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Dear teachers,

You do a job that is nearly impossible and utterly essential.

We are in your corner – extending your reach, saving you time, and 
enhancing your understanding of each student.

Thank you for working with us to craft rigorous and riveting learning 
experiences for your classroom. 

We share your goal of inspiring all students to think deeply, creatively, 
and for themselves.

Sincerely,
Amplify

Amplify’s purpose statement 



All Amplify Products

Schoology

12



To join Amplify Science Schoology 
ES Group: W4PK-W466-63F5B

Join Amplify Science Schoology Group



Navigation Temperature Check
Rate yourself on your comfort level accessing Amplify Science 
materials and navigating a digital curriculum. 

1 = Extremely Uncomfortable

2 = Uncomfortable

3 = Mild

4 = Comfortable

5 = Extremely Comfortable 



● Introduction
● Language of the Science Classroom
● Embedded and Additional Supports 
● Experiencing a Lesson
● Planning for Supports
● Closing

Plan for the day



Overarching goals
❏ Describe the language and literacy demands in a lesson and 

their role in students developing science understanding 

❏ Implement key strategies to promote English learners’ 
academic language development and science 
understanding

Let’s connect 
this goal to 
our students

Pg. 2



Opening Reflection
Pg. 3

What are your goals 
for student outcomes?

Pg. 2

Participant Notebook

https://bit.ly/3CLSyC4

https://bit.ly/3CLSyC4


Norms: Establishing a culture of learners

● Take risks: Ask any questions, provide any answers.

● Participate: Share your thinking, participate in discussion and 
reflection.

● Be fully present: Unplug and immerse yourself in the moment.

● Physical needs: Stand up, get water, take breaks.

18



● Introduction
● Language of the Science Classroom
● Embedded and Additional Supports 
● Experiencing a Lesson
● Planning for Supports
● Closing

Plan for the day



Language of the science classroom 
Language and 3-D learning

What scientists 
want to know
Disciplinary Core 
Ideas

How scientists 
think
Crosscutting Concepts

What scientists do
Science and 
Engineering Practices

Pg. 3
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Science and Engineering Practices

1. Asking questions (for science) and defining problems (for 
engineering) 
2. Developing and using models 
3. Planning and carrying out investigations 
4. Analyzing and interpreting data 
5. Using mathematics and computational thinking 
6. Constructing explanations (for science) and designing 
solutions (for engineering) 
7. Engaging in argument from evidence 
8. Obtaining, evaluating, and communicating information 
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Academic language 
proficiency 
The ability to successfully use language for 
reading and writing and for accessing 
information in disciplinary content areas. 



Language acquisition 

● Multimodal experiences with 
language 

● Explicit instruction and practice 

Science Content Language

Academic Practice 
Language

Conversational Language

Language of Science



Language acquisition 
Language of Science

Language of Science 

Listening

Speaking

ReadingWriting

Receptive 

Productive  

● Learning activities to 
support productive 
and receptive 
language 



Establishing connections among concepts

Instructional 
support

Science and 
Engineering 
Practices 

Academic 
Language 
Proficiency 



Questions? 



● Introduction
● Language of the Science Classroom
● Embedded and Additional Supports 
● Experiencing a Lesson
● Planning for Supports
● Closing

Plan for the day



Embedded supports

Principle 1: Leverage and build students’ informational background 

knowledge. 

5 Principles for Supporting English Learners 

Principle 2: Capitalize on students’ knowledge of language.

Principle 3: Provide explicit instruction about the language of science. 

Principle 4: Provide opportunities for scaffolded practice.

Principle 5: Provide multimodal means of accessing science content 
and expressing language.

Pg. 
6-14
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Supports for English learners

5 Principles

Additional supportsEmbedded instructional 
design
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Supports for English learners

5 Pr5 
Principles

inciples

Additional supportsEmbedded 
instructional design

5 Principles

Embedded instructional 
design



Embedded supports 

● Discourse and sensemaking  
Routines 

 Examples



Embedded supports 

● Reading routines

● Multimodal  Instruction

 Examples



Embedded supports 

● Visual and digital models

● Visual Representations

 Examples



Embedded supports 

● Discourse and sensemaking  
Routines 

● Reading routines

● Multimodal  Instruction

● Visual Representations

● Visual and digital models

 Examples
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Supports for English learners

5 Principles

Additional supportsEmbedded instructional 
design

5 Principles
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1. Go to learning.amplify.com

2. Select Log in with Amplify

3. If you’re already logged in with 
other Google accounts, click Use 
another account

4. Enter teacher demo account 
credentials
○ UN: californiasci@pd.tryamplify.net
○ PW: AmplifyNumber1

     Log in through your Schoology account

or use Demo Account



Providing additional support
Lesson-specific differentiation

● Embedded supports for 
diverse learners

● Potential challenges in this 
lesson

● Specific differentiation 
strategies for: 

○ English Learners
○ Students Who Need More 

Support
○ Students Who Need More 

Challenge



Providing additional support
Teacher Support notes



Providing additional support
Additional resources

● Multilingual glossaries

● Response options 

● Version B Assessments (3-5)

● Word banks 

● Read aloud functions 

● K & 1 speaking and writing 
Explanation  Frames



Providing additional support
Additional resources for K & 1 

Support for Speaking and Writing 
K & 1

● Explanation Frames
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Activity 4Lesson 1.5: Investigating Animal Habitats

Let’s use these words to 
explain why a manatee 
can live where it does.

________ can live there because the ________

they need is there.
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We can talk about animals and what they need 
the way scientists do.

Activity 4Lesson 1.5: Investigating Animal Habitats
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Let’s use these words to 
explain why the other 
animals can live where 
they do.

Activity 4Lesson 1.5: Investigating Animal Habitats

________ can live there because the ________

they need is there.
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Activity 3Lesson 1.6: Explaining Why There Are No Caterpillars

Now we can explain our 
ideas as a scientist 
would.

First, let’s explain why 
monarch caterpillars can 
live in the Field.

________ can live there because the 

________ they need are there.



© The Regents of the University of California. All rights reserved.

         

We will think about the 
Garden first. 

First, you will share your 
ideas. Then, I will write 
them on this chart.

Activity 1Lesson 1.7: Setting Up an Investigation
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Activity 1Lesson 1.7: Setting Up an Investigation

You can use these words 
to talk with a partner 
about why monarch 
caterpillars cannot live in 
the Garden.

_______ cannot live there because the _______

_______ can live there because the _______

they need are there.

they need are not there.
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Let’s record our ideas.

Activity 1Lesson 1.7: Setting Up an Investigation



5 Principles for Supporting English Learners 

Principle 1: Leverage and build students’ informational 
background knowledge. 

Embedded and Additional Supports in Amplify Science

Principle 2: Capitalize on students’ knowledge of language.

Principle 3: Provide explicit instruction about the language of science. 

Principle 4: Provide opportunities for scaffolded practice.

Principle 5: Provide multimodal means of accessing science content 
and expressing language.

Pg. 
6-14



● Form 5 groups in the room (could be by tables)

● Each group will be assigned a Principle to internalize. 

● Independently read your group’s Principle for Supporting ELLs. 

● Discuss and Summarize with your group. 

● Create an illustration/poster of your findings

● Share out

What are the Principles for Supporting English Learners?

Pg. 
6-14Let’s Work



What are the embedded and additional supports that 
apply to each principle?



Principle 1: Leverage and build 
students’ informational 
background knowledge. 

● Partner discourse routines 

● Daily written reflections

● Active reading

● Anticipation guides



Principle 2: Capitalize on 
students’ knowledge of 
language.

● Science/Everyday word 
charts 

● Leveraging native 
language

● Cognates

● Multilingual glossary



Principle 3: Provide explicit 
instruction about the language 
of science. 

● Language Frames /sentence 
starters

● Argumentation

● Modeling active reading

● Word Relationships

● Word banks

● Multiple meaning words



Principle 4: Provide opportunities 
for scaffolded practice.

● Gradual release

● Graphic organizers

● Argumentation

● Reflective writing

● Clear and concise instructions

● Language Practice

● Modeling tools



Principle 4: Provide opportunities 
for scaffolded practice (cont’d)

● Create and using models

● Strategic grouping

● Promoting inclusion in 
discussion

● Extended modeling

● Partner reading



Principle 5: Provide multimodal 
means of accessing science content 
and expressing language.

● Multimodal instruction

● Use of visual representations of images

● Interpreting and creating visual 
representations 

● Use of physical and digital models

● Additional practice in other modalities

● Additional visual representations 



Principle 5: Provide multimodal 
means of accessing science content 
and expressing language (cont’d)

● Additional visual representations

● Optional graphic organizers

● Response options

● Increase wait time for student 
responses

● Student summarize



Now it’s your turn! 

5 Principles for Supporting English Learners 

Unit 1 Landing page
● Printable Resources

○ Investigation Notebook
○ Multi-language Glossary
○ Eliciting and Leveraging….

Explore the embedded and additional support resources that are 
available. 

Lesson Page
● Lesson Brief

○ Teacher support tab
● Digital resources (depends on lesson)

○ Classroom Slides
○ Additional resources

Examples:



Break



Discourse within Amplify Science

Discussions and writing

Articles
Hands-on activities

Digital tools



Let’s Practice
Discourse Routines 

Discourse Routine Reference

https://bit.ly/3rEe85g



Shared Listening



Partner A shares.
Partner B listens.

Partners switch. Partner B shares.
Partner A listens.

Shared Listening

1. 2. 3.

Share ideas on ways you support your English learners.



         

After doing the shared listening routine, call on 
individuals to share what their partner said. 
This demonstrates their ability to listen.



Think-Pair-Share



Think silently about the 
question.

Turn and talk to a partner 
about the question.

Share your ideas about 
the question with the 
class.

Think-Pair-Share Routine

Think  Pair Share



Think-Draw-Pair-Share Routine

Think silently about 
the question.

Draw your ideas in 
your notebook.

Turn and talk to a 
partner about the 
question.

Think Draw Pair

Share your ideas 
about the question 
with the class.

Share



Think-Write-Pair-Share Routine

Think silently about 
the question.

Write your ideas 
about the question 
in your notebook.

Turn and talk to a 
partner about the 
question.

Think Write Pair

Share your ideas 
about the question 
with the class.

Share



         

We are used to using this routine. Is there 
anyone that has tried to build on this strategy 
or different ways to group students?



Building on Ideas



I will pose a question. 
Partner A shares for one 
minute while Partner 
B listens.

Partner B repeats what 
Partner A said, and then 
agrees or disagrees.

Partner A repeats what 
Partner B said, and then 
says if that changed their 
mind or not.

Building on Ideas

Step 1 Step 2 Step 3



Why do we need to teach Amplify 
science with fidelity?

Partner A
We need to teach with fidelity because  _______________.

Partner B
I heard you say _______________.
I agree/disagree because _______________.

Partner A
I heard you say _______________.
This changed/didn’t change what I think because 
_______________.

Building on Ideas: Question 1



You will now join another pair and 
discuss your ideas about Question 1.

Why do we need to teach 
Amplify science with 
fidelity?



Why is timing important?
Partner B
Timing is important because _______________.

Partner A
I heard you say _______________.
I agree/disagree because _______________.

Partner B
I heard you say _______________.
This changed/didn’t change what I think because 
_______________.

Building on Ideas: Question 2



Join another pair and discuss your 
ideas about Question 2.

Activity 1

Why is timing important?



Concept Mapping



Concept Mapping

Choose two or three word 
cards at a time. 

Talk about how the words 
are related.

Glue the words to a piece of 
paper.

Draw lines or circles, and 
write to show how the words 
are related.

You can record more 
words if you would like.

Step 1 Step 2 Step 3



Choose two or three 
words and discuss how 
those words are related 
to each other.

Activity 2Lesson 3.6: Explaining the Problem in the Reserve

science

engineering

writing

reading 



Paste two or three word 
cards on the paper.

Draw and write to show 
how the words are 
related.

Activity 2Lesson 3.6: Explaining the Problem in the Reserve

science

engineering

reading 

writing



Thought Swap



Make two lines so that 
you each have a partner 
directly across from you.

Discuss the first question 
with your partner.

Switch partners and 
discuss the next question.

Thought Swap

Step 1 Step 2 Step 3



Thought Swap Question 1:

What have you been successful with in 
teaching Amplify Science?



Now, switch partners for Thought Swap Question 2:

What have you struggled with in teaching 
Amplify Science? How did you address it?



Variation on Thought Swap

Put students in groups 
of 8 (or 6) and have 
them rotate as the 
questions change. 



Word Relationships
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This word ring is a tool 
we can use to remember 
a word or how to spell it.

structure

Activity 3Lesson 1.4: Surviving by Not Being Eaten



Make Sentences
Use at least two words from the Word Relationships 
Cards in each sentence. You may use the same word 
more than once. Try to use all the vocabulary words.

Take Turns
Take turns as both the speaker and the listener.

Create More Than One Sentence
There are many different sentences that could help to 
answer the Investigation Question. You and your partner 
will need to create multiple sentences in order to answer 
the question completely.

Word Relationships Routine

vocab

vocab

vocab

vocab



A _______ causes _______ to occur.  

Here is a sentence using two of the word cards: 

vocab vocab



A _______ can _______ a paperclip 

with a _______.

Here is a sentence using three of the word cards: 

vocab vocab

vocab



Evidence Circles



You can use the 
scientific language 
to help you discuss.

Make sure each 
person gets to read 
the cards. 



Begin your Evidence 
Circles. 

Discuss to decide which 
claim is best.



I will call on a volunteer to share for each group.

Did your group come to an agreement?

Why did you choose to link the evidence that you 
did?



Write and Share



1. Carefully read and annotate the information you're 
given.

2. Answer your prompt using the vocabulary words.

3. After everyone in your group has had a chance to 
write, take turns introducing your prompts and 
sharing your responses.

4. While one student presents, the others should listen 
carefully.

5. After each student presents, the other students in 
the group can ask questions or make comments.

Write and Share Routine

vocab vocab

vocab

vocab
vocab



I’ll give each member of your group a 
number.

Find the sheet that 
matches your number. 
This is the piece of 
evidence you will respond 
to.

Investigation Notebook pgs XX- XX 

Teacher note: 
consider replacing 
with a screenshot of 
an image from your 
own unit/ handout



Let’s hear from a few different groups.

What ideas did you share 
in your group?
What did you learn from 
another group member?

Teacher note: 
consider replacing 
with a screenshot of 
an image from your 
own unit/ handout



Discourse Routine Templates  
Discourse Routines 

Discourse Routine Templates

https://bit.ly/3T65FDA

https://bit.ly/3T65FDA


Questions? 



Lunch Break



● Introduction
● Language of the Science Classroom
● Embedded and Additional Supports 
● Experiencing a Lesson
● Planning for Supports
● Closing

Plan for the day
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

.

Plant and Animal 
Relationships
Problem: What is happening to the chalta 
trees in the Bengal Tiger Reserve?
 
Role: Plant Scientists

Students examine what plant structures allow a plant to get what 
it needs to grow and how plants depend on the parts of their 
habitat to get them to new places where there is ample sunlight 
and water.



103
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

.

Coherent storylines
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

.

Plant and Animal 
Relationships

Unit Question: How do the living things in a habitat depend 
on each other?

Students investigate and pursue a chain of reasoning that takes 
them from considering how plants get what they need to grow to 
understanding how seeds depend on animals for dispersal.
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

.

Explaining the phenomenon: Science 
Concepts

What science concepts do 
you think students need to 
understand in order to 
explain the phenomenon?
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Opportunities for students 
to extend their scientific 
thinking and practices 
outside the traditional 
realms of the science 
classroom.  

.

Explaining the phenomenon: 
There are many new trees growing in the Bengal Tiger Reserve 
but none of them are chalta trees.

Many plants depend on animals to 
disperse their seeds to new places in 
their habitats where they are able to 
get the water and sunlight that they 
need to grow.

The elephants are the only animals 
large enough to eat the chalta fruit 
and a fence has been built to protect 
them so they are unable to get to the 
chalta fruit. 



Level 3

Level 2 Some plants depend on animals 

to disperse their seeds, and 

some animals depend on these 

plants for food.
Level 1 In order to grow, seeds need 

space to get sunlight on their 

leaves and to spread their roots 

to get water.

Plants make seeds, which can 

sprout and grow into new plants 

only if they get enough sunlight 

and water.

Progress Build

Plant and Animal Relationships
Prior knowledge (preconceptions): Students are likely to understand that some animals eat plants for food and 
that plants need water and sunlight to grow. 





Beginning the Unit
The first lesson of every Unit is a pre-unit assessment.



Beginning the Unit
Lesson 1.2



Gathering evidence

Chapter Question: Why aren’t new chalta trees growing in the Bengal Tiger 
Reserve? 

Investigation Question: How do scientists study habitats? 

What have students figured out so far? 

Plant and Animal Relationships Lesson 1.2



Beginning the Unit
Lesson 1.3



Gathering evidence

Chapter Question: Why aren’t new chalta trees growing in the Bengal Tiger 
Reserve? 

Investigation Question: How do scientists study habitats? 

What have students figured out so far? 

Plant and Animal Relationships Lesson 1.3



Beginning the Unit
Lesson 1.4



Gathering evidence

Chapter Question: Why aren’t new chalta trees growing in the Bengal Tiger 
Reserve? 

Investigation Question: How do scientists study habitats? 

What have students figured out so far? 

Plant and Animal Relationships Lesson 1.4

There are many types of habitats. Each habitat has many different types of plants and animals.



Beginning the Unit
Lesson 1.4



The Lesson Brief 



Considering language demands 

Read over the lesson brief and 
consider: 

● What will students “do” with 
language in this lesson?  
(receptive or productive)

● What types of language will 
support students in engaging 
with the lesson? 

Pg. 4



Language demands Students observe and compare a 

collection of seeds from different plants 

in order to learn that seeds vary in size, 

shape, and color (scale, proportion, and 

quantity). Students go on to obtain 

information from the reference book 

about how seeds grow into plants 

(systems and system models).

Practices Disciplinary Core Ideas Crosscutting Concepts

The 3-D Statement can help focus 
us in on the goal of the lesson.

● Observe, compare and obtain 
information about seeds and 
how they grow into plants. 
(Receptive)

● Scale, proportion and quantity  
(Comparative language) 



  
As we go through the lesson, 
think about what strategies or 
supports are used to engage 
students in the language of 
science. 

● Embedded
● Additional 

Strategies and supports Pg. 5 



Plant and Animal Relationships
For the Class:

Plant growth copymaster
3 ox. Plastic cups
Sunflower seeds
Alfalfa seeds
Marigold seeds
Sweet corn seeds
Beet seeds
Acorn / ginkgo seeds
Lima beans
Glue sticks*
Paper clips*
marker, wide tip*
Masking tape*
Paper cutter or scissors*

E

Materials for Lesson 1.5
For the Classroom Wall

Key Concept:  Plants make seeds that can 

grow into new plants.

Vocabulary Cards: seeds, sprout

Setting a purpose chart

For Each Pair of Students
13 oz. plastic cup with seeds
1 Glue stick*
1 copy of Handbook of Habitats

For Each Student:
1 set of Plant Growth images, 
clipped together
Investigation Notebook pages 
11-13
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Grade 2 | Plant and Animal Relationships

Lesson 1.5: What 
Are Seeds?
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Plant and Animal Relationships
Classroom Wall

Chapter 1 Question: Why aren’t new chalta trees growing in the 
Bengal Tiger Reserve? 

Investigation Question: How do scientists study habitats? 

Problem:  What is happening to the chalta trees in the Bengal Tiger Reserve?
Unit Question: How do the living things in a habitat depend on each other?

Vocabulary: 
Investigate
Observe
habitatKey Concept: One 

way scientists study 
habitats is by 
observing plants in 
them over time

Key Concept:  There are 
many types of habitats, 
Each habitat has many 
different types of plants 
and animals. 
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New Trees in the Bengal 
Tiger Reserve

Activity 1

10 MINLesson 1.5: What Are Seeds?
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We explored the plants in the Bengal Tiger Reserve.

What did we discover about the plants?

Activity 1Lesson 1.5: What Are Seeds?
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Today, we are going to investigate this 
question:

How do new plants grow?

Activity 1Lesson 1.5: What Are Seeds?
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What ideas do you already have about how 
new plants—like trees, bushes, and 
grasses—grow?

Activity 1Lesson 1.5: What Are Seeds?
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Observing Seeds
Activity 2

25 MINLesson 1.5: What Are Seeds?
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We think that seeds 
might have something to 
do with how new plants 
grow. 

Activity 2Lesson 1.5: What Are Seeds?
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Let’s record the purpose 
of our investigation.

Activity 2Lesson 1.5: What Are Seeds?

Investigate what 
seeds look like and 
find out how seeds 
from different 
plants are similar and 
different.
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Let’s observe the seeds 
to see what they look like 
and to see what we 
notice about how they 
are similar and different. 

Activity 2Lesson 1.5: What Are Seeds?
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Observe and sort the 
seeds into groups based 
on what they look like.

Activity 2Lesson 1.5: What Are Seeds?
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What different 
categories did you use to 
sort your seeds?

Activity 2Lesson 1.5: What Are Seeds?
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Turn to page 12 in your notebooks.

Let’s go over the 
directions together. 

Activity 2Lesson 1.5: What Are Seeds?
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Order your seeds from 
biggest to smallest.

Draw pictures of two 
seeds that are different 
sizes.

Activity 2Lesson 1.5: What Are Seeds?
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These are images of seeds like the 
ones you just observed.

What plant do you predict 
these seeds will grow 
into? What do you think 
the plants will look like?

Activity 2Lesson 1.5: What Are Seeds?
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Reading About Seeds
Activity 3

15 MINLesson 1.5: What Are Seeds?
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Remember, we are investigating this question:

Activity 3Lesson 1.5: What Are Seeds?

How do new plants grow? 
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Activity 3Lesson 1.5: What Are Seeds?

Let’s read in Handbook of 
Habitats to find out more 
about seeds and how 
new plants grow.
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Let’s record our purpose 
for reading.

Activity 3Lesson 1.5: What Are Seeds?

Investigate what 
seeds look like and 
find out how seeds 
from different 
plants are similar and 
different.

Find out more about 
seeds and how new 
plants grow.
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Turn to page 3.

Remember, the table of 
contents lists the 
sections of the book and 
tells us where to find 
them. 

Activity 3Lesson 1.5: What Are Seeds?
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Turn to page 7.

Read pages 7–9 with 
your partner.

Activity 3Lesson 1.5: What Are Seeds?
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What new information did you find out about 
seeds?

What did you find out about how new plants 
grow?

Activity 3Lesson 1.5: What Are Seeds?
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We will use this chart to keep track of 
what a seed needs to grow.

Based on what we read in 
Handbook of Habitats, 
what are two things that 
seeds need to grow?

Activity 3Lesson 1.5: What Are Seeds?
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We will add to this chart 
as we continue to 
investigate seeds.

Activity 3Lesson 1.5: What Are Seeds?

water

sunlight
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Vocabulary

seeds

Activity 3Lesson 1.5: What Are Seeds?

things a plant makes that can grow into new plants
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Vocabulary

sprout

Activity 3Lesson 1.5: What Are Seeds?

to start to grow from a seed
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Sequencing Plant Growth
Activity 4

10 MINLesson 1.5: What Are Seeds?



© The Regents of the University of California. All rights reserved.

         

We think we know how 
seeds grow into 
full-grown plants. 

Activity 4Lesson 1.5: What Are Seeds?
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Turn to page 13 in your notebooks.

Let’s use what we know 
to put pictures of a plant 
in growing order. 

Activity 4Lesson 1.5: What Are Seeds?
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Based on what we’ve investigated so far, what 
do we know about how new plants grow?

Activity 4Lesson 1.5: What Are Seeds?
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Key Concept

Plants make seeds that can grow into new 
plants.

Activity 4Lesson 1.5: What Are Seeds?
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End of Lesson 

Published and Distributed by Amplify. www.amplify.com

Lesson 1.5: What Are Seeds?



Plant and Animal Relationship Science Wall



Reflecting 

What strategies and supports 
were used to support engaging in 
the language of science? 

● Embedded
● Additional

Strategies and supports

Pg. 6 



Strategies for engaging English learners

● Oral and visual support

●  Sentence Starters

● Multimodal instruction

○ Do, Talk, Read, Write, Visualize

● Using different registers 



Break



● Introduction
● Language of the Science Classroom
● Embedded and Additional Supports
● Experiencing a Scaffolded Lesson
● Planning for Supports 
● Closing

Plan for the day



Work time

● Navigate to a lesson you’ll 
teach in the upcoming week.

● Skim the lesson to get a sense 
of the activities.

● Read the 3-D Statement 



Work time

● Navigate to the Differentiation section of the Lesson 
Brief, and read the “Specific differentiation strategies 
for English learners” section.

● Click through the activity tabs and explore any 
Teacher Support Notes 

● Consider any additional supports from your own 
teacher toolkit

Possible Suggestion: Download the classroom slides for 
your lesson and add an additional support from your 
Discourse Template resource.

Pg. 
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Share the additional strategies 
and supports you chose for 
your lesson. 

3

Share Out



● Introduction
● Language of the Science Classroom
● Experiencing a Scaffolded Lesson
● Embedded and Additional Supports 
● Planning for Supports
● Closing

Plan for the day



Closing reflection

Head: something you’ll keep in mind

Heart: something you’re feeling

Feet: something you’re planning to do

Based on our work today in Part 2, share: 

�� 

��
��



Closing reflection
Based on our work today, share: 

Pg. 2

1-3 big points you’re 
taking away from this 
session

A question or topic 
that’s still circling in 
your mind

Something that’s 
“squaring” (resonating) 
with you from this 
session



Overarching goals
❏ Describe the language and literacy demands in a lesson and 

their role in students developing science understanding 

❏ Implement key strategies to promote English learners’ 
academic language development and science 
understanding

Let’s connect 
this goal to 
our students

Pg. 2

✓

✓



Additional resources 

Caregivers

Caregivers

https://amplify.com/science-caregivers
https://amplify.com/science-caregivers


LAUSD Microsite- 
https://amplify.com/lausd-science



Program Hub
Use the Amplify Science Program Hub to find 
useful resources for implementing Amplify 
Science, including unit overview videos and 
planning tools.



Upcoming Professional Development!

171

Unit 2 Internalization / Guided Planning 
(remote, 4:30-6:00 pm) 

● 11/2 - Part 1, 11/3 - Part 2 (grades 3-5)
● 11/9 - Part 1, 11/10 -Part 2 (grades K-2)

Unit 2. Part 3 -  with a focus on assessments  
(onsite 8:00 am - 3:00 pm)

● December 3  (grades 3-6)
● December 12 ( grades K-2)



Additional resources and ongoing support

Seek information specific to 
enrollment and rosters, technical 
support, materials and kits, and 
teaching support.

help@amplify.com

800-823-1969

Amplify Chat

Pg. 
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Facilitation

Session design

Your feedback matters!
Survey

Final Question: Is there 
anything else you would like 
us to know? 
● Curriculum
● Materials 
● Enrollment and licensing
● And more!



Please provide feedback!

Type: 

Strengthen

Session title: 

Part 3: Unit 1, Supporting English 

Language  Learners 

Professional Learning Specialist name: 

Insert name

(insert email, if you would like)

surveymonkey.com/r/AmpSciPD


