ Asses:ments ]

Amplify.



Progress Build

A unit-specific learning progression

Level 3

Level 2

Level 1

[Prior knowledge

( Deep, causal J

} L understanding

Amplify.



Spinning Earth Progress Build

Assumed prior knowledge (preconceptions): Students are assumed to know that the sun is a very bright,
relatively large object sometimes seen in the sky and that stars are bright, small objects seen in a darker sky.

What new ideas are
added at Level 3? Level 4
What new ideas are :
Earth spins
added at Level 2? Level 3 :
continuously.
Level 2 Earth Spins
Level 1 Facing or facing away

from the sun changes

The sun is visible in the _
what we see in the

daytime; stars are
visible in the nighttime.

] f Deep, causal

Prior knowledgeJ 1 understanding

sky.




Assessment System
and Progress Build
Work time

e Browse the Assessment
System

 Read and analyze your
unit’s Progress Build.

Chapter 1: Why did
the sky look
different to Sai than
to his grandma?

Chapter 4: What will
Sai see in the sky
when he calls his
grandma tomorrow?

Planning for the Unit

Unit Overview

Chapter 2: Why was
it daytime for Sai
when it was
nighttime for his..

Chapter 5: Why was
it nighttime for Sai
when he called his
grandma during th.

Unit Map

rogress Build

Getting Ready to Teach

Materials and Preparation

Science Background

Standards at a Glance

Teacher References

Lesson Overview Compilation

Standards and Goals

3D Statements

ssessment System
Embedded Formative Assessments.

Books in This Unit

© 2020 The Regents of the University of California

Chapter 3: Why did
daytime change to
nighttime while Sai
talked on the phone?

Printable Resources

£ 3D Assessment Objectives.
5 Coherence Flowcharts

£ Copymaster Compilation

5 Crosscutting Concept Tracker

£ Elciting and Leveraging Students’

5 Investigation Notebook
5 Multi-Language Glossary.

3 NGSS Information for Parents and
fans

5 Print Materials (85" x11')

£ Print Materials (1" x ")

Ofline Preparation

Teaching wihout relable classroom
eternet? Preparo unt and esson
matarits for offin sccess

Ampli




On-the-Fly Assessments

« Track student progress within a Progress @ @ @
Build level

« Embedded into instruction Level 3

 Assessment resource includes “Look for” @ @ @
and “Now what”

Level 2

® ® O

Where is the first Level 1
On-the-fly assessment
in Spinning Earth?

Amplify.
© 2020 The Regents of the University of California P fy



Leading up to Lesson 1.2

Chapter 1: Why did the sky look different to Sai than to his grandma?

@ JuMP DOWN TO CHAPTER OVERVIEW

Lesson 1.2:

After Sunset
Lesson 1.4: Lesson 1.5:
The Sky from Explaining the Sky
Different Places in Different Places

38

Lesson 1. 3:

The Pattern of
Daytime and
Nighttime

Amplify.



Leading up to Lesson 1.2

Lessonl.1:
Pre-Unit Assg@ient

. TEACHER-LED DISCUSSION % TEACHER-LED DISCUSSION ¥ WRITING ,‘ TEACHER-LED DISCUSSION P
Lessop .B.r|ef Leading the Pre-Unit o Introducing Sai and His - Making Sky Observations S Discussing Sky L
(4 Activities) Assessment Conversation Grandma Observations
_______________1§

. Amplify.



Leading up to Lesson 1.2

Chapter 1: Why did the sky look different to Sai than to his grandma?

@ JuMP DOWN TO CHAPTER OVERVIEW

Lesson 1.2:
After Sunset

Lesson1.1:

Pre-Unit Assessment

Lesson 1.4: Lesson 1.5:
The Sky from Explaining the Sky
Different Places in Different Places

40

Lesson 1. 3:

The Pattern of
Daytime and
Nighttime

Amplify.
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Grade 1| Spi
Lesson 1.2: After



Lesson 1.2: After Sunset

Activity 1
Revisiting Sai and
His Grandma



Lesson 1.2: After Sunset

© The Regents of the University of California. All rights reserved.

We are working as sky
scientists to help Sai
figure out why the sky
looked different to him
than to his grandma
when they talked on
the phone.

Activity 1



Lesson 1.2: After Sunset Activity 1

Investigation Question:

What can we see in the sky at
different times?



Lesson 1.2: After Sunset

Activity 1

This picture shows what Sai saw in the
sky when he called his grandma.

-

How is what we observed
in the sky outside our
school the same as what
Sai saw? How is what we
observed different?



Lesson 1.2: After Sunset Activity 1

This picture shows what Sai’s grandma
saw in the sky when Sai called her.

-

How is what we observed
the same as what Sai’s
grandma saw? How is
what we observed
different?




Lesson 1.2: After Sunset

Activity 2

VELMIETELY
Observations

=
¥ i
S
Rl S
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R

=

=



Lesson 1.2: After Sunset Activity 2

Today, we will go outside again to make new
observations of the sky at a different time.

When we make our new sky observation, we
can look for what is the same as, or different
from, what we noticed during our first sky
observation. This will help us answer our
Investigation Question.



Lesson 1.2: After Sunset Activity 2

Just like we did in our
s first sky observation, we
will use our notebooks to
record what we observe
in the sky.

Remember never to look
directly at the sun.




Lesson 1.2: After Sunset Activity 2

Going Outside to Make Sky Observations 2

1 2. 3

Observe the sky. Draw what you observe in Label your drawing.
Make sure NOT to look the box on page 5 of your

directly at the sun. notebook.



Activity 3
Reflecting on Sky
Observations



Lesson 1.2: After Sunset

Sky Observations

© The Regents of the University of California. All rights reserved.

Activity 3

We can use this chart to record all of
our observations of the sky.

-
What did we see when

we went outside to
observe the sky?



Lesson 1.2: After Sunset Activity 3

We observed the sky at different times during
the daytime. What about the nighttime?

We are not at school at night, so we have not
observed the sky then. We need another way
to gather information about it. Scientists can
also read books to gather information. That's
what we will do.



Lesson 1.2: After Sunset

Activity 4

Reading: After Sunset Eoge.



Lesson 1.2: After Sunset

Science

by John Erickson
illustrated by Bradley Clark

Today we will read a
book about two kids who

observe the sky, just like
we did.

They make their
observations when it is
nighttime, after sunset.

Activity 4



Lesson 1.2: After Sunset Activity 4

Science

This book is called After Sunset.

ATter Sunset

by John Erickson

illustrated by Bradley Clark .'

What do you notice on
the cover of the book?




Lesson 1.2: After Sunset Activity 4

An important way that readers learn from a
book is to make predictions. When we make a
prediction, we use what we already know to
decide what we think might happen.

As we read, we can check our predictions to
see if they match what we decided before we
started reading.



Lesson 1.2: After Sunset Activity 4

Science

o | will use what | know to
Tier sunsel predict what the kids will
illustrated by Bradley Clark O bse rve afte r S u n S et N




Lesson 1.2: After Sunset

© The Regents of the University of California. All rights reserved.

“Hey, come watch the sunset,” | called to my little sister.

We watched as the sky got darker. Some pigeons flew
by. “I guess they're finding a place to rest for the night,”
I said.

“Let’s go inside,” said my sister. “It's getting dark, and
we won't be able to see anything.”

“Just wait,” | said. “There’s a lot to see after sunset.”

We watched the sky until the sun was below the horizon.

A few bright stars appeared.

Activity 4



Lesson 1.2: After Sunset Activity 4

“"Where do the stars come from?” my sister asked. | said, “The stars are hard to see in the daytime, but
they are still there. When the sky is bright with sunlight,
you can’t see stars. When the sky gets darker, the stars
look brighter. Look at the sky now!”

“The stars are just there,” | said.
“But they weren’t there a little while ago,” she said.
“Is that what you think?” | asked her. We could see many more stars.

“The pigeons go rest at nighttime and come out in the
daytime,” she answered. “Do the stars go somewhere
in the daytime and come out at nighttime?”

4 5

© The Regents of the University of California. All rights reserved.



Lesson 1.2: After Sunset

As we looked up, we saw the blinking lights of an airplane.

“Airplanes aren't like stars or pigeons,” said my sister.
“You can see them in the daytime when the sky is bright,
and you can see them at nighttime when the sky is dark.”

“You're right,” | answered. “Stars and pigeons and
airplanes are not alike.”

“But they are all things we see in the sky,” my sister added.

© The Regents of the University of California. All rights reserved.

Activity 4

"Where is the Moon?” my sister asked. “l can’t see it.”

“I'm not sure,” | said. “But | like it when the Moon is not
in the sky at night. | can see the stars better.”

“Isn’t the Moon in the sky every night?” she asked.

“No,” | told her. “Some nights we don’t see the Moon at
all. Sometimes we see the Moon in the daytime instead!”



Lesson 1.2: After Sunset Activity 4

Suddenly, we saw a streak of light in the sky. A dark shape flew over our heads. My sister said, “Did

you see that bat? You were right. There is a lot to see

“Ooh. A meteor!” | said. after sunset.”

“That was cool!” she said. “Will we see another one?”

“I don't know,” | told her. “I don’t think you can predict
a meteor. But | do know we'll see the Moon again one
night soon.”

© The Regents of the University of California. All rights reserved.



Lesson 1.2: After Sunset Activity 4

Now what? As students share their predictions with the
class, repeat one or two that were based on students’ prior
knowledge or experience. Highlight the way that students
used their prior experience with observations of the
nighttime sky to make their predictions. For example, you
might say something such as I heard Eduardo say that he
predicted the children in the book would see lights on an
airplane in the sky during the nighttime because he has seen
lights on an airplane in the sky during the nighttime before.
Eduardo used what he already knew to decide what he
thought might happen.



Additional formative assessment information

On-the-Fly Assessments

In addition to assessing concepts in the Progress
Build, some On-the-Fly Assessments provide
data about:

« Science and Engineering Practices

« Crosscutting Concepts
« Literacy skills

e Student collaboration

A I Amplify.
© 2020 The Regents of the University of California



Critical Juncture Assessments

Level 2

® ©®© O

Level 1

Amplify.



Critical Juncture Assessments

« Track student progress between Progress ... @ ________________________ @
Build levels

e Embedded into instruction

 Assessment resource includes “Assess
Understanding” and “Tailor Instruction”

__—

Where do the ® & ®

Critical Juncture assessments
appear in Spinning Earth? Level 1

© 2020 The Regents of the University of California

Level 3

Amplify.
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Different Places
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Lesson 1.5: Explaining the Sky in Different Places .

Bisdussing the Sky in o
Different Places



Lesson 1.5: Explaining the Sky in Different Places Activity 1

Remember that we are
working as sky scientists
to help Sai understand
why the sky looked
different to him than to his
grandma when they talked
on the phone.

— I Amplify.
© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 1

———ﬁ

Sai saw the sun in the sky,
but his grandma saw the
stars.

Today, we will write to Sai
to explain why the sky
looked different to them.

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 1

The Sky from Different Places

Place Daytime or Nighttime?

: We observed what the sky
- looked like in different
places at the same time.

3.

: Then, we used this table to
organize our observations.

5.

6.

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 1

Scientists often share their ideas with other
scientists so they can learn more. They talk
about their ideas, and they listen to new ideas.

Next, we will do some Shared Listening. That
means we will take turns talking about our own
ideas and listening to other people’s ideas.

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 1

Shared Listening

Partner B responds.
Tell Partner A if you agree or Partners switch.
if you disagree.

Partner A shares.
Partner B listens.

A I Amplify.
© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 1

Shared Listening Question:
OA 0

What does the sky look like to people in
different places on Earth right now?

A I Amplify.
© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 1

Key Concept

Right now, the sky looks different to people

in different places on Earth.

© 2020 The Regents of the University of California



tIvﬁec:tlng on Daytime and )
Nighttime



Lesson 1.5: Explaining the Sky in Different Places Activity 2

We have been investigating what people in
different places see in the sky.

We will now think about what two people see in
the sky and talk and write about where
they live.

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 2

———ﬁ

Mya and Rico are
observing the sky at the
same time.

Mya observes that it is
daytime, and Rico
observes that it

is nighttime.

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places

Name: Date:

The Sky for Mya and Rico

Directions:
1. Read about Mya and Rico below.
2.0n the next page, draw what Mya sees in the sky right now.
3.Then, draw what Rico sees in the sky right now.
4.Read the question on the next page.
5.Talk with yourp s
drawings to hel

question. Name: Date:

6. Write your ansv .
thinking. The Sky for Mya and Rico (continued)

What Mya sees right now What Rico sees right now

Mya and Rico are
daytime, and Ricc

Do you think Mya and Rico live in the same place or in different
places? Explain why you think that.

Spinning Earth—Lesson 1.5
PR —————————. .

Activity 2

Turn to pages 8-9 in your notebooks.

| am going to read and
explain the first three
steps of the directions.

You will work on those
steps first.

]

1if

Amy

»
O
-
ot

Y

A

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places

Name:

Date:

The Sky for Mya and Rico

Directions:

1. Read about Mya and Rico below.

2.0n the next page, draw what Mya sees in the sky right now.

3.Then, draw what Rico sees in the sky right now.

4.Read the question on the next page.

5.Talk with yourp

drawings to hel|
question.

6. Write your answ
thinking.

Mya and Rico are
daytime, and Rico

Name: Date:

The Sky for Mya and Rico (continued)

What Mya sees right now What Rico sees right now

Do you think Mya and Rico live in the same place or in different
places? Explain why you think that.

Spinning Earth—Lesson 1.5 9

© 2020 The Regents of the University of California

It is daytime for Mya right now. It is
nighttime for Rico.
Ingthe first box, draw what
Ya sees in the sky.
In the second box, draw
what Rico sees.
Amplify.



Lesson 1.5: Explaining the Sky in Different Places

Name:

Date:

The Sky for Mya and Rico

Directions:

1. Read about Mya and Rico below.

2.0n the next page, draw what Mya sees in the sky right now.

3.Then, draw what Rico sees in the sky right now.

4.Read the question on the next page.

5.Talk with your pi—*

drawings to hel
question.

6. Write your answ
thinking.

Mya and Rico are
daytime, and Rico

Name: Date:

The Sky for Mya and Rico (continued)

What Mya sees right now What Rico sees right now

Activity 2

Now you will explain
whether you think Mya and
Rico live in the same place
or different places.

Do you think Mya and Rico live in the same place or in different
places? Explain why you think that.

FRE——

Spinning Earth—Lesson 1.5 9

First, you will talk to your
partner, and then you will
write your answer.

ot

fy.

Ampl

© 2020 The Regents of the University of California



Lesson 1.5: Explaining the Sky in Different Places Activity 2

®

This word ring is a tool we
can use to remember a
word or how to spell it.

davs;
.thn,e Together, let's look at each

word on our word rings.

Amplify.
© 2020 The Regents of the University of California p fy



Lesson 1.5: Explaining the Sky in Different Places Activity 2

Tailor instruction: If many students are not showing evidence of this
understanding, we recommend offering additional instruction in Lesson
2.1. In Activity 3 of Lesson 2.1, you can take time for a more focused
review and instruction about daytime and nighttime. (See the
Augmenting Instruction: Differentiating in Response to Critical Juncture
Assessment note in the Teacher Support tab in that activity for details.) If
a smaller number of your students are not showing evidence of
understanding those ideas, you can lead a similar discussion with just
those students, before or during Lesson 2.1.

— I Amplify.
© 2020 The Regents of the University of California



Spinning Earth Embedded Formative
Teacher References Assessments

Embedded Formative Assessments

Formative assessment information

. On-the-Fly d Critical Juncture (listed below in lesson order) are embedded formative
assessments designed to help the teacher monitor and support students’ progress throughout the unit. These
LOC at| Ng assessme nt resources p i e i ety soau kot fo ]
understanding and their facility with the practices. Each indicates the and
practices to look for or listen for with the learning followed by to the
teacher of what to do, based on what was observed.

Full text of assessment

e Embedded
Formative
Assessments
document

Talk about whether you
think Mya and Rico live in
the same place orin
different places.

Then, write your answer
on the lines.

" Teacher action:
As students discuss, prompt them to share their drawings of what Mya and Rico see in the sky with their partners.

7 Teacher action:
Allow students a few minutes to answer the question in their notebooks.

e Instructional guide

" Teacher action:
Collect Investigation Notebooks and word rings.

Critical Juncture Assessment 1|

. C | a S S ro O m S | i d e S Objects in the Sky Observed from Different Places
Assess understanding: Observing and questioning students as they complete their notebook pages and talk in pairs provides an opportunity for you to assess their
understanding that 1) the sun can be seen in the sky during the daytime when the sky is bright, and the stars can be seen in the sky during the nighttime when the sky is dark,

and 2) the sky can appear different to people in different places on Earth at the same time. The Clipboard Assessment Tool is available as a reference for the relevant
arer B questions and as a place to record notes on students’ responses. In general, students who understand these ideas should draw or write that Mya would see the sun in a bright
sky since it is daytime for her, and Rico would see stars in a dark sky since it is nighttime for him. They should say that since they see different things in the sky, Mya and Rico
< mustlive in different places on Earth.

A I Amplify.
© 2020 The Regents of the University of California



Additional formative assessment information

Locating assessment resources

Full text of assessment e

. e o L . 2
«  Embedded Formative Assessments 2 3 4
document

é GENERATE PRINTABLE LESSON GUIDE

* Instructional guide

Overview Digital Resources

o C I aSS roo I | I SI | d es n Otes Students apply what they have learned throughout the chapter to @ Classroom Slides 1.5 | PowerPoint

explain why the sky looks different to Sai than to his grandma when
- they talk on the phone. Partners participate in a Shared Listening [ Classroom Slides 1.5 | Google Slides
Ad d Itl o n a I res o u rces activity to discuss their ideas about the Investigation Question: What
does the sky look like to people in different places on Earth right now? ] Al Projections
. . . and the teacher introduces a new key concept to consolidate this

° Les s o n B ri ef: D | g Ita I Res o u rces understanding. Students then apply their learning as they record [@ Shared Writing: Lesson 1.5
their ideas about what two friends see in the sky and use that .
information to determine if those friends live in the same or different EiChapterd:Clibhoard Azsesamentioel
places. Included in this activity is the first Critical Juncture ) Completed What Scientists Do chart
Assessment of the unit, which is an opportunity to assess students’
understanding of daytime and nighttime. The teacher then leads & pinning Earth igati pages
students in Shared Writing to explain why the sky looks different to 8-9

Sai than to his grandma. The class revisits the What Scientists Do
chart to reflect on how they have communicated as sky scientists in Eliciting and Leveraging Students’ Prior
he | Th £ this | is d v thei @ Knowledge, Personal Experiences, and Cultural
the lesson. The purpose of this lesson is for students to apply their Backgrounds
understanding of daytime and nighttime and that the sky looks
different to people in different places on Earth at the same time, to

R - Amplify.
© 2020 The Regents of the University of California



Additional formative assessment information

Possible student responses

*  Within assessments: | i £ D BT R D e £ /] i £
« ” "ere e G Nighttime Sclentists
. Look fors” (OtF)
»  “Assess Understanding” (CJ) : ,
Where Sai and His Grandma Were
. . iy
POSSIbIe responses Wlthln the Students record their ideas about where on Earth Sai was and where on Earth his }

I n StrU CtIO n a I G U |d e grandma was when they talked on the phone. (10 min)

Possible Responses

* Digital resources Step-bystep Teacher Suppor
Assessment Guides

+  Teacher References Investigation Notebook
Sai and His Grandma on Earth (page 13)

What ideas helped you decide where to draw an X?

That place on Earth is facing the sun.

What ideas helped you decide where to draw a circle?

That place on Earth is not facing the sun.

© 2020 The Regents of the University of California

EMBEDDED INSTRUCTIONAL
FORMATIVE GUIDE
ASSESSMENT

My Notes

Amplify.



Independent planning

On-the-Fly and Critical
Juncture Assessments

1.

Use the Embedded Formative
Assessments document to get
familiar with On-the-Fly and Critical
Juncture Assessments in your unit.

Download the classroom slides for a
lesson with an On the Fly
assessment or Critical Juncture.

Read through the teacher notes and
make note of any possible student
responses. (You can copy and paste
them into your notes for that slide.)

Spinning Earth Embedded Formative
Teacher References Assessments

Embedded Formative Assessments

On-the-Fly Assessments and Critical Juncture Assessments (listed below in lesson order) are embedded formative
assessments designed to help the teacher monitor and support students’ progress throughout the unit. These
assessments represent the most opportune moments for a glimpse into students' developing conceptual
understanding and their facility with the practices. Each assessment opportunity indicates the specific concepts and
practices to look for or listen for as students engage with the learning experiences, followed by suggestions to the
teacher of what to do, based on what was observed.

Lesson 1.2, Activity 4
On-the-Fly Assessment 1: Making Predictions

Look for: The focal comprehension strategy in this unit is making predictions by using prior knowledge and/or
information gathered from the text in order to think ahead. As students are sharing what they predict the children in the
book will see in the nighttime sky, listen for and make note of individual students or partners who reference prior
knowledge to support their predictions. For example, a student might say something such as / think the children will see
lights on an airplane in the sky during the nighttime. | have seen lights on an airplane in the sky during the nighttime
before.

Now what? As students share their predictions with the class, repeat one or two that were based on students’ prior
knowledge or experience. Highlight the way that students used their prior experience with observations of the
nighttime sky to make their predictions. For example, you might say something such as / heard Eduardo say that he
predicted the children in the book would see lights on an airplane in the sky during the nighttime because he has seen
lights on an airplane in the sky during the nighttime before. Eduardo used what he already knew to decide what he
thought might happen.

NGSS connection: This formative assessment reveals student knowledge and use of Practice 8: Obtaining, Evaluating,
and Communicating Information and Disciplinary Core Idea ESS1.A: The Universe and its Stars.

Additional 3-D Assessment Opportunities

See the Spinning Earth Crosscutting Concept Tracker (in Digital Resources for Lesson 1.1) to track student progress
across the unit with the crosscutting concept of Patterns, and for prompts that can be used to elicit further evidence of
student understanding of the crosscutting concept

Lesson 1.3, Activity 1

On-the-Fly Assessment 2: Sorting Objects by Daytime and Nighttime

Look for: Students’ work as they sort objects as appearing in the sky during the daytime, the nighttime, or both
presents an opportunity to informally assess students’ growing ability to analyze and interpret data. In general,

students should be able to make a decision about where to place each object on the chart, and to justify their
placement based on evidence from the class’s sky observations or the After Sunset book.

© The Regents of the University of California
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Additional formative assessment information

Student Self-Assessments

« End of each chapter
« Grades K-1: Pair Share activity

« Grades 2-5: Independent Investigation
Notebook activity

© 2020 The Regents of the University of California

Lesson 5.2: Exploring and Explaining Daylight in Different Seasons Activity 4

Self-Assessment: Share a new idea you learned.

1 2. 3
Partner A shares. Partner B repeats. Partners switch.
Partner B listens. I heard you say . . .

Amplify.



Data Collection Tool

Student response data collection tool

Teacher: Grade Level: Date:
Unit Name: Chapter: Lesson:
Directions:

1. Navigate to the lesson.
2. Select the embedded formative assessment icon and read the Look for and Now
What?.
. Determine the Look for’s for the embedded formative assessment opportunity
below:
a. Look for 1:

w

o

. Look for 2:

c. Look for 3:

a

. Look for 4:

e. Look for 5:

4. Use the chart below to collect student data based on the Look for evidence
described above.

5. Place a plus (+) if student astrong ding of the Look for, a
backslash (/) if student demonstrates some understanding and a delta (4) if student
demonstrates no understanding of the above Look for.

6. After data collection in the embedded formative assessment opportunity, refer to

the Now What? for ideas on how to respond to your students’ needs.

Student Name

Look for
1

Look for

Look for

Look for

Look for

Notes

@—cvzv—rrrvncscrrw—vrthe UiiveE ity Ui waiiioiiiia
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Share Out

Jamboard

Go to the link in the
chat and share your
thoughts.

On the Fly

h 4

What did you learn about these assessments?

Critical Juncture

© 2020 The Regents of the University of California
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Plan for the day: Part 1

e Introduction and Framing
e Unit Overivew

e Assessment System




Overarching goals

By the end of this workshop, you will be able to:

d Internalize the unit
d  Describe the overall structure of the Assessment System

Q Describe the overall structure and purpose the Formative
Assessments.

@ o

o)

Amplify.



Additional resources

Welcome, caregivers!

We hope you enjoy learning more about Amplify Science and
what students are learning in science this year.

Para acceder a este sitio en espafiol haga clic aqui.

Amplify welcomes you and your learner to the Science

program for the new school vear. We are verv excited to

Caregivers

Amplify.

© 2020 The Regents of the University of California


https://amplify.com/science-caregivers
https://amplify.com/science-caregivers

LAUSD Microsite-
https://amplify.com/lausd-science

© 2020 The Regents ‘orer

Welcome to Amplify
Science!

This site contains supporting resources designed for the
LAUSD Amplify Science adoption for grades TK-8.

e  Accessthe Amplify Science Program Hub (To help orient
you to the new design, watch this video and view this
reference guide.)

e  Find out more about Amplify Science@Home
e  Share the Caregiver Hub (Eng/Span) with your families

e For LAUSD ES Teachers- Amplify Science & Benchmark
Advance Crosswalk

e Instructional guidance for a Responsive Relaunch of
Amplify Science in 21-22

Click the button below to preview the digital Teacher’s Guide,
and check back for exciting updates to this site!

TV CT STty UT CorTor e



Additional resources and ongoing support

Customer Care

Seek information specific to
enrollment and rosters, technical
support, materials and kits, and
teaching support, weekdays
7AM-10PM EST and weekends
10AM-6PM EST.

help@amplify.com
R 800-823-1969

Amplify Chat




End of Part 1




Amplify Science

Unit 3: Spinning Earth
(with an assessment focus)
Grade 1, Part 2

School/District Name: LAUSD {
Date:
Presented by:




Part 2




Overarching goals

By the end of this workshop, you will be able to:

[ Understand the pre and post assessments in this unit.
1 Understand how the formative assessments build to the
summative assessment.

@ A

o)

Amplify.



Plan for the day: Part 2

e Pre Unit Assessment
e Summative assessment

e Closing




Plan for the day: Part 2

e Summative assessment

e Closing




K-5 Assessment System

Pre-Unit | NN N @ ________________________ End-of-Unit
Assessment Assessment

Critical Juncture Assessments
® ® ® ©

On the Fly
Assessments

® ©© O O

Self
@ @ © [ Asses:ments ]

Amplify.



K-5 Assessment System

Pre-Unit | NN N @ ________________________ End-of-Unit
Assessment Assessment

® & O ©

Level 2

® ® ® ©

Level 1

Amplify.



&,

Grade 1| Spi
Lesson 1.1: Pre-U



Activity 1
Leading the Pre-Unit
Assessment
Conversation



Lesson 1.1: Pre-Unit Assessment Activity 1

Today, we are going to
begin investigating what
we see in the sky.




Lesson 1.1: Pre-Unit Assessment Activity 1

These are photos of the sky above a place.
They were taken at different times on one day.

r- 1

morning o o fternoon o night




Lesson 1.1: Pre-Unit Assessment Activity 1

¥

What do you notice in these pictures?

r-—w-

morning afternoon night

© The Regents of the University of California. All rights reserved.



Lesson 1.1: Pre-Unit Assessment Activity 1

Y
Why does the sky look different at
different times?

r-—w-

morning afternoon night

© The Regents of the University of California. All rights reserved.



Lesson 1.1: Pre-Unit Assessment Activity 1

r

These pictures show the sky in the
morning and at night.

2
How is the sky different
at these two times?




Lesson 1.1: Pre-Unit Assessment Activity 1

r
T

i

Why does the sky look
different at these two
times—in the morning
and at night?




Lesson 1.1: Pre-Unit Assessment

Activity 1

These pictures show the sky in the
morning and in the afternoon.

&
How is the sky different
at these two times?



Lesson 1.1: Pre-Unit Assessment

7 ¥

Why does the sky look
different at these two

times—in the morning
and in the afternoon?

Activity 1



Lesson 1.1: Pre-Unit Assessment

These pictures show the sky in the morning,
the afternoon, and the middle of the night.

r- 1

morning | o afternoon o night

Activity 1



Lesson 1.1: Pre-Unit Assessment Activity 1

.
N

Imagine that we took another picture of the
sky, the next morning.

r-—w-

morning afternoon night

© The Regents of the University of California. All rights reserved.



Lesson 1.1: Pre-Unit Assessment

s &
What would the sky look like the next
morning? Why would it look like that?

e

morning afternoon night

© The Regents of the University of California. All rights reserved.

Activity 1



Lesson 1.1: Pre-Unit Assessment Activity 1

Unit Question

Why does the sky look different at
different times?

© The Regents of the University of California. All rights reserved.



Pre-Unit Assessment

Lesson 1.1

Locate the Assessment Guide in
Lesson 1.1 of your unit and read
it.

i o® TEACHER-LED DISCUSSION K WRITING Va TEACHER-LED DISCUSSION
- Introducing Sai and His - Making Sky Observations <~ Discussing Sky
n Observations
RESET LESSON
Ouerview Overview
Materials &

Preparation
Differentiation
Standards

Students’ Initial Explanations

Students are introduced to the Spinning Earth unit. The teacher leads
a conversation to elicit students’ observations of the sky and to
gather students’ initial explanations about changes that can be
observed in the sky during the daytime and the nighttime. The oral
explanations students provide in this lesson serve as a pre-unit
assessment for formative purposes, designed to reveal students’
initial understanding of some of the unit’s core content, both unit-
specific science concepts and the crosscutting concept of Patterns,
prior to instruction. As such, these three-dimensional assessments
offer a baseline from which to measure growth of understanding over
the course of the unit. These explanations can also provide the
teacher with insight into students’ thinking as they begin this unit.
This discussion will allow the teacher to draw connections to
students’ experiences and to watch for preconceptions that might
get in the way of students’ understanding so they can be addressed
during instruction. The teacher introduces students’ role as sky
scientists who will help a boy named Sai figure out why he and his
grandma saw different things in the sky when he called her on the
phone. Students go outside to make and record observations of the
daytime sky to reach the conclusion that during the daytime, you can
see the sun in the sky. The purpose of this lesson is to provide
students with an overview of the unit content and their role as sky
scientists in order to motivate their learning about patterns in the sky
throughout the unit.

© 2020 The Regents of the University of California

= GENERATE PRINTABLE LESSON GUIDE

Digital Resources

@ Classroom Slides 1.1 | PowerPoint
5] Classroom Slides 1.1 | Google Slides
] Al Projections

Classroom Videos 11 | Zip

Assessment Guide: Interpreting Students' Pre-

Unit Explanations About the Sky Images

i Crosscutting Concept Tracker

Eliciting and Leveraging Students’ Prior

(&3 Knowledge, Personal Experiences, and Cultural

Backgrounds
(Z1 Completed What Scientists Do chart

(& Preparing for Sky Observations in This Unit
{5 Investigation Notebook

{5 Questioning Strategies for Grades K-1

(& Spinning Earth Investigation Notebook, page 4

(& Spinning Earth Family Connections Letter

Amplify.



Plan for the day: Part 2

e Pre Unit Assessment

e Closing




K-5 Assessment System

Pre-Unit | NN N @ _______________________ End-of-Unit
Assessment Assessment

® & O ©

Level 2

® ® ® ©

Level 1

Amplify.



End-of-Unit Assessment

3-dimensional assessment opportunity

+ Summative assessment of
mastery of science concepts

« Formative assessment of
Science and Engineering
Practices

© 2020 The Regents of the University of California



End of Unit Assessment for Spinning Earth

Summative assessment.

Chapter 5: Why was it nighttime for Sai when he called his grandma

during the winter?
@ JUMP DOWN TO CHAPTER OVERVIEW

Lesson 5.1:

A Walk Through the
Seasons

Lesson 5.3
End-of-Unit

Lesson 5.2:
Exploring and
Explaining Daylight
in Different Seasons

© 2020 The Regents of the University of California
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Activity 1
Talking with Students
About Sky Patterns




Lesson 5.3: End-of-Unit Assessment Activity 1

You and | will talk together about why the sky
looks different at different times.

We have been working as sky scientists to help
Sai figure this out.

© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

AmplifyScience
Sl In this book, a girl sees
What@m:s?é different things in the sky

by John Erickson

at different times, the
same way that Sai does.

| am going to ask you to
explain why she sees the
things that she does.

A I Amplify.
© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

When the girl wakes up in
the morning, she sees the
sun is low in the sky
outside her window.

. Amplify.
© 2020 The Regents of the University of California ‘P fy



Lesson 5.3: End-of-Unit Assessment Activity 1

At lunchtime, she sees the
sun high in the sky.

' Amplify.
© 2020 The Regents of the University of California P fy



Lesson 5.3: End-of-Unit Assessment Activity 1

At bedtime, she sees stars
in a dark sky.

A I Amplify.
© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

She wakes up in the
middle of the night and
still sees stars in a
dark sky.

Amplify.
© 2020 The Regents of the University of California p fy



Lesson 5.3: End-of-Unit Assessment Activity 1

When she wakes up the
next day, she sees the sun
low in the sky again.

. o L Amplify.
© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

She sees the sun low in the sky and then high
in the sky. Then she sees stars in a dark sky.
Then she sees the sun lowsin the sky again.

© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment

Activity 1

We have been using
globes like this one to help
us think about what

people in a place on Earth
see in the sky.

Imagine that the girl lives
near where we live.

Amplify.
© 2020 The Regents of the University of California P fy



Lesson 5.3: End-of-Unit Assessment Activity 1

We have been using the

g /// Sun Card to think about
- Q - where the sun is in space.
~ \\

N You can use the Sun Card

and globe to help explain
what the girl sees.

© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

¥

Why dogs the girl seg thesg things in the sky?

© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

¥

Which pictures show daytime, and which show
nighttime? How do you knew? _

o L Amplify.
© 2020 The Regents of the University of California N



Lesson 5.3: End-of-Unit Assessment Activity 1

¥

El&lb;mas.ummmaiauhf girl in pictures 1 and
, but Mghttifee in picturess3 and 47?

— I Amplify.
© 2020 The Regents of the University of California ’



Lesson 5.3: End-of-Unit Assessment Activity 1

¥

Why did it cRange from daytime to nighttime?

© 2020 The Regents of the University of California




Lesson 5.3: End-of-Unit Assessment Activity 1

¥

Why did the girl see the sun-is/the same place
im the sky again the aext day"

o o Amplify.
© 2020 The Regents of the University of California ’



Lesson 5.3: End-of-Unit Assessment Activity 1

The Sky from Different Places

As sky scientists, we
looked for patterns. A
pattern is something you
observe to be similar over
and over again.

These are all organizers
that help us see patterns.

o o Amplify.
© 2020 The Regents of the University of California ’



Lesson 5.3: End-of-Unit Assessment Activity 1

&

What is one pattern that you see in the
organizers we used?

R - Amplify.
© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment Activity 1

The Sky from Different Places

We also learned that
scientists like us organize
our data to help us see
patterns.

R We organized what we
</ ) ) observed in several

different ways.

— I Amplify.
© 2020 The Regents of the University of California ’



Lesson 5.3: End-of-Unit Assessment Activity 1

&

Choose one of these organizers and describe
to me how it helped the class see a pattern.

R - Amplify.
© 2020 The Regents of the University of California



Lesson 5.3: End-of-Unit Assessment

End of Lesson

e
"'At'r‘

THE LAWRENCE
HALL OF SCIENCE

UNIVERSITY OF CALIFORNIA, BERKELEY

Amplify.

Published and Distributed by Amplify. www.amplify.com

© 2020 The Regents of the University of California
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Locate End of Unit Assessment

Lesson 5.3:
End-of-Unit Assessment

Digital Resources

ﬂ Classroom Slides 5.3 | PowerPoint

|21 Classroom Slides 5.3 | Google Slides

Bl RESETLESSON & GENERATE PRINTABLE LESSON GUIDE
. 3 . N
Assessment Guide: Assessing Students’ End-

Overview verview Digital Resources . .
e Overvie & of-Unit Explanations About the Sky Over On
Ereparation Students’ Explanations @ Classroom Slides 5.3 | PowerPoint Day
Differentiation
Standards The end-of-unit assessment for the Spinning Earth unit is designed a [ Classroom Slides 5.3 | Google Slides
Vocabulary a one-on-one conversation between the teacher and individual i

students about the images in What Spins? and data organizers from Assessment Guide: Assessing Students’ End- . .

the unit. The teacher presents the student with the sequence of sky (@ of-Unit Explanations About the Sky Over One End-of-Unit Assessment Questlons

observations by the girl in What Spins? and asks them to explain why Day

they happen as they do. She then presents the primary data @
organizers from the unit and asks the student to identify a pattern

and then to describe how a data organizer helped them see a pattern.

The purpose of these conversations is to gather detailed evidence of

End-of-Unit Assessment Questions

each student's three-dimensional understanding of unit-specific
science concepts, the crosscutting concept of Patterns, and the
practice of analyzing and interpreting data. Plan on each one-on-one
conversation taking approximately 10-15 minutes. One-on-one
conversations may be scheduled across the week following the end of
the unit.

N P Ampli
© 2020 The Regents of the University of California



Open your End of Unit Assessment

End-of-Unit Assessment Questions (continued)
:e: Organizing Data to See Patterns

End-of-Unit Assessment Questions 1organizer helped the class see a pattern.

: ™ us organize our data to help us see patterns. We organized
Science Content: Patterns of Day and Night & P P: &
ant ways.
+ We have been working as sky scientists to help Sai figure out why the sky looks different at
different times. In this book, a girl sees different things in the sky at different times, the same way d describe to me how it helped the class see a pattern.
Sai does. | am going to ask you to explain why she sees the things that she does.

Prompt the student to explain the sequence of sky images. Point to the row of images on page 23
as you ask the following question.

+ Why does the girl see these things in the sky?

Ask follow-up questions to probe for ideas that students did not mention. If students do not
mention ideas that were the focus of the unit, they may still have some understanding of those ideas,
even if they did not independently use them in their explanations. You can ask the following questions
to probe for ideas that students did not include.

If the student does not identify daytime and nighttime.
« Which pictures show daytime and which show nighttime? How do you know?

If the student does not explain daytime vs. nighttime due to Earth's orientation, point to
Pictures 1and 2. Then point to Pictures 3and 4.
+ Why was it daytime for the girl here but nighttime for her here?

If the student does not explain the change from daytime to nighttime due to Earth's spin, point to
Picture 2. Then point to Picture 3.
« Why did the girl see it change from daytime to nighttime?

If the student does not explain the sun returning to the same position after a full rotation, point
to the sun in Pictures 1and 5.

« Why did the girl see the sun in the same place in the sky again the next day?

Crosscutting Concept: Patterns

Prompt the student to identify a pattern from one of the organizers. Point to the data organizers
where you posted them or where you spread them out between you and the student.

« As sky scientists, we looked for patterns in what we observed in the sky. A pattern is something
you observe to be similar over and over again. These are all things that helped us see patterns.

« What is one pattern that you see here?

A I Amplify.
© 2020 The Regents of the University of California



End-of-Unit Assessmen
Work time

Open and skim your
End-of-Unit Assessment
Questions and Assessment
Guide for lesson 5.3

t Guide

Possible Accurate Student Responses

Relevant to each rubric, o toillustrate
to each question.
Rubric 2: Students’ ing of th Concept of Patterns.
Rubric 2 focuses on students’ . which in
science and engineering
oks different at different

Rubric 2: tudent:

Rubric 1 pts in the Unit

Rubric 1focuses on students' explanations of what the sky looks like over the course of a day, which
unit. Rubric 1

ing of science concepts from the unit,

Concept of Patterns

ganizers? For example:

k.

veral other places.

sartof Earth.
Assessment Guide: Assessing Students' End-of-Unit Explanations lanations for grading purposes, we recommend using a 5-point i
About the Sky Over One Day L pactof Rt
nation that does not provide an accurate response to any ser along an arc in the sky.
This End ations that provide accurate responses to some but not all
i See e For guidance on what could be considered an 1cay, itwas in the same place in
. 1, see the Possible Accurate Student Responses table on
images ganizing
nts pts in the Unit 1can help scientists see patterns.
o bright sky as daytime?
students’ Organizing Data to See Patterns
e Tosupport the. B E— |
responses, daytime for the gil (or that sof helped the
(es was facing the sun?
following standards: rttime for the girl (or that X >uld see in daytime, nighttime, or
Science and Engineering Practice hwhere the girllives was not facing the sun? BB 1B 37 a7 Gy 36T
+ Practica 4 Analyzing and Interpreting Data, I'saw it change from daytime to nighttime (or that the girl could lighttime.
Disipinary Core deas d see the stars but not the sun) because as Earth spun, the ; uhether it
ST U o Sars e ventfrom facing the sunto not acig the sun? S il ihathaY WS

and preicted. (1£5511)
+ PS4 Electromagnetic Radiation

Isaw the sun in the same place again the next day because
e same time the next day, the place where the girllives was

(psa2)
Crosscutting Concept
+ Patterns

15 daytime in some places on

the places were on Earth. It
~dall i

understanding of thefolloving addtonal standards:

Sclence and Enginsering Practices:
+ Practice 2 Developing and Using Modils

- Practica : Constructing Expianations and Designing Solutions
- Evaluat

arosscutting concepts and their dexterity with science practices
across multiple units, mastery is outside the scope of a single
tended to be used formatively to guide teacher feedback and

Crosscutting Conceps:
- CauseandEfect
+ Systems and Systen Models

‘Spinning Earth nvestgating Patters i the Sk Grade 1)

sea score or a grade.

Investigating Patterns in the Sky (Grade 1)

[ SR T———— 2

© 2020 The Regents of the University of California

day all on the same chart, and it
lifferent days on the same chart,

days.

Ky (Grade 1)

1e same way Sai does. |

ause Earth s spinning,
; until the place she lives
nnot see the sun. Earth
till nighttime. The next
fore, and she sees the

»
yis bright.
sky is dark

»n, point to Pictures 1

S0 she could see it
facing the sun, so the

th's spin. point to

“ere she lives went from

ark and she could see

full rotation, point to

way around, so the place

0 the data organizers
1e student.

4 pattern is something you
1us see patterns.

2the same place in

sttern.
Itterns. We organized what

ss see apattern.
ces on the globe, it helped
art of Earth.
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Welcome Science Educators!

Use the Amplify Science Program Hub to find o S g st o
useful resources for implementing Amplify

. . . . . . Remote and hybrid learning Professional Learning R
Science, including unit overview videos and ‘
- : ~ caLir
= AmplifySciencesin
% cALIFORNIA californiasci26 Teacher
Jolify Science B » spiming carth > Lesson s californiasci26@pd tryamplify.net
Additional Unit Materials
Classroom Slides are now available for this lesson! Log Out Aditons resources to compemen the uns you're
Find them in the Digital Resources below. teaching
Go To My Account %X
Lesson 5.3: Classroom Language Setings Spinning Earth ~
End-of-Unit Assessment
rarts ana vision ana Lignt
Reproduction Sim Sim
‘ @Home \i @Home Videos nds-on investigations videos  Read-Aloud Videos
111/
L
Weather Patterns
Sim . .
@Home Videos English v
| Additional Resources
Lesson Brief Talking with Students About ==
(1 Activity) oo
e
( )o Instructions >
) RESETLESSON
Benchmark CA Science
Assessments Program Guide
e Overview
Matachind @ SE Lesson 1.1 |4 SE Lesson 1.2 &z SE Lesson 1.3 @z
bkl Students’ Explanations
Differentiation g
S The end-of-unit assessment for the Spinning Earth unit is designed as
Vocabulary a one-on-one conversation between the teacher and individual Science Program
students about the images in What Spins? and data organizers from Guide
the unit. The teacher presents the student with the sequence of sky SE Lesson 1.4 z SE Lesson 1.5 1] SE Lesson 2.1 z
observations by the girl in What Spins? and asks them to explain why
they happen as they do. She then presents the primary data
organizers from the unit and asks the student to identify a pattern

Science Program Help
Hub

& SE_Assessment....pdf a % IMG_2536.heic -

A I Amplify.
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LAUSD Microsite-
https://amplify.com/lausd-science

© 2020 The Regents ‘orer

Welcome to Amplify
Science!

This site contains supporting resources designed for the
LAUSD Amplify Science adoption for grades TK-8.

e  Accessthe Amplify Science Program Hub (To help orient
you to the new design, watch this video and view this
reference guide.)

e  Find out more about Amplify Science@Home
e  Share the Caregiver Hub (Eng/Span) with your families

e For LAUSD ES Teachers- Amplify Science & Benchmark
Advance Crosswalk

e Instructional guidance for a Responsive Relaunch of
Amplify Science in 21-22

Click the button below to preview the digital Teacher’s Guide,
and check back for exciting updates to this site!
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Additional resources

Welcome, caregivers!

We hope you enjoy learning more about Amplify Science and
what students are learning in science this year.

Para acceder a este sitio en espafiol haga clic aqui.

Amplify welcomes you and your learner to the Science

program for the new school vear. We are verv excited to

Caregivers

Amplify.
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https://amplify.com/science-caregivers
https://amplify.com/science-caregivers

Additional resources and ongoing support

Customer Care

Seek information specific to
enrollment and rosters, technical
support, materials and kits, and
teaching support, weekdays
7AM-10PM EST and weekends
10AM-6PM EST.

help@amplify.com
R 800-823-1969

Amplify Chat




End of Part 2




